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Foreword

I am  happy and delighted to write foreword to the book  “Schooling
for Ju stice a nd Righ ts”  H um an Righ ts Education  in  India n  S chools
building a m odel”.  T his is a book based on  the experiences of H um an
Rights Education  Program m e of people’s watch , M adurai,  Tam il N adu
(India).  H um an Rights and fundam ental freedom s are the focal points
in  the Univ ersal D eclaration  of  H um an Rights procla im ed on  10 th of
D ecem ber, 1948.  T h is was a rem a rkable day in  the m odern  h istory
of m ankin d.  T his declara tion  was not eith er a sudden or m iraculous
event.  It was the effect of cum u lative and continuing m ovem ent of
hum an con science.  T his declaration  represents the collective wisdom
of  the w orld com m u n ity  to w ork  togeth er  for  a  w or ld w ith ou t
in justice, indignity and ignorance; a world without cruelty an d hunger.

Respect for hum an rights is the greatest inspiration  for in tegration
of  hum an k ind,  both  in ternally an d in tern ationally.  T hese a re the
days of m odernization , liberalization , priva tization  and globa lization .
But , all  these m u st ha ve elem ent  of hum an ization .  H um a nize the
globe so that hum an rights violations are less so as to m ake th is world
a place w orth  living with  hum an dignity.  “All hum an rights for all”
should not m erely rem ain  as declaration  on  paper but it m u st be the
spirit of living in  daily life.  Respect for h um an rights lies in  treating
others as you expect others to treat you.  T his is really a better way to
serv e th e ca u se  a n d pu rpose of  h u m a n  r igh ts.   T h e U n iv ersa l
D eclaration  of H um an Righ ts 1948  declares – “A ll hum a n being are
born  free and equal in  rights and dignity.”  I f th is declaration  is to be
tra nslated in to action  all over, creating awareness a bout the hu m an
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rights is essential.  I am  of the strong view that th is can  be done through
hu m a n righ ts edu ca tion  at  a ll  lev els i. e.  r igh t th rough Pr im ary to
University education .  T he Suprem e Court of India in  M ohini, J.  Vs.
State of Karnataka (AIR 19 02 SC 1858) held that the right to education
is concom ita n t to fu ndam en tal r igh ts en sh rined in  Pa r t II I  of th e
Constitut ion .  Further in  J .P. Unnikrishnan   Vs.  S tate of Andra Pradesh
(A IR  1 9 9 3  S C  2 1 78 )  in terpret in g a r t icle 2 1  of  th e C on st itu t ion ,
Su prem e C ourt declared th at every ch ild u nder the age of 14 yea rs
has a right of basic education .  I am  of the opin ion  that the H um an
righ ts edu cat ion  in  a ppropriate m ea su re dependin g on  th e level of
education  should form  part  of curriculum ,  in  the centers of  learn ing
at all levels.  Unless one is m ade aware of hum an rights,  he or she
ca nn ot  be sensit iv e to hu m an  r igh ts issu e.   A stu dent in form ed of
hum an rights will be in  a position  to asser t and respect hum an rights
and shall  be able to contribute for the better prom otion  and protection
of hum an rights.  W herever  he goes and what  ever profession/w ork
he takes up he shall help in  preventing v iolation  of hum an rights if
not totally but substantia lly.  H ence H um an rights education  is vital,
necessary, releva nt, critical a nd im porta nt to dev elop H um a n Rights
culture.  Knowing the H um an rights educat ion  program m e of  people’s
watch  through Institute of H um an Rights, M adurai,  providing H um an
rights edu cation  at school levels in  different  parts of the coun try, in  13
S ta tes in  In dia ,  I  a ck n ow ledge th eir  v a lu a b le con tr ib u t ion  a n d
congratu la te them .

D r.  V.  Va sa n th i D ev i, Ch a irperson , Institute of H um a n Rights
Education  in  her in troduct ion  refers to a chance question  th rown by a
group of teachers at a People’s Watch  at T am il N adu, a hum an rights
organiz ation  10 y ears ago – “wh at can  school teachers do to uph old
hum an rights?  Can  hum an rights be brought in to the Cam pus? Can
the activists be educators? If the purpose of education  is sensitise, and
hum anize and not m erely to in form , then , w ho can  be better educators
than  activists?  T hese questions are  ably a nd justifiably an swered in
th is book.

T he book in  addition  to the thoughtful an d m eaningful in t roduction
dea ls w ith  8  a spects.    W hen  I  rea d them  I h ad deep im pact an d
im pression  on  m e.  I am  sure whoever reads th e book w ill certain ly
h av e th e positive im pa ct  to a pprecia te an d support  hu m a n  r ights
edu cation  in  Indian  S chools.
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T his book  a lso ref lect s th e trem endou s contribu t ion  of  People’s
W a tch  m a de th rou gh  th e In stitu te of  H u m an  R igh ts E duca t ion .
Im pressed b y work done by Sri. H enry T iphagne, Executive D irector
of  People’s Wa tch  and D r. Vasa nth i D evi, C hairperson , Inst itu te of
H um an Rights Education  with  the co-operation  of all the concerned I
hear tily con gratu la te th em .  E very one of the topic included in  the
Book show s in -depth  study  of the issues, deep concern , com m itm ent
and respect for H um an Rights culture.  Consistent with  th e goal of
th e Institute of H u m an  Rights Educa tion  (IH RE ) of  bu ilding up of
H u m a n Righ ts cultu re in  society th rough educat ion  an d train ing,
t rem endou s w ork is done in  reach in g 31 86  schools,  4 3 45  tea ch ers
and 2,96, 797 students in  the field of H um a n Rights Education  spread
over in  13  States after crossing difficulties,  encounters and ch allenges.
W ith  the valuable experien ce gained through these years, th e IH RE, I
am  confident  will be able to a ch ieve m uch m ore su bstantially a nd
m eaningfu lly.  T his work is an  exam ple as to how the com m itted and
well m eaning N G O  like Pelple’s Watch  ca n  do on  its own.  If on ly
State G overnm ents and Central G ov ernm ent and other sta ke holders,
share and support the vision  and m ission  of  the IH RE in  its endure to
take forw ard H um an Rights Education  in  Indian  Schools, it will be a
great  su ccess in  estab lish in g a nd prom otin g H um a n R ights cu ltu re
all over.

A rt icle 2 6 (2 ) ,  U n iv ersa l D ecla ra t ion  of  H u m a n  R igh ts sta tes
“E duca tion  sh all be directed to th e fu ll developm ent  of the hum an
personality and to the strengthening of respect for hum an r ights and
funda m ental freedom . … … … … ..”.  Edu cation  about H um an R ights
is a em pow ering process.  In  the topic “Pedagogical Process” it is rightly
said th at  H um an  Righ ts E du ca tion  needs a ra dical P edagogy an d
H um a n Righ ts Edu cation  cannot be im parted with in  the four w alls
of the class room .  It has to be learnt out in  the world in  the m idst of
people part icularly am on g victim s of in justice and r ights violations.

T his book , in  m y view is of great quality an d utility.  I am  confident
that th is book will b enefit large num ber of people and stake holders
grea tly.  M y best w ishes for the success of H um an Rights educa tion
in  Indian  S chools.

Ju st ice  Sh ivaraj V.  Pat il
        Form er Judge
Suprem e Court of In dia
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Introduction

“To break  a m illion bon dage.”

“W hat  can  school teach ers do to uphold h um an rights? Can  hum an
rights be brought in to the cam pus?” It was a chance question  thrown
by a group of teachers at People’s Watch , Tam il N adu, a H um an Rights
organisation , involved in  protection  of hum an rights in  the deep south
of India.  T hat  was ten  years a go. T h e cha llenge was in triguing and
inviting. Can  an  organization  of activists involved in  the daily struggles
of victim s, for survival, justice, dignity, dare to enter the rarified realm s
of education?  Can activists be educators? If th e purpose of education
is to sensitise and hum anize, and not m erely to in form , then , who can
be better  educa tors than  a ctivists?

T he b a ne of today ’s edu ca tion  is it s alien at ion  f rom  the world
around. Education ,  instead of being a force for liberation , often  turns
into an  instrum ent of oppression , of m anipulation  and thought control
in  the crafty hands of oppressors. T hat is why Ivan  Illyich  called for a
‘D e-schooling Society’ and Paulo Freire tried to evolve a ‘Pedagogy of
the O ppressed’. T he antidote has to be sought in  an  alternate education ,
a hum a nising, liberatin g educa tion . If so, how do we b egin  to pu ll
dow n th e wa lls of a liena tion ? H ow do we facilitate th e com m un ity
an d the ca m pu s gett in g seam lessly  w oven togeth er in to a  fa br ic of
beau ty ?

And so began  a quest ten  years ago, a quest to build a program m e of
hum an rights education . The Institute of Hum an Rights Education  was
born . W hile the vision  and the inspiration cam e from  the field, education
was a world of specialists. A different kind of educators, however, had
to be found, educators aware of  the class-caste-patriarch al-im perialist
character of  educat ion  and were ea ger to dem ystify it. T he task  was
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entrusted to them . A whole array of issues unfolded and were collectively
negotiated, with  education ists and a ctivists playing equ al role in  th is
labour of love.

T h ou gh  the Institu te ha d in it ia lly la un ched th e H u m a n Righ ts
Education  (H RE) program m e independently, with  no reference to the
UN  D ecade of H um an Rights Education , soon  it opted to com e under
the global program m e. T he Institute viewed the UN  D ecade of H um an
R ights Educat ion  (1 99 5 -2 00 4)  a s an  opportu n ity for concer ted an d
collect iv e a ct ion  to prom ote the con cept of  h u m a n righ ts th rough
education  in terventions. At the close of the D ecade of H um an Rights
Education , the United N ations has com e up with  the World Program
for H um an  R igh ts Education  with  a  special focu s on  Pr im ary  a nd
Secon dary schools, for 2 005–2009.  T he World Program  considers that
hum an rights education  is essential for the prom otion  and achievem ent
of stab le a n d h a rm on iou s rela tion s a m on g com m un it ies an d for
fostering m utual understanding, tolerance and peace. T he Institute of
H um an Rights E ducation  is im plem enting H R E in  conson ance w ith
the objectives of the World Program m e. T he banner of the UN  provides
th e in tern at iona l context , legitim a cy  a nd official  a ccepta nce to our
program .

W h at is the cu rriculu m  for a h um a n r igh ts education  progra m ?
We live in  a world of a thousand oppressions. M illions of our people,
ch ildren , wom en, dalits, tribals, the poor, the slum  dwellers and m any
others are subjected to in justice, right denial, exploitation , oppression ,
discrim ination  an d violence. T he vision  of hum an rights education  is
to change such  a brutal,  heart less world. T he faith  of hu m an rights
education  is that the task of changing th is world can  only begin  in  the
classroom , where the destiny of the nation  and of the world is forged.
T he seeds of a b etter world,  of lov e, friendship, com passion , bea uty,
creativity, freedom , equality, dem ocracy should be sown and nurtured
in  the m inds of ch ildren . We have to take up the m onum ental task of
placing before the young student the world of raw reality and em power
her to u nderstand, a nalyse, challen ge and finally to tra nsform  th is
w orld.

All education  ought to be H um an Rights Education  in  one-way or
the other. Education  should, directly or indirectly, serve the in terest of
fu rtherin g h um an  rights, n ot of select or priv ileged sect ion s, but of
every hum an being, irrespective of her nationality, class, caste, gender,



race, ethnicity, religion , or m ental or physical disability.  T he purpose
of all education  is to sensitise, to hum anize, to take hum anity to h igher
levels of k nowledge, awareness, f reedom  and social responsibility.

H ow ever, edu cat ion  as def in ed ab ove,  is a  dista n t drea m .  T h e
edu cation  sy stem  toda y div ides, discrim inates, fragm ents. It ju stif ies
existing inequities and creates new ones. It alienates the student from
the world around, from  the society that gave birth  to her and nurtured
her.  It prevents the stu dents f rom  relating to and understanding the
den ia ls, depr iv at ions, th e st ru ggles of la rge sect ions of society an d
th ereb y also denies wh olesom e know ledge.

H um an  R ights Educat ion  is a  dif ferent  edu ca tion , an  a lterna te,
ra dical, educat ion . I t is sen sitiz ing, hum anizing,  bondage-brea kin g,
liberating education . It celebrates hum anity. It cultivates critical insights
in  students, equips them  with  tools to question , to analyse, to challenge
and ultim ately to change system s of in justice and oppression . It helps
each  ch ild to rea liz e h er  ult im a te poten tia l,  not a s a  self -centred,
aggressive individual,  but as a m em b er of  a society, of a dem ocra tic
nat ion . I t is the fru ition  of the drea m s of reform ers, radicals, nat ion
builders for a long tim e.

T he task of curriculum  fram ing was taken  up with  such  daunting
though ts and the hum ility that work with  people h ad given  u s over
tim e. A cu rriculu m  w as prepa red after m any  con sultations. It  is an
evolving curriculum , not one frozen  in  tim e and space. T he basics alone
are kept constant, wh ile freedom  is given  to teachers and curriculum
com m ittees every where to innovate and crea te a  con textu al content,
taking the classroom  as closely as possible to the life of the student and
the im m ediate com m unity. Today, when we have m oved in to twelve
states, the need for m odifying the content to the requirem en ts of the
im m ense diversity of India is acutely felt.

W hile the specificity of hum an rights violations were kept in  m ind,
the universality of rights provided the larger fram ework and term s of
reference. Teachers a nd stu dents had to be m a de awa re of the truth
th a t  “ h u m a n ity  is ou r  h om e. ”  V iola t ion  of  r igh ts a n y w h ere is
unacceptable, im m ediately relevant, to be challenged as if it took place
in  ou r ba ck ya rd an d solida r ity with  the vict im  to be in st in ct iv ely
exten ded.

N ext  w a s th e q u est ion  of  a ppropr ia te peda gogy,  w h ich  posed

Introd uctio n
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cha llenges eq ua l to,  if  n ot  grea ter  tha n  w ha t w as en coun tered in
fra m ing the curriculu m  and syllab us. T h e radical education  needs a
radical pedagogy. T he classroom  in  India, as it exists today, is ill-suited
to tra nsa ct a hu m an izing education . C la ssroom  relations are pow er
rela t ions,  w ith  th e tea ch er  wielding a b solu te a u thor ity  ov er  th e
students. T he curriculum , evaluation  m ethods, a fiercely com pet itive
culture, and concepts of discipline m ilitate against nurturing a hum an
rights and dem ocratic culture. H um an rights educat ion  needs to be a
ch ild-cen tred edu cat ion , respect ing th e ch ild’s role as const ru ctor of
k n ow le dge ra th er  t h a n  t rea t in g  h er  a s a  pa ssiv e re cipi en t  of
in form ation . It m eant that “hum an rights in  education” m ust be upheld
as m uch as “hum an rights through education .”

We h ave bu ilt a vast n etwork  across the im m ensity of  India . We
work in  twelve states, from  Tripura in  N orth-East and West Bengal in
the East to G ujarat in  the West, from  Rajasthan  and Bihar in  the N orth
to Kerala and Tam ilnadu in  the South . We have encountered challenges,
bew ilder ing in  th eir v ariety, throwing qu estions a t us for which  we
have no answers. We have taken  in  our little hands a handful of seeds
of im m ense potency an d broadcast  them  across a su b-cont inent.  We
ha ve m oved with  th e fa ith  tha t wh erev er these seeds fall  they will
germ inate and in  the chem istry of m ingling with  wildly varied soil, a
thousan d flowers will  bloom .

T he last ten  years have brought rewards beyond our wildest hopes,
excitin g growth , expansion  a cross th e vast and va ried la ndscape of
India, warm  welcom e to our program  from  unexpected quarters, from
insensitive bureau cracy and indifferen t polit ical leadersh ip and m ore
th an  any th ing else,  apprecia tion  of t eachers a nd ea ger, enth usiast ic
respon se of  students.  We ha ve also ha d a  m u ch  sm a ller  sh a re of
disappoin tm en ts a nd set -b acks, w hich  h ow ev er, pa le in to noth in g
com pared to the rich  rewards we have reaped. It has been  an  in tensely
learn ing experience throu gh a dy nam ic,  dialectical process,  not all of
which  wa s pre-plann ed.

We are asked again  and again , are you not spreading y ourself too
th in ;  is there not a b ig tran sm ission  loss? W e a cknowledge there is
transm ission  loss. T he passion  of M adurai, (our headquarters) drawn
from  daily  encounters with  bru tal violations and daily st ruggles on
the side of  victim s cann ot be easily t ransm it ted to distan t Rajasthan
and does suffer loss in  the process. But we have also seen  enhancem ents,



in  dedica t ion ,  in  our  reper toire,  in  exh ila rat in g n ew  pedagogica l
m ethods. T he m ain  reason  for it is that everywhere we m ove, we in itiate
a collective process, that rolls on , carving its own  trajectory. T o cite a
few such  instances, to the hum an rights stories we in itially identified
in  Ta m ilnadu, O rissa ha s added n ew ones on  Land Rights, Cultural
Rights an d La ngu age Rights,  as these are the in alienab le r igh ts the
tribal com m u nities, who const itute 28%  of the state popu lation , are
b eing bru ta lly  denied.  W e in it ia lly  developed th e m odules in  th e
language of each  state. H owever, in  m any states, large proportions of
the people speak dialects, significantly different from  the state language.
T he curriculum  developm ent com m ittee in  O rissa is planning to bring
out the m odules in  the m aj or tribal dialects. In  Bihar the proposal is
from  the inception  to adopt th ree m a jor la ngua ges of  the sta te a s
m edium  of learn ing for H RE. Tripu ra, too, pla ns to have tw o m ajor
languages, one a tribal language, as learn ing m edium . O ur program m e
is for  stu dents in  cla sses VI – VIII and is pitch ed a t th at level. In  a
school in  West Bengal the H RE teachers felt bad that the sen ior students,
who would be graduating out of the school soon  are denied the benefit
of th e r ich  an d em pow erin g H R E  progra m m e. S o, on  th eir  ow n
initiative, they are offering H RE to students up to class XII, with  suitable
adaptat ion s.

In  the m ighty and m agnificent task what are the m ajor challenges
we hav e en coun tered?

 Education  in  the form al sector is in  the realm  of the state. Institute
of H um an Rights Education  is a civil society organization  that is
m aking a foray in to the realm  of the state. It is som etim es seen
as breach ing the bou ndary  between  state a nd civ il society and
our credent ials to be educators are questioned and viewed with
su spicion . T he crit iq ue, h ow ever,  soften s a nd dies out as our
In st itu te is h ea ded b y  edu ca t ion ist s,  w h o h a v e h eld h igh
academ ic position s a nd our  State Advisory Com m ittees ha ve
repu ted a ca dem icia n s a n d person s of n a tion a l em inen ce a s
m em bers in  each  state.

 Sta te power  is controlled by  dom inan t section s in  all  societies.
T hese sections are the beneficiar ies of the exploitative, unequal
regim es th a t  p rev a il .  H u m a n  R igh ts E du ca t ion  cr it i q u es,
challenges and hopes ultim ately to overthrow such  regim es. T hat
is wh y Tolstoy on ce sa id, “ True edu ca tion  is l ib erat in g.  N o
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governm ent in  its senses will allow it.” H ow realistic is it to expect
governm ents to extend support to a radical education? H ere the
contradictions between  the philosophy and practice of a m odern
dem ocratic state com es to our rescue. T he Indian  constitution  is
a  profou ndly hu m an  docu m en t an d the state is expected to
uphold the dem ocratic m andate of the constitution . T he rhetoric
of freedom  and equality prevails in  the public dom ain  and sweeps
the h orrors of a cla ss-ca ste society  un der the ca rpet . A nd so
H um an Rights E ducat ion  is accepted,  perha ps, a s belonging to
the realm  of rhetoric and will be perm itted in  the classroom  till
its radical conten t becom es m anifest and threatens.

 Still som e state govts are uncom fortable with  our content. T hey
question  th e need for ta lking to students abou t inequit ies and
violations of hum an rights. T hey are worried about the radical
im plica tions of hu m an  righ ts edu cat ion  a nd seek to dilute it.
T h ey  w ant  u s to sa nit ise our  con ten t,  “  keep ca ste out , keep
untouchability out”. W hat do we do at such  m om ents, when we
are asked to com prom ise? We ha ve a ttem pted persu asion  a nd
when it failed we chose to abandon the program  in  the particular
state rather  tha n  com prom ise and corrupt the soul of  hum an
rights educa tion .

 T he age of globalization  and reform s in  which  we are living is a
deh um an izin g tim e. T he education  system  is designed for the
n ee ds o f  h e gem o n ic corp ora t e ca pita l .  O u r  c h ild ren  a re
indoctrinated with  the ideology of com petition , of fierce, ruth less,
m a n-against-m an com petit ion .  Children  a re program m ed a nd
lau nched in to th e world for globa l conq uest .  T he indiv idua l
fiercely  alone, sloggin g every m inute to excel is the m arketed
m odel today. A nd H RE  dea ls w ith  the b ea uty  a nd m ight  of
collectivity and solidarity  building.  Som e schools ask us ‘where
is the tim e for H RE? Every m inute is needed to coach  our students
to excel in  exam s.’ H ow do we change th is m indset? H ow do we
start a process of detoxificat ion , to flush  out the poison?

 And then , do we talk about state violence, which  is a good part
of hum an rights violations? T he vast m ajority of students in  our
H RE program  in  all the states are from  sections of the citizenry
tha t bears the brunt  of state violence. T hey are witness to the
brutalisation  of the state, when the police swoop down on  their



poverty  st ricken  h om es a nd drag aw ay the fa th er or m other,
foist ing false cases. T h e ch ildren  in  trib al schools have suf fered
the traum a of dispossession  and displacem ent, when their entire
com m unities were flushed out like rats from  their ancestral lands,
by the guardians of law in  unholy a lliance with  forest m af ias.
Should we speak  about th ese violations in  H RE  cla sses? If  we
don’t, are we not guilty of hypocrisy? If we do, can  we hope to
have the continued patronage of  the state?

Such  are the challenges and questions we face. We have no answers
to a ll  th e quest ions.  W e m ov e on  in  the hope th at  the m illion s of
teachers and students of H RE will find the answers, som eday.

T he  Im p ac t

Today we look back and try to take stock. W hat have we done and
wh at  h ave w e not  don e? H a ve we tou ch ed hear ts an d m in ds a nd
tran sform ed them ? D id the seeds we b roadcast,  in  lov e and h ope,
germ inate? W here did they  germ inate?  W hich  soil  prov ed fertile for
germ in ation? W hich  soil provided nour ishm ent  and nurtured th em
to luxuriant growth? W hat fruits did they bear? W hich  soil killed them
with  it s toxic an im osity and indifference?

H ere is a n  im pa ct  study, com m ission ed by  th ose concerned a nd
com m it ted to take hum an righ ts education  forward.  T he study,  as it
was com m enced, threw up questions of im m ense releva nce. H ow do
we m easure som ething so ethereal as transform ation  of the soul? H as
the world of know ledge devised yardsticks to m easure in ternalization
of hum an of values, subtle behavioral changes, the questions and doubts
that rise in  young m inds, the tiny ripples caused in the world around by
such  questions, the im perceptible change in  the brutish  environm ent?

Perha ps we cann ot m easure them ; but  we can  feel them , w e can
sense the difference, we can  experience the stirrings.  We have hundreds
of stories of im pact that in itially trickled in, a few at a tim e. Today, there
are hordes of them ,  each  an  an ecdote of h ope, f rom  every corner  of
India, where we have taken  our m essage. These stories of transform ation
of H RE teachers and students and the social im pact of the H RE program
have touched the hearts of all those who have com e to know of them .
T hese are stories of questions asked that were never before asked, silences
brok en , voices raised,  a lit tle han d of h elp ex tended, adults sha m ed,
alcoholics transform ed, a silently suffering m other surprised by her little
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son  confrontin g the drun ken  father,  daughters of f iercely pat riarch ic
com m unities daring to dem and education .

A  1 2-y ea r-old student  of  H RE  in  an  a rea  n otorious for fem ale
infanticide, in tercedes when the life of a fem ale in fant is to be snuffed
out, quotes h is H RE lesson , runs from  pillar to post to save the life and
ultim ately succeeds. W here young girls are m arried at the age of 13 or
14, a litt le girl’s m arriage is stopped by the collectiv e in tervention  of
her classm ates. In  a place of ram pant ch ild labour, a ten  year old boy
being physically abused in  a road-side shop is saved by the in tervention
of  H R E tea chers,  keeping vigil  th rough  th e n ight and br ingin g the
abuser to law. Seventy five ch ildren  of m igrant construction  workers,
languish ing without schooling, get a new school, when H RE students
from  a nearby school take up their cause with  authorities.

T he evidence we are m arshalling is, till now, m ain ly anecdotal, but
each  a n ecdote is a  ston e th row n in to th e cesspool of  cen tu r ies of
oppression  and indignity. Each  of them  strengthens our m ission , gives
us a new hope, our faith  assum es evangelical passion . M eanwhile som e
m ore schools are wanting to join  us, a few m ore states are beckoning
to us. We m ove on .

H um an rights education  is a com pact for creating a hum ane world.
We hav e a  wor ld to challenge an d ch ange an d a  wor ld to w in  a nd
build. H um an Rights Education  is part of the struggle for hum an rights,
“an  eternal struggle, in  which  a final victory can  never be won. But to
tire in  that struggle would m ean the ruin  of society”(Einstein).

V.Vasan t h i D evi
C ha irperson

Institute of H um an Rights Education
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The Universe of Human Rights
…  rec og n it ion  of  th e  in h eren t  d ig n ity  a n d  of  th e  eq u a l a n d
in a lien a b le  r ig h ts of  all m em bers of  th e  h um a n  fa m ily  is th e
foun dat ion of freedom ,  j ust ice  a nd peace  in the  world.

P ream ble  to the U DHR

E qu ity  an d j u st ice are a t  th e core of  a ll h um a n r igh ts.  T h ey  are
unequ ivocally  reflected in  the vast corpus of h um an righ ts literature
th a t  is pa r t  of  th e m od ern  civ iliz a t i on .  T h e im petu s  for  th e
universalization  of hum an rights cam e about with the founding of the
United N ations and the subsequent adoption  of the Universal D eclaration
of H um an Rights (UD H R). T he 1945 United N ations Charter included
a gen era l com m itm en t to respect  for hum an rights, b ut  it  wa s the
Universal D eclaration  of H um an Rights (adopted by the UN  G eneral
Assem bly  in  194 8) tha t prov ided th e b asic statem ent of w hat  ha ve
becom e widely accepted in ternational hum an rights standards.

T hese two m ilestone docum ents recognize the fact that h um an rights
are a special sort of inalienable m oral entitlem ent to be en joyed by all
persons eq ua lly, by  virtue of  their hu m a n ity,  ir respect iv e of ra ce,
nationality, or m em bership of any particular social group and specify
the m inim um  conditions for hum an dignity and a tolerable life.

H um an R ights  as a Te net

H um an rights are those rights that belong to every individual - m an
or wom an, girl or boy, in fant or elder - sim ply because one is a hum an
being. T hey em body the basic standards without which  people cannot
realize their inherent hum an dignity.

H u m an rights are both  ab stract and pra ctical.  T hey hold up the
inspir ing vision  of a free, just and peaceful world and set m inim um
standards for how both  individuals and institutions should treat people.

1
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T hey also em power people to take action  to dem and and defend their
rights and the rights of others.

T he first generation  of civil and political rights restricts what others
(including the state) m ay do, as in  the case of life, liberty, and freedom
from  torture. A second generation  of social and econom ic rights requires
act ive provision , such  as by im posin g an  obliga tion  on  governm ent.
S om e a na ly sts call  them  idea ls,  often  con stra in ed in  pra ct ice b y
inadequate resources. A th ird generation  concerns such  rights as peace,
developm ent, and hum anitarian  assistance. W hile m any of the claim s
attach  to indiv iduals som e belong to groups a nd com m unities.

H u m an  rights a re inh erent,  in alienab le and un iversa l. T hey a re
in herent, in  that  they belong to everyon e because of th eir com m on
hum anity. T hey are inalienable, in  that people cannot give them  up or
be deprived of them  by governm ents. T hey are universal, in  that they
apply regardless of distinctions such  as race, sex, language or religion .
H u m an righ ts govern  how in dividua l hu m an bein gs live in  society
and with  each  other, as well as their relat ionship with  the State and
the obligations that the State has towards them . H um an rights aim  to
recognize and protect the dignity of all hum an beings whatever their
status or condition  in  life.

C o di f y in g St an da rd s

T he u niv ersa l sta nda rds of  h um a n  r ights w ere n ot developed
overn igh t . M ost  of  the w orld’s m a j or philosoph ies,  religion s an d
cultu res have recognized sim ilar concepts in  one form  or another for
centuries, but it took the atrocities that occurred during World War II
to galvan ize the in tern ational com m un ity  in to developing com m on
sta ndards a nd processes for  the protect ion  of h um an  rights.  D ur ing
th e S econd World W ar totalita ria n  regim es grossly v iolated hum an
rights in  their own a nd occupied territories, and were responsible for
the elim ination  of entire groups of people because of their race, religion
or  na tionality.  T h e experience of tha t w ar resulted in  a  widespread
conviction  that effective in ternational protection  of hum an rights was
on e of th e essent ia l con dit ions of  in tern ation al peace a nd progress.
T his convict ion  was subsequen tly reflected in  a nd reinforced by the
Charter of the United N ations.

T he 194 5 United N at ions Charter is based on  the precedents cited
in  the N urem burg Judgm en t. T he Charter ’s prim ary purpose was to
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establish  a system  for ensuring global peace and security that included
‘prom ot i n g a n d en cou ra gin g respect  fo r  h u m a n  r igh ts  a n d for
fun dam enta l f reedom s for  a ll w ith ou t  dist inct ion  a s to race, sex ,
language or religion ’ (Article 1, para. 3). Article 55 expresses a sim ilar
aim  - that the UN  shall prom ote ‘universal respect for, and observance
of, hum an rights and fundam ental freedom s for all without distinction
as to race, sex, language or religion ’. Article 56 states that all m em bers
of  th e U nited N ations pledge them selves to ta ke join t a nd separa te
action  in  cooperation  with  it to ach ieve the purposes set forth  in  Article
55 . Althou gh the Cha rter  did not specif ica lly refer to it , the idea of
prom ulgating a Bill of Rights was considered inherent in  the docum ent
an d provided th e im petus for  the Un iversa l D ecla rat ion  of H um an
Righ ts.

T he 1948 Universal D eclaration  of H um an Rights, which  extended
earlier in itiatives such  as those of the In ternational Labour O rganization
m arks the beginning of the transform ation  of hum an rights from  m oral
or philosophical im peratives in to rights that are legally recognized on
an  in ternational and, increasingly, national level.

T he UD H R, which  consists of a pream ble and 30 articles, has been
described as a statem ent of principles that provide ‘a com m on standard
of ach ievem ent for a ll peoples and all  nat ions’ . Today, m any  of the
righ ts elab orated in  the D eclaration  are regarded a s having achieved
the status of custom ary in ternational law.

T he rights in  the D eclaration  fall  roughly in to two categories. T he
first consist s of civil  and polit ical r ights, such  as freedom  of  opin ion
and expression  and the right to justice. T hese are often  recognized by
States in  Constitution s or law s such  as Bills of R igh ts. T he second
com prises econom ic,  cultura l a nd socia l r igh ts,  such  as th e r ight to
work, or to ‘a reasonable standard of living’.

T he universality, indivisibility, inalienab ility and in ter–dependence
of hu m a n  r ights in  th e q uest  for  eq ua lity an d dignity  h a ve b een
en shr ined in  the P rea m ble of the Universal D eclaration  of H um an
Rights as:

…  rec og n it ion  of  th e  in h eren t  d ig n ity  a n d  of  th e  eq u a l a n d
in a lien a b le  r ig h ts of  all m em bers of  th e  h um a n  fa m ily  is th e
foundation of freedom , j ust ice  an d p eac e in the world. (P a ra 1)

T his was reaffirm ed in  1993 and recorded in  the Vienna D eclaration

Th e  U n ive rse  of H u m a n  R ig h ts
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and Program  of Action  as:

All hu m an  rig hts a re u niversal,  in d ivisib le  an d  in terdep en den t
an d interrelated. The intern ationa l c om m u nity m ust  treat hum an
righ ts globa lly  in  a  fa ir  an d equ al m an ner, on  th e sam e foot in g,
a nd  with  the  sa m e em p h asis, while  th e sig nifica n ce of n at iona l
a nd  region a l p ar tic ular ities an d var iou s h istor ic al,  c u ltura l an d
relig iou s b ac k g rou n ds m u st  b e  b orn e in  m in d , it  is  a  du ty of
sta tes,  rega rdless of  their politic al, econom ic,  and cultural system s
to  p rom ote  a n d  p rotec t  a ll h u m a n  r ig h ts a n d  fu n da m en ta l
freedom s.  (Art . 5)

Th e Id ea of  a H u man  R ights -B a sed  A pp roa ch

In  1998 , when the world celebrated the golden  jubilee year  of the
adoption  of the UD H R, m ore than  a billion  people around the world
had to struggle for access to clean  drink ing water a nd decent sh elter,
m ore than  eight hundred m illion  lacked health care and services and
m ore tha n  a b illion  were ill iterate. Articles 24 and 2 6 of the U D H R
were still a distant m irage for a vast num ber of people.

T he right ‘to a standard of living adequate for the health  and well-
being of h im self and of h is fa m ily, including food, cloth ing, housing
and m edical care and necessary social services’ (Art. 24) and, ‘the right
to edu cat ion ’  (A rt.  2 6)  a re y et  to b e rea liz ed b y  a lm ost  ha lf  th e
population  of India considering the fact nearly 40 per cent of the people
live below poverty line and m ore than  50 per cent of India’s ch ildren
drop out of school b efore th ey reach  the m iddle sch ool.

O f late, the idea of a rights-based approach  to developm ental issues
has been  h igh  on  the priority list of the United N ations, several quasi-
govern m en tal a nd n on-govern m en ta l a gen cies.  In  In dia  too,  th e
con cept  h a s  b ee n  ga th er in g m om e n tu m ,  es peci a lly  a f t er  t h e
constitution  of the N ational H um an Rights Com m ission  in  1993.

According to a UN  docu m ent, ‘hu m an righ ts-based approach  is a
conceptual fram ew ork for th e process of hum an dev elopm ent that is
n orm at ively  b a sed on  in terna t ion a l h um a n r igh ts sta n da rds an d
operationally directed to prom oting and protecting h um an  rights.  It
seeks to ana lyz e ineq ualities which  lie at the heart  of dev elopm ent
problem s and redress discrim inatory practices and un just distributions
of power th at im pede dev elopm ent progress’.*

* S ou rc e:  ht tp: / /oh ch r.org /en g lish/ab out /pu b lic at ion s/doc s/FAQ _ en .pdf
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T he docum ent goes on  to explain  that m ere charity is not enough
from  a  h u m a n  r igh ts perspect iv e.  U n der a  h u m a n r igh ts-b a sed
a pproa ch ,  th e pla n s,  policies a n d processes of  dev elopm en t  a re
a n c h ored in  a  sy ste m  of  r igh ts  a n d corres pon di n g ob liga t i on s
established by in ternational law. T his helps to prom ote the sustainability
of developm ent work, em powering people them selves,  especially the
m ost -m a rgina liz ed,  to pa rt icipate in  policy  form u lat ion  a n d h old
accountable those who have a duty to act.

T hough  there is general acceptance tha t society should respect the
hum an  dignity of every individual as well a s of peoples, the UD H R
also ca lls upon th e S tate to protect b asic hum an dignity.  Bu t often
there arises a contradictory situation  when the very institutions of the
State such  as that of the defence and the police are identified as violators
of hum an rights.

Em body ing the un iv ersa lly  a ccepted prin ciples of  h um an righ ts
are seven  ‘core’ UN  hum an rights Treaties and five D eclarations. T he
treaties are:

1 . In ternational Covenant on  Civil and Political Rights (ICCPR).

2 . In ternational Covenant on  Econom ic, Social and Cultural Rights
(ICE SC R) .

3 . In terna tiona l C onv en tion  on  the E lim ina tion  of All F orm s of
Racial D iscrim ina tion  (C ERD )

4 . Convention  on  the Elim ina tion  of All Form s of  D iscrim in ation
against Wom en (CED AW )

5 . C onv en tion  aga inst  Tortu re a nd O ther  Cru el,  In hu m a n or
D egrading Treatm ent or Punishm ent (CAT ).

6 . Convention  on  the Rights of the Child (CRC).

7 . In ternat ional Convention  on  the Protect ion  of the Rights of All
M igran t Workers and M em bers of T heir  Fam ilies (M W C).

8 . UN  Conv ention  on  En forced D isappearances.

T he m ost vital in ternational declarations on  hum an rights are:

1 . Universal D ecla ration  of  H um an Rights (10 D ecem ber 1 948).

2 . D eclaration  on  the Elim ina tion  of Violence again st Wom en  (20
D ecem ber  1 99 3) .

Th e  U n ive rse  of H u m a n  R ig h ts
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3 . D ecla ration  on  the Right to D evelopm ent (4 D ecem ber 1 986).

4 . D eclara tion  on  the Right  an d R espon sib ility  of  In div idu a ls,
G roups and O rgans of Society to Prom ote and Protect Universally
R ecogn iz ed H u m a n  R igh ts a n d F u n da m en ta l F reedom s (9
D ecem ber  1 99 8) .

5 . United N ation s M illennium  D eclarat ion  (8 Septem ber 200 0).

C oven an ts , C o nven t io ns  a nd  Tre at ie s

T he U niversal D eclarat ion  of  H u m a n Righ ts togeth er  w ith  th e
International Covenant on  Econom ic, Social and Cultural Rights, and
the In ternat ional C ovenant on  Civil and P olitical Rights and its two
O ptional Protocols constitute the In ternational Bill of H um a n Rights.
T he two covenants, adopted in  1966, take forward the prom otion  and
protection  of hum an righ ts and represents

…  m ileston e in  the  history of  hu m a n rig hts,  a  verita ble M ag n a
C ar t a m ark in g  m a nk ind’s a rr iva l a t  a  vitally  im p orta nt  ph a se :
the  c on sc ious a cq uisition  of  h um an  d ig nity  a nd  worth .

T he In tern a t ion al C ov ena n t  on  C iv il  a nd Political R igh ts is a
lan dm ark in  the efforts of the in tern ational com m u nity  to prom ote
h um a n  r igh ts.  I t defends th e r igh t  to life a n d stipu la tes th a t  n o
individual can  be subjected to torture, enslavem ent, forced labour and
arbitrary detention  or be restricted from  such  freedom s as m ovem ent,
expression  a nd associa tion .

Par t II I of the Coven ant spells out  the classica l civ il a nd political
rights, inclu ding the right to life, the prohibition  of tortu re, the right
to lib erty and security of person , the r ight to freedom  of m ov em ent,
the right to a fair hearing, the right to privacy, the right to freedom  of
religion , freedom  of expression , freedom  of peaceful assem bly, the right
to fam ily life, the rights of ch ildren  to special protection , the right to
participate in  the conduct of pub lic a ffairs, th e over-arch ing right  to
equal treatm ent, and the special rights of persons belonging to ethnic,
religious a nd linguistic m inorit ies.

T he protocol adds legal force to the Covenant on  Civil and Political
Rights by allowing the H um an Rights Com m ission  to investigate and
ju dge com plain ts of h um an  rights violations from  in dividuals from
signa tory countries.

T he H um an Rights Com m ittee, constituted under the term s of the
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Covenant m on itors the im plem entation  by States-parties in  a variety
of ways. In itial and periodic reports are exam ined by the plenary who
form ula tes concludin g ob serv ation s with  concrete recom m endations.
W ell  in  a dv a nce of th e exa m in a t ion  of  a  report ,  th e Com m ittee
forwards a list of issues to the State party concerned. T he list is prepared
by  the m em bers an d tak es in to considerat ion  in form at ion  receiv ed
from  other United N ations organs and specialized agencies as well as
from  non-governm enta l organiz ations.

T he 1993 UN  Conference on  H um an Rights in  Vienna em phasized
tha t hu m an rights are in terdependent and indiv isib le. F or exam ple,
the right to food and the right to health ; the right to dignified life and
th e right  to edu cat ion ; su rvival rights an d th e r igh t to food.  H en ce
civil, polit ica l, socia l, econom ic a nd cultu ral righ ts should b e giv en
equal status and im plem ented and enforced in  the sam e m easure.

In  the legal sen se,  th e u niv ersa lity of h um a n r igh ts is alm ost
un disputed. All sta tes are bound at lea st b y the UN  C harter–based
m echanism , and there is a great deal of in ternational political consensus
on  th e h u m a n  r igh ts co n cept ,  a s  th e Vien n a  D ec la ra t ion  a n d
Program m e of A ction  dem onstra ted.  Bu t serious difficulties rem a in
regardin g universa l responsibility for  the im plem enta tion  of hu m an
rights worldwide.

In dian  C on sti tu tion  a nd  H u ma n R igh ts

T h e C onstitution  of  In dia , draf ted aroun d the sa m e tim e a s the
Un iv ersal D eclara tion  of  H u m a n R igh ts (1 94 8),  is one of  the m ost
r ights-b ased const itut ion s in  th e w orld.  I t captu res the essen ce of
hum an rights in  its Pream ble and in  the sections on  Fundam ental Rights
and D irective Principles of S tate Policy.

T he Constitution  closely adheres to the principles that guided India’s
f reedom  stru ggle;  it  w a s a  st ru ggle a ga inst  a  colon ia l power tha t
blatantly violated the civil, political, social, econom ic and cultural rights
of the people of India . T h e freedom  struggle itself was in form ed by
the m a n y m ov em ents for socia l reform ,  again st  oppressive socia l
practices like sati, ch ild m arriage, un touchability an d so on .

D espite the fact that m ost of the hum an rights found clear expression
in  the C onstitution , casteist, feudal and com m u nal chara cteristics of
the Indian  polity, coupled with  a colonial bureaucracy, weighed against,
an d dam pened the spir it of,  freedom ,  rights a nd affirm a tiv e a ction
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en shr in ed in  th e C onstitut ion . W hen the contradict ion s with in  the
India n  polity an d State cam e in to th e open  in  the late-1 96 0s, th e
oppressiv e ch ara cter  of  the State began  to b e challenged b y student
m ovem ents a nd ultra-lef t form a tions like the N a xa lite m ov em en t.
W hen the Indian  State began  to suppress such  expressions of political
dissent and m ini-rebellions, the violation  of hum an rights by the State
bega n  to com m and attent ion .

S ince then , over a period of 30 years, the articulation  and assertion
of hum a n rights with in  civil society has grown  in to a m uch rich er,
m ore diverse and relatively m ore powerful discourse at m ultiple levels.

O ne can  discern  th ree specif ic trajectories of h um an rights in  the
In dia n  C on st itu tion .  T h ey  a re essen t ia lly  en sh rin ed in  P a r t  I I I
(Fundam ental Rights – Articles 14-32) and Part IV (D irective Principles
of S tate Policy – A rticles 33–) . T he three trajectories are: 1. C iv il and
Political Rights; 2. Rights of the M arginalized (such  as wom en, D alits
and Adivasis), and 3. Econom ic, Social and Cultural Rights.

F un d a me n ta l  R ig ht s

T he Fundam ental Rights were included in  the Constitution  because
they were considered essential for the developm ent of the personality
of every individual and to preserve hum an dignity. T he fram ers of the
Constitution  regarded dem ocracy to be of no avail if civil liberties, like
freedom  of speech  and religion  were not recognized and protected by
th e Sta te. D em ocracy is,  in  essence, a gov ern m ent by  opin ion  a nd
therefore, the m eans of form ulating public opin ion  should be secured
to the people of a dem ocratic nation . For th is purpose, the Constitution
guaranteed to all citizens of India the freedom  of speech  and expression
and various other freedom s in  the form  of Fundam ental Rights. T his
part of the Constitution  guarantees six fundam ental rights, nam ely:

1 . Right to equality

2 . Right to freedom

3 . Righ t against exploita tion

4 . Right  to freedom  of religion

5 . Cultural and edu cational r ights

6 . Right to constitutional rem edies
Righ t  to equ ality  is an  im portant right provided for in  Articles 14,
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15, 16, 17 and 18 of the Constitution . It is the principal foundation  of
all other rights and liberties, and guarantees the following:

Equ ality before law: Article 14 of the constitution  guarantees that
all citizens shall be equally protected by the laws of the country. It
m ean s that the Sta te cann ot discr im inate against a cit izen  on  the
basis of caste, creed, colour, sex, religion  or place of  birth .

Social equ ality an d equ al access to pu blic areas: Article 15 of the
Const itu tion  sta tes th at no person  shall b e discrim in ated on  the
basis of caste, colou r, langu age etc. Every person  sha ll have equal
access to pub lic places like public parks, m u seum s, w ells, ba th ing
ghats and tem ples, etc. H owever,  the State m ay m ake any special
provision  for wom en and ch ildren . Special provisions m ay be m ade
for the adva ncem en ts of  an y socially  or  educationa lly b ack wa rd
cla ss or schedu led castes or schedu led trib es.

E qu alit y in  m at te rs  o f pu blic  e m p lo ym en t :  Article 16  of th e
Constitution  lays down that  the State cannot discrim inate a gainst
any one in  th e m a tters of em ploym en t. A ll citizens can  apply for
gov ernm ent jobs. T h ere are som e exceptions.  H ow ever, th e State
m ay also reserve posts for m em bers of backward classes, scheduled
castes or  scheduled tribes which  are not adequately represented in
the services under the State to bring up the weaker sections of the
society.

Abolit ion  of u n tou ch ability:  Article 17 of the Constitution  abolishes
the practice of untouchability. Practice of untouchability is an  offense
an d an yone doing so is pun isha ble by  law. T h e U n t ou ch a b il it y
O ffe n ces A ct of  1955  (rena m ed to Prot ection  of C ivil R igh ts A ct in
197 6) provided penalt ies for preventing a person  from  enterin g a
place of worship or from  taking water from  a tank or well.

Righ t  to freedom  is enshrined in  Articles 19, 20,  21 and 22 . T he
right to freedom  in  Article 19 guarantees the following six freedom s:

Freedom  of speech  an d expression , w hich  ena ble an  individua l to
participa te in  public activities. T he phra se, “freedom  of press” has
not been  used in  A rt icle 19 , but  f reedom  of  expression  in cludes
freedom  of press.

Freedom  to assem ble peacefully without arm s, on  which  the State
ca n  im pose rea sona ble restr ict ion s in  the in terest of public order
and the sovereignty and in tegrity of India.
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Freedom  to form  a ssociat ion s or un ion s on  wh ich  the State can
im pose rea son able restrictions on  th is freedom  in  th e in terest of
public order, m orality and the sovereignty and in tegrity of India.

Freedom  to m ove freely  throu ghout the territory  of In dia th ough
reasonable restrictions can  be im posed on  th is right in  the in terest
of the general public, for exam ple, restrictions m ay be im posed on
m ovem en t and travelling, so as to control epidem ics.

Freedom  to reside an d settle in  a ny part of th e territory of In dia
which  is also subject to reasonable restrict ions by the State in  the
interest of the general public or for the protection  of the scheduled
tribes because certa in  safeguards as are envisaged here seem  to be
justif ied to protect indigen ous and trib al peoples from  exploitation
an d coercion .

Freedom  to practice any profession  or to carry on  any occupation ,
t rade or b u sin ess on  wh ich  th e S ta te m a y  im pose rea son ab le
restrictions in  the in terest of the genera l public.

T he Constitution  also gu arantees th e r ig h t  to  life  an d perso n al
libe r ty , w hich  in  turn  cites specific provisions in  which  these rights
are applied a nd enforced:

Protection  with  respect to convict ion  for offences is guaranteed in
the right to life and personal liberty. According to Article 20, no one
can  be awarded punishm ent which  is m ore than  what the law of
the land prescribes at that tim e.

Protection  of l ife and personal lib erty is a lso stated under right to
life and personal liberty. Art icle 21 declares that no citizen  can  be
denied h is life and liberty except by law. A person’s life and personal
liberty can  only be disputed if that person  has com m itted a crim e.
‘Personal liberty’ includes all the freedom s which  are not included
in  Article 19 (that is, the six freedom s). T he right to travel abroad is
also covered under ‘personal lib erty’ in  Article 21.

In  20 0 2,  th rou gh  th e 8 6th  A m endm en t A ct ,  A rt icle 2 1(A ) wa s
incorporated. It m ade prim ary education  as a fundam ental right. It
says that ‘the ch ildren  in  the age group of six to fourteen  years shall
be provided free and com pulsory education ’ b y the State.

T he r ig h t  ag ain st  explo itat ion , contained in  Articles 23  and 24,
m akes two provisions,  nam ely the abolition  of  trafficking in  hum an
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beings and forced labour, and the abolition  of em ploym ent of ch ildren
below the age of 1 4 years in  dangerous jobs like factories and m ines.
Child labour is considered a gross violation  of the spirit and provisions
of  the Con stitution . T raff icking in  h um an s for th e pu rpose of  sla ve
trade or prostitution  is also prohib ited by law.

Righ t  to freedom  of religion , covered in  Articles 25, 26, 27 and 28,
provides religious freedom  to all citizens of India. T he objective of th is
right is to sustain  the principle of secularism  in  India. According to the
Con stitution , all  religion s are equ al before the State and no religion
sha ll be given  preference over  the other. C itizens are f ree to prea ch ,
practice a nd propagate any religion  of th eir ch oice. H owever, cer tain
practices like wearing and carrying of kirp a n s in  the profession  of the
Sikh  religion , can  be restricted in  the in terest of public order, m orality
and health .

Cu ltu ral  a n d edu cat ion al  r igh t s a re im portan t com pon en ts of
fu ndam ental righ ts in  a country of m any  lan gua ges, religion s, a nd
cultures. Articles 29 and 30 ensure th is in  order to protect the rights of
m inorities. Any com m unity which  has a language an d a script of its
own  has the r ight to conserv e and dev elop them .  N o citizen  can  be
discrim inated against for adm ission  in  State or S tate aided institutions.

All m inorities,  religious or  l in gu istic, ca n  also set up their  own
educa tional institutions in  order to preserve and develop their own
cultu re. In  granting a id to institutions, the Sta te cannot discrim inate
against any institution  on  the basis of the fact that it is adm inistered
by a m inority institution . But the right to adm inister does not m ean
that the State cannot in terfere in  case of m aladm inistration .

Article 32 on  the r igh t  to con st itu t ion al rem edies em powers the
citizens to m ove a court of law in  case of any denial of the fundam ental
righ ts. In  th is regard courts are em powered to preserve or  safeguard
the citizens’ fundam ental rights and th is can  be done in  various ways.
T he courts can  also issue various kinds of w rits. T hese writs are h a b ea s
corp us, m a n d a m us, p roh ib ition , quo w a rra n to  and certiora ri. Article 226
of the Constitution  m akes th is explicit.

D irec tive Pr inc iples of  S tat e P olicy

D irective Principles of S tate Policy (D PSP) aim  to create social and
econ om ic con ditions un der w hich  th e cit izens ca n  lea d a good life.
T hey also aim  to establish  social and econom ic dem ocracy th rough a

Th e  U n ive rse  of H u m a n  R ig h ts



S ch o o ling  fo r Ju stice  a nd  R ig h ts

12

welfare state. T he D irective Principles are non-justiciable rights of the
people.  Article 31 -C , inserted by  th e 2 5th  A m endm ent  A ct of 19 71
seek s to u pgrade the D irective Principles. I f law s a re m a de to give
effect to th e D irective Principles over Fundam ental Rights, they shall
not be invalid on  the grounds tha t they take away the Fundam ental
Rights. In  case of a conflict between  Fundam ental Rights and D irective
Principles, if the D PSP aim s at prom oting larger in terest of the society,
the courts shall have to uph old the case in  favour  of the D PS P. T he
D irectiv e Pr inciples,  th ough  not j ust iciable, a re fun dam enta l in  the
governance of the country and it is the duty of the State to apply these
principles in  m aking laws. Besides,  all execu tive agencies should also
be guided by these principles. Even  the judiciary has to keep them  in
m in d in  deciding cases.

T he directive principles ensure that the State shall strive to prom ote
the welfare of the people by prom oting a social order in  which  social,
econ om ic an d polit ical ju st ice is in form ed in  all institutions of life.

Also, the directive is to work towards reducing econom ic inequality
as well a s ineq ualities in  statu s a nd opportu nit ies,  not only am ong
individuals, but also am ong groups of people residing in  different areas
or engaged in  differen t vocations (A rt. 38).

T he State is directed to

 aim  for securing r igh t  to an  adequ ate m ean s of livelih ood  for
all citizens, both  m en and wom en as well as equ al pay for  equ al
work for  both  m en  an d wom en .

 prevent concen tration  of wealth  and m eans of production  in  a
few hands, and try to ensure that ownership and control of the
m aterial resources is distributed to best serve the com m on good.

 p re ve n t  ch ild  a bu se  an d exploitat ion  of  workers.  C h ildren
should be allowed to develop in  a healthy m ann er and should
be protected against exploitation  and against m oral and m aterial
aban donm ent  (Art. 39).

 provide fr ee  lega l aid  to en su re tha t eq ual opportu nities for
securing justice is ensured to all, and is not denied by reason  of
econom ic or other disabilities (Art. 39A).

 work for the organisation  of village panchayats and help enable
them  to function  as units of self-governm ent (Art. 41).
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 provide the r igh t  to work , to education  and to public assistance
in  cases of un em ploym ent, old age,  sickness an d disablem en t,
with in  the lim its of econom ic capacity (Art. 42) as well as provide
for j ust  an d h um ane conditions of work a nd m a tern ity relief
(Art. 43).

 en sure l iv in g  wa g e  a n d  p r o p e r  w o r k in g  c o n d it io n s  fo r
workers, with  full en joym ent of leisure and social and cultural
activities. Also, the prom otion  of cottage industries in  rural areas
is one of the obligations of the State (Art. 43A). T he State shall
tak e steps to prom ote their  pa r ticipat ion  in  m a na gem en t  of
in dust rial  underta kings.

 secure a uniform  civil code for all citizens (Art. 44) and provide
free and com pulsory education  to all ch ildren  till they attain  the
age of 14  years (Art.  45).  T his direct ive regarding edu cation  of
ch ildren  was added by the 86th  A m endm ent Act , 2002.

 w ork  for  t h e e c o n o m i c  a n d  e d u c a t io n a l  u p lif t m e n t  o f
sch edu led castes, sch edu led t r ibes an d oth er  weaker  sect ion s
of the society (Art. 46).

 com m it  the Sta te to r a is e  th e  le v e l  o f  n u t r i t io n  a n d  t h e
stan dard o f livin g  an d to im prove pub lic h ealth , particula rly
by prohibiting in toxicating drinks and drugs in jurious to health
except for m edicin al purposes (A rt. 4 7).

 pr ot ec t  an d im p ro ve  t h e  e n viro n m en t  an d s afeg u a rd  t h e
forests an d wild life of the country (Art. 48A). T his directive,
regarding protection  of forests and w ildlife w as added b y the
42n d Am endm en t Act, 19 76.

Finally, the directive principles, in  Art icle 51 ensure that the State
shall strive for the prom otion  and m aintenance of in ternational peace
and security, ju st an d honoura ble rela tions between  nations, respect
for in tern ationa l law and treaty ob ligations, as well as set tlem en t of
in ternationa l dispu tes by arbitrat ion .

Pr ot ec tion  M ec ha nism s an d In st it ut io ns /A ct s

T he need for devising special m echanism s and enactm ents to protect
and further hum an rights in  India received a defin ite boost with  the
enactm ent  of the Protection  of H um an Righ ts Act, 1993. T h e process
wa s not w ithou t it s u ps an d downs. T h ere w as both  in tern al a nd
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in ternational pressure on  the G overnm ent of India to get to th is point.

T h e H um a n R igh ts Com m ission  B ill  wa s in trodu ced in  th e L ok
Sabha on  14 M ay 1992, but it languished for m ore than  a year. O n 28
S eptem b er 19 93  th e President  of  In dia prom u lgated an  ordina nce
na m ed th e P rotect ion  of  H u m an  Rights O rdin ance. T his ordinan ce
was replaced by the Protection  of H um a n  Righ ts A ct 1993, which  was
passed by both  the H ouses of Parliam ent. Following th is, the N ational
H u m a n Righ ts C om m ission  wa s constitu ted un der th is A ct  on  12
O ctober 1993. T his Act drew its inspiration  m ostly from  international
covenants like the In ternational Covenant on  Civil and Political Rights
an d th e In terna tion al Covena nt  on  E conom ic,  Social a nd C ultu ra l
Rights. Even  in  defin ing hum an rights the Act has m entioned about
these coven ants freq uent ly.

T he Com m ission  is em powered to perform  the following functions
under Section  12 of the Act:

a) inquire, suo-m otu or on  a petition  presented to it by a victim  or
any person  on  h is behalf , on  th e violation  of hum an  rights or
ab etm ent  thereof  a nd n egligence b y a pu blic  serv an t in  the
prevention  of such  viola tion ;

b ) in tervene in  any proceeding involving any allegation  of violation
of  hu m an  rights pending before a cou rt with  the approv al of
su ch  court;

c ) visit, under in tim ation  to the State G overnm ent, any jail or any
other institu tion  under  the control of the S tate G overnm en t,
where persons are detained or lodged for purposes of treatm ent,
reform a tion  or protection  to stu dy the livin g condit ions of the
inm ates and m ake recom m endations;

d ) review the safeguards provided by or under the Constitution  or
any law for the tim e being in  force for the protection  of hum an
rights and recom m end m easures for their effective im plem entation ;

e) review  th e fa ctors, including acts of  terror ism  tha t in hib it the
en j oy m en t  of  h u m a n  r igh ts a n d r ecom m en d  a ppropr ia te
rem edia l m easures;

f ) study treaties and other in ternational instrum ents on  hum an rights
and m ake recom m endations for their effective im plem entation ;

g) undertake and prom ote research  in  the field of hum an rights;
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h ) spread hum a n righ ts literacy am ong var ious sections of society
a n d prom ote a w a ren ess of th e sa fegu a rds av a ilab le for  th e
protection  of these rights through publications, m edia, sem inars
and other available m eans;

i) en courage the ef fort s of non-gov ernm ental orga niza tions a nd
institutions working in  the field of hum an rights;

Section  13 of the Act defines the powers of the Com m ission  relating
to inquiries. T he Com m ission , while inquiring in to com plaints under
th is Act, has all the powers of a civil court trying a suit under the Code
of Civil P rocedure, 1908, and in  particular in  respect to:

a) sum m onin g a n d en forcin g th e a t ten dan ce of  w itn esses an d
exam ine them  on  oath ;

b ) discovery an d product ion  of a ny docum ent;

c ) receivin g evidence on  af fidav its

d ) requisition  of any public record or copy thereof from  an y court
or  of fice;

e) issu in g com m ission s for  th e exa m in a t ion  of  w itn esse s or
docum en ts

H owever, the N H RC is only an  investigative and recom m endatory
body. It  does not have the power of prosecution .

Easy accessibility to the Com m ission  has m ade it one of the m ost
popu la r orga niz at ion s.  An y on e can  approa ch  th e N H R C  through
telephone, letter, applica tion , m obile phone or even  through in ternet.
A ll  th e docu m en ts,  r eports,  n ew s le t ters,  s peech es,  et c.  of  th e
Com m ission  are also available on  th is website.

N H RC is just a beginning of a long journey that hum an rights have
to travel in  India . O ne of the con tribu tions of N H RC, besides other
th ings, has been  to create awareness regarding hu m an rights am ong
the people at  large. It would not be h yperbolic to say  that N H RC is
developing the m uch needed hum an  rights culture in  In dia without
which  no system  of hum an rights protection  and prom otion  can  work
ef fectively.

T he Com m ission  today has obtained its accreditation  as a m em ber
of the In ternational Coordination  Com m ittee of N ational H um an Rights
Inst itution s for its adherence to the Paris Pr inciples of 19 91, nam ely,
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t ran sparen cy,  a deq u a te j u risdict ion  a n d pow ers,  accessib ility,  co-
opera tion ,  ef fectiven ess a nd accoun ta bility. At presen t,  th ere a re 18
States in  the coun try  w hich  ha ve esta blish ed State H um an Righ ts
Com m issions while very few States have established D istrict H um an
Rights Courts.

In  addition  to the above, the country has the following Institutional
m echan ism s to deal with  protection  an d prom otion  of hum an rights
of civil society.  T hey in clude the N ational Com m ission  for Wom en,
th e N ational Com m ission  for M inorit ies, the N ationa l C om m ission
for Scheduled Castes, the N ational Com m ission  for Scheduled Tribes,
th e N a t ion a l C om m ission  for  S a fa i K a rm a ch a r i,  th e N a t i on a l
Com m ission  for Protection  of Rights of the Ch ildren , th e N ation al
Com m ission  for  D enot ified N om adic and Sem i-N om adic Tr ibes, the
Central In form ation  Com m ission  a nd th e Chief  Com m issioner  for
Persons with  D isabilities. At the State level there are the State H um an
R ig h ts C om m issi on s,  S ta te C om m i ssio n s f or  W om en ,  S t a te
Com m issions for M in orities, S ta te In form at ion  Com m ission s, S ta te
Com m issioners for Persons with  D isabilities, etc.

R o le of  J udicia ry in P rot ecting H um an R igh ts

Since the late 1970s Indian  judiciary began  to play an  active role in
prom oting and protecting hum an rights, the genesis of which  lies in
the public in terest litigation  (PIL). Until then , on ly persons whose rights
ha d b een  directly  af fected could petition  a  court  for rest itu tion  a nd
rem edies. T h e ru le prohib iting the filing of  cases on  beh alf of other
individuals was followed for alm ost three decades after Independence.

T he genesis of  public in terest litigation  was a sm all news item  in
th e In d ia n  Ex p re ss  in  19 79  th at  described the pligh t of un der t rial
prisoners in  Bihar who had been  la nguish ing for periods longer than
the m axim um  punishm ent prescribed. An advocate filed a petition  in
the Suprem e C ourt,  which  entertained the petition  on  behalf of the
prisoners an d directions to provide relief  were given .

Later, the Suprem e Court enterta ined a  num ber  of representa tive
petitions in  the areas of custodial deaths, prisoners’ rights, abolition  of
b o n ded  la b ou r,  con dit i on s in  m en t a l h om es ,  w o rk er s’ r igh t s,
occu pa t ion a l h ea lth  a n d rela ted issu es.  T h e ra t ion a le w a s th a t
fu nda m en ta l r igh ts rem ained on ly on  paper  for a  la rge n um b er of
m arginalised sections of society that were not in  any position  to com e



17

to court. T herefore, public-spirited persons could file petitions on  behalf
of  the poor an d exploited. Ev en  letters describin g the plight  of  the
dispossessed were entertained an d relief giv en .

Public In terest Litigations evolved as an  innovative departure from
th e rules,  in  tu ne with  the socio-econ om ic condit ion  of  ou r society.
Ev en  in  the field of  environm ental ju risprudence, in  ca ses l ike the
Sriram  O leum  gas leak incident in  1985,  in  D elh i, the court evolved
principles of  corporate l ia b ility  a nd aw arded com pen sa t ion  to th e
in jured workers a nd people l ivin g around th e fa ctory. T his ‘ju dicial
activism ’ was led by socially-m inded judges such  as V.R. Krishna Iyer,
P N  Bhagwati and Chinnappa Reddy.

G radu ally,  howev er, the cou rt  began  to enterta in  pu blic in terest
petitions that were not solely on  behalf of the exploited sections. Som e
of the petitions dealt with  social ills like corruption  and crim inalisation
of politics. O thers were ab out the protection  of an cien t m onum ents
lik e the Taj M a hal, the tom bs of Zauq a nd G ha lib. R iver pollution ,
des t ru ct ion  o f  fore st s,  w a ste  m a n a gem en t  a n d en v ir on m en ta l
conservation  bega n  to constitute another huge chun k of PILs. People
turned to the judiciary as a panacea for all ills.

Today, PIL is an  ever-expanding universe. Any and everyth ing, from
the selection  of the cricket team  to the construction  of a flyover, falls
with in  its dom ain . S im ultaneously, a large num ber of funded and non-
fun ded N G O s/ CS O s a nd hu m an  righ ts n etw ork s a re pa rt  of  th e
lit igating constellation .

W hile C om m ission s prov ide for  a  v a r iety  of  recom m enda tory
powers,  possess pow ers of  C iv il  C ou rts a n d broa dly  fu nct ion  a s
Advisory Bodies to the G overnm ent creating awareness with  reference
to th ei r  re spec t iv e  con st it u en c ies w ith  a  c om pl a in t s-h a n dli n g
m echanism  in  place,  the cou rts,  especia lly the H igh  Cou rts and the
Suprem e Court ensure that hum an rights are safeguarded at least for
those who have access to these institution s. T hu s, together  with  the
establish ed cou rts in  th is country at the D istrict, S ta te and N ational
levels, In dia  has a com prehensiv e institutiona l network of N a tion al
and S tate H um a n Rights institutions workin g for the protection  and
prom otion  of hum an rights and fundam en tal freedom s.

Th e  U n ive rse  of H u m a n  R ig h ts

 



S ch o o ling  fo r Ju stice  a nd  R ig h ts

18

Human Rights Education:
UN Decade and Indian Efforts

Th e W orld  Conferen ce on H um a n R igh ts c onsiders hum an r igh ts
edu ca t ion , t ra in in g  a n d p u b lic in form a t ion  essen t ia l for th e
p rom otion  a n d ac hievem en t  of stab le  an d ha rm on iou s re la tion s
a m on g  c om m u n it ies a n d  for  foster ing  m u tu a l un dersta n din g ,
to leran ce and  p eac e.

(Vienna D eclarat ion  and P rogram m e of  A ct ion ,  P art  II.D , para. 78).

It is im portant to prom ote a culture of hum an rights through education .
G iven  the fact that In dian  society  is witness to num erous violat ions
and abuses of power and th at the ability of  the people to fight these
in ju stices is lim ited, h um an rights educa tion  in  In dia is ex trem ely
im portant. Awareness relating to rights for em powering the people to
seek policies of good governance is on  top of the agenda in  th is.

T he stra tegy for inculca ting a culture of hum an rights a m ong the
people needs to be based on  a num ber of factors - social, legal, political,
judicia l, and institu tional.

Attem pts to inculcate such  a culture in  India have been  sporadic. It
was only in  the m id-1990s that N G O s began  to talk of hum an rights
in  an  open  m a nner becau se of the m indset of officia ldom  th at a ny
attem pt to conscientize or m ake people aware of their rights is a doing
of som e unknown ‘foreign  hands’. Even  well-known and established
international organizations, such  as Am nesty In ternational, were viewed
with  th is lens. T he two decisive m om ents in  a cha nge of perception
are the creation  of the N ational H um an Rights Com m ission , with  all
its dra wback s acknowledged, an d th e declara tion  of the UN  D ecade
for H um an Rights Edu cation .

2
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M aking a C ase f or H R E

H u m a n r ights edu cat ion  is vital  for th e universa l rea liza tion  of
h u m a n  r igh t s.  T h ere  is u n a n im ou s co n sen su s on  t h is in  t h e
international com m unity. H um an rights education  aim s at ‘developing
an  understanding of our com m on responsibility to m ake hum an rights
a reality in  every com m unity and in  society at large’. As stated in  the
Com m ission  on  H u m an Rights resolut ion  200 4/7 1, it contr ibu tes to
the ‘long-term  prevention  of hum an rights abuses and violent conflicts,
the prom otion  of  eq u a lity  a n d su sta in ab le dev elopm en t  a n d th e
en ha ncem ent of  people’s par ticipat ion  in  decision -m a king processes
with in  a dem ocratic system ’.

H u m a n r ights educat ion  h as been  h ighlighted in  alm ost all  the
in tern ational docum en ts of th e Un ited N a tion s, b eginnin g with  the
1948 Universa l D eclaration  of H um an R ights (UD H R):

Educat ion shall be  directed to  the  full developm en t of  the  hum an
personality  a nd to the  st ren gth en ing  of  respect for  h um a n r igh ts
a n d  fu n da m en ta l freedom s.  I t  sh a ll p rom ote  u n dersta n din g ,
toleran c e a n d friendsh ip  am on g a ll n at ion s,  ra cia l or  re lig iou s
grou ps,  an d sha ll fu rth er  th e act ivities of  th e U nited  N ations for
the m ain tena nce of pea ce. (Art.  26 P ara.  3)

T he In ternational Covenant on  Econom ic, Social and Cultural Rights
(ICE SCR ) dev otes tw o a rt icles to the righ t to edu ca tion ,  ar ticles 13
and 14. Article 13, the longest provision  in  the Covenant, is wide-ranging
and com prehensive on  the right to education  in  in ternational hum an
rights law. It reads:

T he States Parties …  recognize the right of every one to education .
T hey agree that education  shall be directed to the full developm ent of
the hum an personality and the sense of its dignity, and shall strengthen
the respect for hum an rights and fundam ental freedom s. T hey further
agree that edu cation  sh all enable all persons to participa te effect ively
in  a  f ree society,  prom ote u nderstan ding, tolera nce an d fr iendsh ip
am ong all nations and all racial, ethnic or religious groups, and further
the activities of the United N ations for the m aintenance of peace.

G enera l Com m en t N o. 13  m ade in  1 99 9 by  the C om m ittee on
Econ om ic,  Social an d C ultural Rights on  Article 13  of the IC ES CR
observ es:
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Education is both a hum an  right  in  i t sel f  and an  indispensable m eans of
real izing other hum an  right s (em phasis added). As an em powerm ent
r ig h t,  edu ca t ion  is th e p rim ary  vehic le  by  wh ich  ec onom ic a lly
an d socially  m arg ina liz ed adu lts and  ch ildren  ca n lift  th em selves
ou t of pover ty an d obtain  the m ea ns to  p art ic ipa te  fu lly  in their
com m un it ies. Educ at ion has a  vital ro le  in em power in g wom en,
safegu a rdin g c hildren  from  ex p loitat ive  an d  ha z ardou s la b ou r
an d sexual exp loitation, prom otin g hu m an rig hts and dem ocrac y,
p rotect in g th e en vironm en t,  a nd  c on trolling  p op ulat ion growth .
In creasin gly, edu ca tion is recog nized  a s one of  the best finan cial
in vestm ents S tates c an m ak e. But  the im p ortanc e of educ ation is
not ju st pract ic al: a  well-edu cated , enlig htened an d a ct ive  m in d,
ab le to wan der freely and  widely,  is on e of the joy s and  rewards
of  h um an  ex istenc e.

Article 29 of the Convention  on  the Rights of the Child (UN CRC)
exhorts signatory parties to the Convention  to ensure that the education
of the ch ild shall be directed to ‘the developm ent of respect for hum an
rights and fundam ental freedom s, and for the principles enshrined in
the Charter of the United N ations’ (Para. 2).

T he Convention  on  the Elim ination  of All Form s of D iscrim ination
A ga in st  W om en  (C E D AW ) in  A rt icle 1 0  explicit ly  ca lls for  th e
elim in a t ion  of  discr im in at ion  aga in st w om en  a n d to ensu re tha t
wom en h ave equal rights with  m en in  the field of education . It also
ca lls for the ‘elim in ation  of  an y stereotyped concept of  th e roles of
m en and wom en at all levels and in  all form s of education  …  by the
rev ision  of t ex tbooks an d school progra m s an d th e a da pta t ion  of
teach ing m eth ods.’

Lik ewise,  the In terna tiona l Conv ention  on  the Elim ination  of All
Form s of Racial D iscrim ination  (CERD ) in  Article 7 calls for an  adoption
of  ‘im m ediate a nd effectiv e m ea sures’  to com b at  preju dices, w hich
lead to racial discrim ination , and one m ay read, ‘caste discrim ination ’
in to the spirit of th is clause, as far as India is concerned:

…  agree to adopt im m edia te and  effec tive m easu res, p art icu lar ly
in  the  fie lds of teach ing,  edu cation,  culture  and  inform a tion , with
a  view to  c om b a t in g  p re j u dic es wh ic h  lea d  to  ra c ia l
d isc rim in at ion  an d  to  p rom ot ing  un dersta nding ,  to lera n ce an d
fr ien dship  am ong  n ations an d rac ial or ethn ic group s, as well as
to  prop aga tin g the  pu rposes a nd princ iples of th e C har ter  o f the
U nited  N a tions…

An im partial reading of the provisions in  these instrum ents, which
provide elem ents of a defin ition  of hum an rights education  as agreed
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upon b y th e in tern ational com m unity, hum a n rights edu cation  can
be defined as

edu c a t ion ,  t ra in in g  a n d  in form a t ion  a im in g  a t  b u ild in g  a
u n iversa l c u ltu re  of  h u m a n  r ig h ts th rou g h  th e sh a r in g  of
kn owledg e, im pa rt ing  of sk ills an d m ould in g of  at titu des.

A  D ef ini tive A ction

It was the 1993 Vienna D eclaration  and Program m e of Action  that
gave hu m an rights education  a defin itive shape and content that led
to it being con sidered by m any states-parties and n on-gov ernm en tal
organisations as an  effective tool in  the search  for justice and equality.

In  Par t I  of the D eclaration  (Para . 3 3), the World Conference on
H um an Rights reaffirm ed the duty of the States, as stipulated in  several
of  th e in tern a t ion al h u m a n  r ights in st ru m ents,  ‘ to en sure th a t
education  is aim ed at strengthening the respect of hum an r ights and
fu n da m en ta l f reedom s’ .  T h e C o n feren ce  a lso em ph a siz ed  ‘ th e
im porta nce of  incorpora tin g the su bject  of  hu m a n r igh ts educa tion
program s’ and called upon the States to do so.

Further, it called for greater efforts

…  to in crea se  considerab ly th e resourc es a lloc ated to  p rogram s
a im in g  a t  th e  esta b lish m en t  a n d  st ren g th en in g  of  n a t ion a l
legislat ion, na tion al in st itut ions an d rela ted  infra struc tu re  which
uphold the ru le of la w and dem ocracy,  electoral assistance, h um an
r ig h ts a wa ren ess th rou g h  t ra in in g ,  tea c h in g  a n d  edu c a t ion ,
p op ular  p ar tic ip at ion an d c ivil soc iety.  (Pa ra . 34 )

T he provisions directly related to establish ing a cu lture of hum an
rights th rou gh hum an r igh ts edu cation  were spelled out  in  Par t I I,
paras. 78 -82, quoted in  fu ll below:

D. Hu man  righ ts  edu catio n

78. T he World Conference on  H um an Rights considers hum an rights
edu ca t ion ,  t ra in in g a n d pu b lic  in form a t ion  essen t ia l  for  th e
prom otion  an d achievem en t of stable and h arm on ious relat ions
a m on g com m u n ities a n d for fosterin g m u tua l u n derstan ding,
tolerance an d peace.

7 9.  S ta tes sh ou ld str iv e to era dica te i ll it eracy an d sh ou ld direct
education  towards the fu ll developm ent of the hum an personality
a n d to  th e  st r en gt h en i n g o f  re spec t  fo r  h u m a n  r igh ts a n d
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fun dam ental freedom s. T he World Conference on  H um an Rights
ca lls on  all  S ta tes a n d in st itu t ion s to in clu de h um a n  r igh ts,
hu m anitar ian  law, dem ocracy a nd rule of  law  as sub jects in  the
curricula of all  lea rn ing in st itu tion s in  form a l a nd non-form a l
sett in gs.

8 0.  H u m an  rights educa tion  shou ld include peace, dem ocra cy,
developm en t a nd socia l j ust ice, a s set  forth  in  in terna tiona l a nd
regiona l hu m an righ ts instrum en ts, in  order  to ach ieve com m on
u n dersta n din g a n d a w a ren ess w ith  a  v iew  to st ren gth en in g
universal com m itm en t to hum an r ights.

81. Taking in to account the World Plan  of Action  on  Education  for
H um an  R ights a nd D em ocracy,  a dopted in  M arch  19 93  b y th e
In tern a t ion a l C on gress on  E du ca t ion  for  H u m a n  R igh ts a n d
D em ocra cy  of  th e U nited N a t ion s E duca t ion a l,  S cien tif ic a n d
Cultural O rga nizat ion , and other h um an rights instrum ents, the
W orld Con feren ce on  H u m a n R ights recom m en ds th a t S tates
develop specific progra m s an d strategies for  ensu rin g the widest
h u m a n  r igh t s ed u ca t ion  a n d th e diss em in a t io n  of  pu b lic
in form ation , takin g particular a ccount of the hum an r ights n eeds
of wom en.

8 2 .  G o v ern m en ts,  w ith  th e a ss ista n ce of  in tergov ern m en ta l
org a n iz a t io n s,  n a t i on a l  in s t itu t ion s a n d n o n -go v ern m en t a l
organiz ation s, sh ould prom ote a n  in creased a waren ess of hu m an
righ ts an d m utua l toleran ce.  T he World C on feren ce on  H um an
Rights underlines the im portance of strengthening the World Public
Inform ation  Cam paign  for H um an Rights carried out by the United
N ations. T hey should in itiate and support education  in  hum an rights
and undertake effective dissem ination  of public in form ation  in  th is
field. T h e a dvisory  services and technical assistance program m es
of the United N ations system  should be able to respond im m ediately
to requests from  States for educational and train ing activities in  the
field of hu m an righ ts a s well a s for specia l educat ion  concerning
standards as contained in  in ternational hum an rights instrum ents
an d in  hum anitarian  law and their a pplicat ion  to special grou ps
such  as m ilitary forces, law enforcem ent personnel, police and the
health  profession . T h e proclam at ion  of  a Un ited N ations deca de
for h um a n r ights educa tion  in  order to prom ote, encou rage a nd
focus these edu cational activities should be considered.
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We can  safely surm ise that hum an rights education  has been  one of
the priorities of the United N ations since its inception , as gleaned from
these instrum en ts.

Th e U N  D ec ade f or H uma n R ights  Edu cation

In  D ec em b e r  1 9 9 4  t h e U n ite d N a t ion s G e n era l A s sem b ly
proclaim ed 1995-20 04 the United N ation s D ecade for H um an Rights
E du ca tion . T h e D eca de aim ed at  encou ra gin g th e elab orat ion  an d
im plem enta tion  of  com prehensiv e, effective and sustainable national
plan s for hum an  r ights edu ca tion ,  a s well  as the strength en in g of
partnersh ip at all levels. UN  evaluations1  of progress have h ighlighted
that the D ecade has ‘put hum an rights education  on  the agenda’, helped
to increa se aw areness of  th e need for  hu m a n r ights educat ion  a nd
provided a fram ework for in ternational cooperat ion  in  th is area. T he
D ecade facilitated the hum an  rights edu cation  work  of those a lready
engaged in  relevant activities and encouraged others to develop them .
In  som e countries, it provided a platform  for dialogue and cooperation
am ong governm ents, national hum an rights institutions and N G O s.

As the D ecade was approachin g to an  en d, th e O ff ice of the UN
H igh Com m issioner for H um an Rights conducted a study 2  on  possible
globa l follow -up in itiatives. T he study  h ighlighted the im portan ce to
contin ue a global fram ework for hum an rights education  in  order to
provide a sense of com m on collective vision , goals and action  and an
opportun ity to increase par tnersh ip at all  levels,  as well as provide
support  for  program m es crea ted during the D ecade, a n  in cent ive to
continu e them  and to start new on es building on  those exper iences.

In  th is process, the Un ited N at ion s G en era l A ssem bly def ined
hum an rights education  as

a  life- long  p rocess b y wh ic h peop le  a t all levels o f developm en t
an d in all st rata of soc iety learn respec t for th e d ign ity  of  o thers
and the m eans and m ethods of ensuring that respect in all societies.

O n  10  D ecem ber 2 004 , the UN  G eneral Assem bly  proclaim ed a
W orld Progra m m e for  H u m a n R igh ts E du cat ion  (2 0 05 -ongoing) .
In stead of a l im ited tim efra m e like a decade,  the consensus of  the
in terna tiona l com m u nity gathered a round the concept  of  a n  open-
ended Program m e structured around an  ongoing series of phases; the
first one covers the period 20 05-2 009 and focu ses on  the in tegration
of  h um an righ ts educat ion  in to the prim ary an d secon da ry school
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system s. T he Plan  of Action 3  for the first phase, adopted by the United
N at ion s G eneral A ssem bly  in  Ju ly  20 0 5,  proposes a  st rategy  an d
practical guidance for im plem enting hum an rights education  nationally.
It  was developed by  a b roa d group of edu cation  and hum an righ ts
practitioners and benefited also of the experience of PW ’s hum an rights
educat ion  program m e th rough th e par ticipa tion  of  P W ’s E xecu tive
D irector H enri T iphagne in  a relevant UN  expert  m eeting (2004).

H u ma n R ig ht s Edu ca tion  in  Ind ia

H um a n Righ ts Edu cation  in  India was not kn own by  that nam e
until the N ational H um an Rights Com m ission  (N H RC) of India cam e
into being in  O ctober 1993. T here have been  several attem pts by non-
governm ental organiza tions to im part the elem ents of hum an rights
to stu den ts  a n d tea ch ers a n d to  oth er  ta rget  grou ps .  T h is w a s
conducted m ore in  the form  of train ing workshops for youth , teachers,
youn g lawyers, social activists and so on . B ut a sy stem at ic approach
with  a curriculum  and the blessings of the establishm ent was absent.
T his cam e about with  the inception  of N H RC.

T he N H RC  soon  af ter  its in ception  in  O ctob er  1 9 93  set out  to
in t rodu ce H u m a n  R ig h ts E du c a t io n  in  sch o ols,  col lege s,  a n d
universities.  It w as in  pursuance of Section  12 of T he Protection  of
H um an Rights Act 1993 which  reads:

The C om m ission sha ll un der ta ke,  p rotec t,  an d p ro m o t e re s ea rch
[em p h a sis a dded]  in  th e  f ie ld  of  h u m a n  r ig h ts (a n d)  sp rea d
h u m a n r ig h ts litera c y  a m on g  va r ious sec t ion s of  soc iety  a n d
prom ote awareness of the  sa fegua rds a vailab le for the protection
of th ese  rig h ts th roug h  pu b lic a tion s,  the  m edia,  sem in ars an d
oth er a va ila b le  m ea ns.

O ne of the key words here is ‘research ’.  Research  involv es m uch
m ore than  a text book study of constitutional provisions, in ternational
charters and covenants like the Universal D eclaration  of H um an Rights.
Article 1 of the UD H R states, ‘all are born  equal and in  dignity’. In  the
con tex t of  In dia , the ‘div in ely  orda in ed h iera rch ica l sy stem ’ is in
contradiction  with  th is provision . W hat kind of a research  can  one do
of the abom inable caste system  of  which  volum es have b een  written
and battles have been  fought. H ow should the young m ind understand
the issue of caste discrim ination  from  an  academ ic point of view, when,
in  th eir daily  l ife,  th ey  liv e throu gh  th e horrors of a secon d-class
cit iz en sh ip?
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O ne of the worst form s of hum an rights violations and in fringem ent
of civ il  lib er ties is ca u sed b y the va rn a  sy stem ,  eith er  directly  or
indirectly.  O th er w idesprea d ab uses lik e cu stodial rape, torture, a nd
killing flow from  th is.  H ow does one drive hom e the truth? Likewise,
the Constitution  of India has prohibited untouchability and its practice
in  any form  is forbidden .

W hat will be the scenario in  a class room  where the subject is taught
by educa tors whose con cept of social justice in  rela tion  to the va rna
sy stem  is incom pa tib le w ith  wha t h as b een  sta ted in  the Universal
D eclaration  of H um an Rights, or even  with  the Fundam ental Rights
and D irective Principles enshrined in  our Constitut ion?

T h e recen t an ti- reserva tion  st ir saw the English -educated m iddle
class and upper m iddle class in telligentsia in  N orth  India going berserk
ov er the issue of  social ju stice testifyin g to the fact  th at casteism  is
deeply ingrained in  the Indian  m ind and any attem pt at questioning
that ‘divinely ordained’ h ierarchy would be m et with  stiff resistance.

T he relevance of having an  academ ic exercise in  im parting hum an
rights education , as rem otely suggested by N H RC in  Section  12 of the
P rotect ion  of  H u m a n  Righ ts A ct ,  w ou ld h av e been  f ruit less an d
coun ter-productive to th e spir it  in  wh ich  th e severa l in tern at iona l
treaties, covenants and declarations have been  m ade. At least for India,
if hum an rights education  had to m ake any im pact in  the dynam ics of
social transform a tion ,  it h ad to b e an  exper iential  on e,  ta king in to
account the com plexities of regional and national realities. In  order to
achieve th is, several hum an rights activists, particularly D r. R.M . Pal,
form er Editor of the PU CL Bulletin , pleaded with  N H RC to enter in to
a dialogue with  individuals and organizations that already have som e
experien ce in  th is direction  before prepar ing a curriculum .

T he then  Secretary –G eneral of N H RC , M r.  R.V.  Pillai, respon ded
sa yin g:

The N a tiona l H um a n Rig hts C om m ission is in ag reem en t with
th e view th a t  in  p rep a r in g  a  c u rr ic u lu m  for  h u m a n  r ig h ts
edu cation, there ha s to be involvem ent of not  only ac adem ics but
a lso  in d ividu a ls a n d  org a n iz a t ion s wh ic h  a re  sen sit ive  a n d
com m it ted  to th e issue of  h um an righ ts.  I am  in  the  p roc ess of
working  ou t a list of  orga niza t ions a n d in dividua ls with  whom
th e C om m ission  c ou ld  h a ve a  d ia log u e on  th e  evolu t ion  of
c u rr ic u la  a t  va r iou s levels.   I  sh a ll b e  h a p p y  to  rec eive  a n y
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suggestion s that you or the P U CL m ay have in this regard (P U C L
Bullet in , O ctober 19 94).

But, instead of having a dialogue with  N G O s, the N H RC asked the
N at ional Council of  Education al Research  and Train ing (N CERT )  to
prepare a  cou rse of  study.  T h e N CE R T  produced a  S ource B ook
contain ing sum m aries of relevant portions of the Indian  Constitution ,
in terna tional covenan ts, etc.   ‘If  respect  for hum an rights cou ld be
cultivated through these docum ents, we would have attained th is long
ago, for our students ha ve been  reading th e C onstitut ion  since the
1950s’, notes D r. Pal in  one of h is writings.

A ccordin g to th e N C ER T,  ‘H um a n Rights E du ca t ion  is n ot  a n
independent area in  the school curriculum  but its various aspects and
discussions have been  in tegrated in  the curriculu m  of va rious school
su bjects and th e educational m a ter ials, part icu lar ly tex tbooks based
on them ’.  T he N CERT  has been  guided by what has been  stated in
the N at ional Policy on  Education  a dopted in  198 6 (revised in  1992).

H u ma n R igh ts Ed uc at ion : Po licy  Pe rs pe ct ives

T he edu ca t ion al policies of  th e cou n try  a ddresses th e concern s
reflected in  the Constitution . T he N ational Policy on  Education  (N PE)
1986, m odified in  1992 seeks ‘to prom ote equality …  to provide equal
opportun ity  to all  not only  in  access, but  also in  the con dit ion s for
su ccess… ’

It  goes on  to sa y,  ‘ [ th e]  n a t ion  a s a  w h ole  w ill  a ssu m e th e
resp on sib ili ty  of  p rov idin g  resou r ce su ppo rt  for  im plem en t in g
pro gra m s of  edu ca t ion a l t r a n sfo rm a t ion ,  redu cin g dispa r it i es,
universalization  of elem entary education , adu lt literacy, scien tific and
technological research , etc.’ Aware of the disparities prevailing in  various
section s of  the India n  society an d the C on st itut iona l ob liga tion  to
provide ‘protective discrim ina tion ’  to the w eaker  sections, the policy
su ggests v arious m easures to b rin g equ ality th rou gh the sy stem  of
educa tion .  Consequ ent ly,  th e N PE  ha s dev oted a  com plete cha pter,
Part IV, to ‘Education  for Equality’ wherein  the policy outline has been
prov ided for  th e edu ca t ion al developm en t  of v ar iou s w eak er  an d
disadva ntaged sections of society.

T his section  lays em phasis on  the rem oval of disparities by attending
to th e spec if ic n eeds of  th ese se ct ion s.  F or  in sta n ce,  th e policy
recom m en ds redesign in g th e cu rr icu la ,  t ex tb ook s,  t ra in in g a n d
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orientation  of teachers, decision-m akers and adm inistrators to rem ove
the segregation  of SC and ST  and their equalization  with  non-Scheduled
Caste/ Scheduled Tribe population  at all stages and levels of education .

Several schem es by the G overnm ent and voluntary agencies over a
period of tim e ha ve opened the doors of education  and knowledge to
th ese sect ions of society wh o are also provided job reserv at ions in
various sectors of em ploy m en t.

S ince the Indian  society  is h ighly  heterogeneous,  th e educa tion al
in terest of the m in or ity  sections of society  ha ve not b een  neglected
and the N PE (1986) m aintains,

S om e m inority  groups are educat ion ally  deprived and bac kward.
Greater at ten tion  will b e pa id to the educ ation of th ese  groups in
th e in terests o f  eq u a lity  a nd  soc ia l j u st ic e .  Th is will na tu rally
in clude th e Con st itut iona l g ua ra ntees g iven  to th em  to  estab lish
an d a dm inister  th eir own edu cat ion al institutions, and  protection
of th eir  la ng u ag es an d  c ulture . S im ultan eou sly,  ob j ec tivity  will
b e  ref lec ted  in  th e  p rep a ra tion  of tex tbook s an d  in  a ll sch ool
ac tivities,  an d all p ossible  m easures will b e tak en  to  p rom ote an
in teg rat ion  ba sed on a ppreciation of com m on  na tiona l g oals a nd
ideals,  in c on form ity with th e core  cu rr ic ulum .

B oth  th e 1 96 8  a n d 1 98 6  P olicy on  Edu ca t ion  la y stress on  th e
com b at iv e role of  educat ion  in  elim in ating obscuran tism , religious
fanaticism , violence, superstition , and fatalism  and prom ote som e core
v alu es such  as In dia’s com m on  cu ltu ral h er ita ge, ega lita r ia n ism ,
dem ocracy, secularism , equality of  sexes, ob serva nce of  sm all fam ily
norm s an d incu lcation  of  scien tific tem per, et c. All these core values
are in tegrated in  the school curriculum . But m ore needs to be done in
a  m ore con crete  a n d focu sed m a n n er  to in clu de h u m a n  r igh ts
education  in  school curriculum , as envisaged in  the Vienna D eclaration .

D r. G eeta N am bissan  of Jawaharlal N ehru University, N ew D elh i,
observes after a field study:

…  with in the  sc h ool it  a p pea rs tha t  D a lit  students c ont inu e to
ex per ience  socia l d iscrim in ation an d this ca n be seen b oth  in the
official c urr iculum , i.e ., in th e a pproved con tent  of edu cation a nd
the hidden cu rriculum  of  schooling . S ch eduled Caste com m unit ies
a nd  the exp er ienc e of  u ntou ch ab ility  rarely form  p ar t of  sch ool
k n owledg e.  Tex tb ook s a re  silen t  a b ou t  D a lit c om m un it ies  …
p ra ct ic es (u ntou ch ab ility ) are rarely m ent ion ed  in sch ool book s
or  d iscu ssed  in the  c la ss room .
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O ur universities, the University G rants Com m ission , the N ational
H um an Rights Com m ission , and research  institutes do not appear to
have given  m uch thought to what has been  observed above.

Wh at  C o ns ti tut es  H u ma n R ig hts  E du cat io n?
A com prehensiv e educat ion  in  hu m a n righ ts n ot  only prov ides

k nowledge ab ou t  h um a n righ ts an d the m ech an ism s th at  protect
them , but also im parts the skills needed to prom ote, defend and apply
hum an rights in  daily life.

T he 1 99 3  W orld Con ference on  H u m an  R igh ts rea f firm ed th e
im portance of education , train ing and public in form ation . In  response
to the appeal by the World Conference, the G eneral Assem bly, in  1994,
while proclaim ing the period 1995-2004 as the United N ations D ecade
for H um an R ights Education , affirm ed that ‘hum an rights education
sh ould in volve m ore th an  the provision  of in form a tion  a nd shou ld
const itute a com prehensive life- lon g process b y w hich  people a t a ll
levels in  developm ent and in  all strata of society learn  respect for the
dignity of other and the m eans of m ethods of ensuring that respect in
all societies’.

H um an rights education  fosters the attitudes and behaviours needed
to uphold hum an rights for all m em bers of society. T he Plan  of Action ,4

referred to earlier in  th is chapter, elaborates the content and approach
to hum an rights education . It affirm s that hum an rights education  is
directed a t:

 S tren gth en in g respect  for  h u m a n  r igh ts an d fu n da m en ta l
f reedom s;

 D eveloping the hum an personality and the sense of its dignity;

 P rom ot in g u n de rsta n din g,  tolera n ce,  gen de r  eq u a lity  a n d
frien dship am on g all na tion s,  indigen ou s peoples an d ra cial ,
national, ethnic, religious and lin guistic groups;

 E na b lin g a ll  person s to pa rt icipa te effect iv ely  in  a f ree an d
dem ocratic society  governed b y the rule of law;

 Building and m aintain ing peace;

 T he prom otion  of  people-centred su stainable dev elopm ent and
social ju stice.
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Elem en ts of  h uma n rig ht s edu ca tion

Taking the defin ition  in to purview and gleaning various declarations
and practices, hu m an rights education  has com e to encom pass:

 K n ow ledge a nd skills —  lea rn in g a bou t  h u m an  r igh ts a n d
m echan ism s for their protection , as w ell  as acq uir ing skills to
apply them  in  daily life;

 Va lu es, a t t itu des a n d b eh a v iou r  —  dev elopin g v a lu es a n d
reinforcing attitudes and behaviour which  uphold hum an rights;

 Action  —  taking action  to defend and prom ote hum an rights.

H u man  R ight s E duc ation in the  Sc hoo l S yst em

H um an rights education  is widely considered to be an  in tegral part
of the right to education . T his is stated by the Com m ittee on  the Rights
of the Child in  its general com m ent N o. 1:

…  the educa tion to whic h each  ch ild h as a r igh t is one design ed
to  p rovide th e  c h ild  with  life  sk ills,  to  st ren g th en  th e  c h ild ’s
ca pac ity  to  en joy the  fu ll ran ge of hum an rig hts and  to  prom ote
a  c ultu re  which  is in fused  b y ap prop riate  h um an  r ig hts va lu es.
(P ara . 2)

Such  education  is,  for every ch ild,

an indispensable  tool for her or his efforts to  achieve in the course
of her or  h is life  a  b alan c ed , hu m a n r ig hts- fr iendly resp on se to
th e ch allenges th at  a cc om p an y a period of  fun da m en ta l ch an ge
dr iven  b y  g lob a liz a t ion ,  n ew tec h n olog ies a n d  rela ted
ph en om ena (P ara . 3)

T he C on vent ion  on  th e R ights of  th e Ch ild a ttaches par ticu la r
im portan ce to the process by  which  edu cation  is to be prom oted,  as
underlined in  the genera l com m ent:

E ffor ts to  p rom ote  th e  en j oym en t of  o th er r igh ts m u st n ot b e
u nderm in ed ,  a nd  sh ou ld  be  re in forced,  by  th e va lu es im p ar ted
in  the  educ at ional p rocess.  This inc lu des n ot  only  the  conten t of
th e  c u rr ic u lu m  b u t  a lso  th e  edu c a t ion a l p roc esses,  th e
p eda g og ic a l m eth ods a n d  th e  en viron m en t  with in  wh ic h
edu ca tion  tak es p la ce .

Accordingly, hum an rights should be learned through both  content
tra nsm ission  a nd experience, and sh ould be practised at  all levels of
the school system .
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In  th is sense,  h u m a n rights edu ca tion  prom otes a righ ts-ba sed
approa ch  to edu ca tion  an d should be un derstood as a  process th at
inclu des:

 H u m a n  r ig h t s  t h ro u g h  e d u c at io n :  en su r in g th a t  a ll  th e
com pon en ts a n d processes of  lea rn in g,  in cludin g cu rr icula ,
m aterials, m ethods and train ing are conducive to the learn ing of
hum an r ights;

 Hu m an  r igh ts in  edu cat ion : ensuring the respect of the hum an
rights of all actors, and the practice of rights, with in  the education
sy stem .

T herefore, h um an rights edu cation  in  the prim ary a nd secon dary
sch ool system s in volv es:

 P olic ies  —  dev elopin g in  a  pa rt icipa tory  w a y a nd a dopt in g
coh erent educa tiona l policies,  legislation  and strategies that are
hu m a n rights-b ased, includin g curriculum  im prov em ent  a nd
train ing policies for teachers and other educat ional person nel;

 Policy im plem en tat ion  —  planning the im plem entation  of the
a bov e-m en t ion ed edu cat ion a l policies b y  ta kin g a ppropr iate
organ izational m easures and by facilitat ing the involvem ent of
all  sta keholders;

 Learn in g en viron m en t  —  the school environm ent itself respects
a nd prom otes h u m a n  rights an d fu n da m enta l f reedom s.  I t
provides the opportunity for all school actors (students, teachers,
staf f and a dm inistrators and pa rents) to practise h um an rights
th rou gh rea l-life activ ities.  It  enab les ch ildren  to express their
views freely and to participate in  school life;

 Tea ch in g  an d learn in g  —  all teaching and lea rn in g processes
and tools are rights-based (for instance, the content and objectives
of  the curriculum , part icipa tory and dem ocra tic pra ctices a nd
m ethodologies, appropriate m aterials including the review and
rev ision  of exist ing textb ooks,  etc.);

 Edu cat ion  an d profession al developm en t  of teach ers an d oth er
p er s on n e l —  providing the tea chin g profession  a n d sch ool
lea dership,  th rou gh  pre-  a n d in -service t ra in in g,  w ith  th e
necessary k nowledge, u nderstandin g,  skills a nd com peten cies
to facilitate the learn ing and practice of hum an rights in  schools,
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as well as with  appropriate w orking conditions and status.

By prom otin g a rights-based approach  to education , h um an rights
edu cat ion  ena b les th e edu cat ion  system  to fu lfil  i t s fu nda m en ta l
m ission  to secure quality education  for all. Accordingly, it  contributes
to im proving the effectiveness of the na tional educa tion  system  as a
w h ole,  w hich  in  tu rn  h a s a  fu nda m en ta l role in  ea ch  cou n try ’s
econom ic,  social  and political dev elopm en t.

All efforts taking place in  the school system  towards peace education ,
cit izen sh ip a n d v alu es edu cat ion ,  m u lt icu ltura l edu cat ion ,  globa l
education  or education  for sustainable developm ent do include hum an
rights prin ciples in  their content an d m ethodologies. It is im portant
that all of them ,  prom ote a rights-based approach  to education , which
goes beyond teaching and learn ing and aim s at providing a platform
for system ic im provem ent of the school sector in  the context of national
educa tion  reform s.

N at iona l P lan o f  A c tion  f or  H um an R ight s Ed ucat ion

T here is no firm  N ational Plan  of Action  as yet, but a process has
been  set in  m otion  in  19 97 w ith  the constitution  of a  Coordination
Com m ittee u nder the C ha irperson sh ip of  the H om e Secreta ry  a nd
com prisin g secreta r ies of  oth er m in ist r ies a n d departm en ts.  T h e
Coordination  Com m ittee has requested the N H RC to draf t the Plan
of Acton  of the program m e of H um an Righ ts Education .

P riority  a rea s to be in clu ded in  the P la n  of  A ct ion  h a ve b een
iden tified and th ey include:

th e in trodu ct ion of  hu m a n r igh ts edu c at ion  a t  un dergra dua te
and post-g raduate  levels; the inclusion of a qualification in h um an
r ig h ts for  rec ruitm en t in var iou s c ategor ies; the  prep a ra t ion  of
t ra in in g  m a ter ia ls a n d  org a n isa t ion  of  t ra in in g  c ou rses for
p rofessiona l an d other grou ps, su ch  a s m em b ers of  the  sec ur ity
forc es,  doc tors, lawy ers,  j u d ic ial of f icers,  g overn m ent  off ic ia ls,
politicia ns,  NGO  personnel, t rade un ion ists, m em b ers of religious
org an isat ion s an d villa ge fu nc tion ar ies, an d the  org an isa tion  of
deba tes and  sem ina rs on hum an  r ig hts for  the general p ub lic.

T he Coordination  Com m ittee has stipulated that all procedures and
pract ices for the ela boration ,  im plem entation  and ev alua tion  of the
national plan  should guarantee the pluralistic representation  of society
(in cluding N G O s); t ransparency of opera tions; pub lic accountability;
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an d dem ocrat ic pa rt icipat ion .  A nd th at  a ll  gov ern m ent  a uthorities
sh ou ld respect  th e in depen den c e a n d a u ton om y  of  th e v a r iou s
organisations in  the im plem entation  of the national plan .

In  addition , it  ha s iden tified a  set of pa ram eters for educat ion al
activities conducted under  the national pla n . T hey call for fostering

a) Respect for an d apprecia tion  of differen ces an d opposition  to
discrim ina tion  on  th e basis of  ra ce, n ation al or  ethn ic origin ,
gen der,  religion ,  a ge,  socia l , ph y sica l or m en ta l con dit ion ,
langu age, sexual orien tation , etc.;

b ) N on-discrim ina tory  lan guage an d conduct;

c ) Respect for and appreciation  of diversity  of opin ion ;

d ) Part icipatory teaching an d learn ing;

e) “Translation” of hum an rights n orm s in to the conduct of daily
life;

f ) Professional train ing of tra iners;

g) D ev elopm ent  a n d st ren gth en ing of  na t ion al ca pacit ies a n d
expert ise for the effective im plem enta tion  of the plan .

A  n a t io n a l com m it tee  w ou ld b e es ta b lish ed com prisin g
repres en ta t iv es of  a ppropr ia te  gov ern m en t  a gen cies a n d n on -
gov ernm en ta l orga nisa t ions w ith  experien ce in  h um an  r ights an d
hum an rights education .

N o t e s
1  S ee,  for instance, the report on the  m id-term  global eva luation of th e prog ress
m ade towards the achievem ent of  the  objectives of  the Deca de, 2 000 (U N  D oc.
A/5 5/36 0 ),  a nd  th e repor t on  a ch ievem en ts an d sh ortcom in gs of th e  D ec ade
an d on future  U n ited Nat ion s initia tives in th is area, 20 04 (U N  Doc. E /CN .4/
20 04 /9 3) .
2  Th e stu dy ha s been pub lished  as U N Doc . E /C N.4/2 003/1 01.

3  The P lan of Action is contained in U N Doc. A/59/525/Rev.1. It has been adopted
by  the  U n ited Na tions General Assem b ly in July  20 05 b y resolution 59/113 B .

4  Ib id.

 
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People’s Watch and the
Evolution of the HRE Programme
S ta tes a re  n ot  m ora l ag ents,  p eop le  a re,  a nd  c a n im pose m ora l
standards on  powerful in stitut ions. …   The m ost effective way to
restr ict dem ocracy  is to tra nsfer dec ision-m aking from  th e p ublic
a rena  to  u na c coun tab le  in st itu tion s: king s a nd  pr in c es, pr iestly
c a stes,  m ilita ry  j u n ta s,  p a r ty  d ic ta torsh ip s,  or  m odern
c orp ora t ion s.

N oa m  Ch om sk y

If the 1993 Vienna Conference can  be term ed as a m ilestone in  the
history of  globa l ef fort s for a widespread cultu re of hu m a n righ ts
th rough h um an  r igh ts educat ion , th en  it can  a lso b e m a rked as a
m ilestone in  the efforts of a handful of dedicated hum an rights activists
in  the fam ous tem ple town of M adurai, tucked deep in  the southern
part of Tam il N adu, India.

T he birth  of People’s W atch  Tam il N adu (PW T N )* was a result of
the m otiv ation  and vision  that a young la wyer had gained from  the
Vienna Conference. It was in  1979-80 that H enri T iphagne started civil
liberties work as a student activist in  People’s Union  for Civil Liberties
(PUCL). H aving been  actively involved in  the PUCL for m ore than  a
decade as Secretary of the M adurai unit, G eneral Secretary of the Tam il
N adu unit, and as N ational O rganizing Secretary, H enri was provided
an opportu nity to be in  Vienn a in  1 993. W ith  m uch skepticism  and
not su re if th ere is som ething tha t a  World C onference ca n  of fer to
sm all grassroots volunteer-lawyers, H enri bowed to the wishes of the

3

*  Then c alled P W TN, bu t at th e t im e of wr iting  th is, it ha s b een rec hr isten ed
P W , c on sider in g it s presen ce in  nea r ly  1 0  states of In d ia th roug h  va riou s
p roj ec ts,  a nd  wou ld  be  referred  to  a s su c h  in  the  su bseq u en t  pa r ts o f  th is
wor k .
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f r iend w h o insisted on  h im  a t ten din g it.  T o q u ote h im  on  th is
exper ience,

W hen I went  th ere I saw a  c om pletely  d if feren t reality. For th e
first  t im e, I  wa s able to see  how h um an rig hts c ould b e p ut  in to
p ra ct ic e . Th e very sp ecial learning  (a nd  I  will a lwa ys k eep  this
close to  m y h eart  —  I alway s sha re th is with m y  colleagu es here)
was to disc over th at  h um a n righ ts org a niza tion s c ou ld , in deed ,
m on itor  th e  sta te ,  a n d  h old  it a c c ou n ta b le  for  it s fa u lts a n d
sh or tc om in g s.  I  wa s a b le  to  u n dersta n d  th e  m ec h a n ism s b y
whic h these organ izations were  able to do this an d also contribute
to differen t ch an ges th at  were possib le .

Pe op le ’s  W at ch

H aving realized that hum an rights advocacy cannot be a part-tim e
engagem ent and that it needs a professional response, one of the first
tasks that H enri engaged in  was to try and convince som e organizations,
which  w ere engaged in  hum an rights work  of th is perspective. T he
response was standard, ‘…  a wonderful idea, but difficult to put it in to
practice’. Som e were explicit in  their fears of rubbing the State on  the
wron g side and h aving to pay  a price for  that,  while others did not
wa nt  to jeopardiz e the ‘lovely  work’  they  w ere doin g for  ch ildren ,
wom en, the handicapped, and so on  were also m ortified at the thought
of all that ‘com ing to a halt if we were to get engaged in  th is process’.
But  som e pledged su pport  if som eon e else cou ld in itiate the process,
and th is is the m ost polite way of saying, ‘for the m om ent, I cannot
risk, but will wait and watch ’.

T here was an  in form al group that used to share com m on experiences
and in  that were two people, Dr. D evasahayam  and Fr. D iam ond Raj,
who knew, in  their heart and reasoned it out in  their m inds that all th is
excitem ent was reasonable. Friends in  the hum an rights m ovem ent in
Karnataka were also brought in to the process, particularly Fr. Alosyius
Irudayam  of the Indian Social Institute, Bangalore, whose support and
solidarity proved to be crucial in  launching the first phase of the hum an
rights education  in  schools in  1997. O ssie Fernandez of Hum an Rights
Foundat ion , Chennai and G nanaprakasm  of LRS A, Chinglepet were
the others who supported the idea of having a professional approach to
m onitoring the violations of the State and holding the State accountable.
M onitoring and Intervention were the principal objectives of th is sm all
group. Eventually, after a period of alm ost one-and-a-half years the idea
germ inated in to a forum /program m e. H aving volunteered to give h is
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tim e a s an  adm inistrator, Fr.  D ia m on d en coura ged H enri a nd D r.
D eva sahayam  to focus on  h um an rights m onitoring and train in g of
grassroots activists for  effective in tervention .

People’s Watch  cam e in to being as a program m e unit of SAARC, of
which  Fr. D iam ond Raj was the D irector, in  D ecem ber 1995, with  the
vision  of creating ‘a  society  free from  hum an rights v iolation s a nd
discr im in at ion  by  cultiva ting a  h um an  r ights cu lture th rough th e
participation  of a pluralistic society’. T he declared m ission  in  pursuance
of th is vision  was, and is, ‘to create a visible and m easurable hum an
rights culture in  India’.

M onitorin g the S tate to m a ke it a ccountable for the v iolations it
com m it ted wa s the sole foca l point  arou n d wh ich  People’s Wa tch
sta rted.  S ince then , it  has broadened its m andate to inclu de hu m an
rights educat ion , reha bilitation  of victim s of h um an righ ts viola tions
and cam paign  against tor ture.

Se eds  of  H u man  R ight s E duc ation

Understanding what m onitoring m eant and what it entails was an
ea r l y  ch a l len ge th a t  w a s pa r t ia lly  a ddre ssed t h rou gh  t ra in in g
progra m m es.  B u t  th ere w a s a  lesson  th a t  em er ged ou t  of  th a t
experience.  T he first train ing progra m m e was in  Au gust  199 6, n ine
m onth s a fter  P W  w a s esta b lish ed in  th e h ope th a t  the t ra in in g
program m e would recruit people and that, over a short period of tim e,
th ere w ould be 200  or 3 00  people who will  all do m on itoring.  B ut
wh en th e fact -finding actua lly  were to ta ke place ev ery body had a
reason  why  they should n ot go to that  place on  tha t particular day!
Each  reason  used seem ed very genuine. PW  discovered tha t no fact-
finding took place, w hich  led it to re-exam ine th e culture of t rain ing
progra m m es.

A ll the t ra in in g progra m m es in  th e ea rly da ys w ere for youn g
law yers, N G O  sta ff  a nd leaders of  people’s m ov em ents,  a im ed a t
recruiting people for taking the m on itorin g agenda forw ard.

But, dur ing one of the train ing progra m m es, som e wom en school
teachers, w ho were participants,  said,  ‘Please help us in  our schools.
T here is a lot that we could do in  our schools. We don’t have the tim e
to do all the th ings that you have shared with  us in  th is train ing because
from  m orn ing to evening w e are in  the schools with  ch ildren . But if
you can  show us a way of how we can  work with in  schools, then  we
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would be willing to do that’.

T hat was where and when the first seed of hum an rights education ,
as it has evolved over the last decade or so was sown.

T h e Boa rd of  People’s Wa tch  w as convinced th at th ere is a m ple
scope for such  a process in  schools and that it should be done in  such
a way that it could be replicated and up-scaled to encom pass the entire
state to begin  with , and later, the country. W hile th is was being thought
through in  M adurai by a handful of people, a bigger fram ework was
ev olv in g elsewh ere on  a  glob a l sca le to in t rodu ce h u m a n  r igh ts
education  in  schools everywhere, both  part ies being unaware of each
other ’s process,  havin g no organic links.  Eventu ally, it turned ou t to
be on e of  th e m ajor  ‘legitim izin g factors’  in  pu shin g the agen da of
hum an  rights education  in  sch ools.

H u man  R ight s E duc ation in Sch ools in Tam il N ad u –  A n  Exper ime nt

A pilot  program m e of  h um a n rights educat ion  in  seven  sch ools
was held in  Chennai, Tam il N adu in  1997 ad th is paved the way for
the expansion  of the program m e in  a variety of schools with  different
backgrounds. In  eight years (1997-2005) ore than  0.1  m illion  ch ildren
from  9 16  sch ools h av e b een  reached an d m ore th an  2 00 0 teachers
have been  trained for th is purpose in  Tam il N adu.

F ollow in g the pilot  progra m m e,
th e f i rst  ph a s e o f  h u m a n  r igh ts
education  program m e was carried out
by the IH RE was in  the academ ic year
of 1997-98 in  n ine schools in  Chennai
fo r  st u den ts i n  th e n i n th  gra d e.
N inety teachers, ten  from  each  of the
nin e schools, w ere trained to han dle

the first m odule,  ‘An  Introduct ion  to H u m an R ights’. T hese schools
were all in  Chennai and run  by the Church  of South  India.

Attem pts to en list the support of the State educat ion  departm ent
proved to b e futile and hence th is exper im enta l phase produced its
share of learn ing, which  m ay b e sum m a rized as ‘lacking in  real- life
situations and not pitch ing to the right level of cognition  of adolescent
stu den ts’.  A som ew ha t  deta iled an a ly sis of the lea rn in g v is - à -v i s
curr iculum  appea rs in  a subsequent  chapter.
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Ph a se &  Per iod Ty pe  of Distr ict/s Schools Class/s  N o. of N o. of
schools Stu dentsTea ch er s

I 1  Year (1 9 9 7 -1 9 9 8 ) P riv at e 1 9 9 1,75 6

I I 2  Years (1 9 9 8 -2 0 0 0 ) C o rpo ra tio n/ 10 12 2 8 , 9 21 ,3 20 31 5
S t at e aided /P riva te

I I I 3  Years (1 9 9 9 -2 0 0 2 ) P riv at e 29 23 8 7 , 8 ,9 33 ,7 85 73 0

I V 3  Years (2 0 0 2 -2 0 0 5 ) S C /S T S chools29 25 8 6 , 7 , 8 25 ,8 19 49 2
of Govt of TN

3  Years (2 0 0 2 -2 0 0 5 ) P riv at e 10 13 4 6 , 7 , 8 14 ,3 30 25 1

3  Years(2 0 0 2 - 2 0 0 5 ) P riv at e 15 15 5 6 , 7 , 8 12 ,6 50 33 0

V 3  years (2 0 0 5 -2 0 0 8 ) S C /S T S chools29 35 5 6 , 7 , 8 21 ,0 57 72 5
of Govt of TN

3  years (2 0 0 5 -2 0 0 8 ) P riv at e 15 15 4 6 , 7 , 8 15 ,0 00 20 0

V I 3  years (2 0 0 7 -2 0 1 0 ) C h en na i - 18 1 6 , 7 , 8 8,00 0 21 0
C o rpor atio n  S choo ls

All sch ools of 1 75 0 6 , 7 ,  8 10 0,00 0 10 00
Erode D istrict

All sch ools of 1 42 0 6 , 7 , 8 30 ,0 00 50 0
S ivaga ngai  D istrict

All sch ools of 1 46 2 6 , 7 , 8 30 ,0 00 56 6
D indigul D istrict

Tota l — 32 38 — 2 ,2 3,71 7 54 12

P e o p le ’s  W a tch  a n d  th e  E volu tio n  o f th e  H R E  P ro g ra m m e

T his exper im enta l phase in  n ine Ch ennai-based schools had 1756
students of the n inth  grade attending the program m e delivered by 90
tea ch ers.

M o vin g on  to  a Phas e o f  C ons olid ation

T he second phase was indeed
a  p h a se  th a t  h e lped  P W
co n sol ida t e it s a ppro a ch  to
hum an rights education , finalize
th e  ped a gog y,  s h a rp en  t h e
cou rse co n ten t  a n d a rr iv e  a t
proper  curricu lu m  fram ew ork.
T his wa s tr iggered of f b y  th e
m id-way evaluation  or feedback
from  teachers handling the first m odule in  the first phase.
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T h e secon d ph ase was for  a period of two y ears, 1 998-200 0, a nd
cov ered 2 1, 3 2 0 students in  the eigh th  a n d n in th  gra des an d 31 5
teachers of 122 schools in  10 districts of Tam il N adu.

T he th ird phase com m enced in  1999 by starting the first m odule in
seventh  grade as opposed to eighth  in  the previous phase and n inth  in
the experim en tal phase.  It m ay be con sidered as the year when the
consolidation  bega n , by clearly identifying a three-year hum an rights
education  program m e with  a ‘syllabus’ contain ing ‘an  in troduction  to
hum an rights’ (first year or grade 7), ‘rights of the ch ild’ (second year
or grade 8) and ‘discrim ination ’ (th ird year or grade 9).

In  th is pha se, the f irst of  th e th ree-y ea r pha ses, th e num ber of
schools jum ped to 2 38 (from  122 in  the second pha se) in  29 distr icts
with  730 teachers (as opposed to 315) and 33,785 students (as opposed
to 21 ,3 20) . In  the su bsequent  years, m ore a nd m ore stu den ts were
added from  different  schools and, at the end of  2005, the nu m ber of
students tha t u nderw ent  th e progra m m e crossed the 10 0,0 00-m a rk
as indicated in  the table above.

D u r in g th e th ir d ph a se,  a
n u m b er  of  ca m p a ign s w e re
conducted in volv in g th e hu m a n
ri gh ts  edu ca t i on  s tu de n ts of
schools. Som e of the cam paigns in
w hich  th ey  were in v olved w ere
ca m paign  against  dea th  pena lty,
ca m pa ign  for  free,  com pu lsory

and qua lity educa tion , district-lev el conferences for  free, com pulsory
and quality education , S tate conference on  free, com pulsory and quality
education , m em oranda to the Chief M inister, the Prim e M inister, the
U N  Bodies,  N a t ion a l C ou n cil for  E du ca t ion , R esea rch ,  T ra in in g
(N CE RT ), S tate Cou ncil for Educat ion , Research  Train in g  (SCE RT ),
a n d postca rd-w rit in g ca m pa ign  on  f ree,  com pu lsory  a n d q u a lity
ed u ca t ion .   Ye a rs of  c on si sten t  a dv oc a cy  a n d  lob b y in g w i th
G overnm ent officials have resulted in  the in troduction  of hum an rights
educat ion  in  G overnm en t schools for the f irst tim e in  th e wh ole of
South  Asia.

C r eat ion  of  Ins tit ute  of  H u man  R ights  Ed uca tio n:
W hile the th ird phase of hum an r ights education  (H RE ) was going
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on  in  pr i v a te  sc h ool s,
Pe opl e’s W a t ch  h a s ta k en
ef fort s to in troduce H R E in
all schools in  Tam il N adu. But
Pe ople ’s W a tc h  f a ced  a
pecu lia r  prob lem .  People’s
Watch , on  the one hand, has
been  en gaged in  questioning

the State to ensure its accountability for all  hum an rights violat ions.
O n the other hand, for its hum an rights edu cation  program  in  schools,
People’s Watch  has to work with  the G overnm ent. M any tim es, it was
very tough for People’s Wa tch  to question  th e State and sim ultaneously
to work w ith  the Sta te.  In  order to av oid th is paradoxical situation
and to en sure acceptance f rom  the State for its hum an rights education
program  in  a ll schools, People’s Wa tch  in itia ted a sepa rate program
ca lled “ Institute of  H u m an  Rights Edu cat ion  (IH RE )” and all H RE
program s in  schools and train ings were brought under it.

Phase IV was the initiation
of a hum an rights education
program  in  258 Adi D ravidar
Welfare & G overnm ent Tribal
R esiden t ia l  (A D W -G T R )
sch ools r u n  b y  th e
D epartm ent of Adi D ravidar
Welfare of the G overnm ent of

Tam il N adu. Because of learn ings from  phases II and II, III of the H um an
Rights Education  IH RE planned for a three-year project. It thus becam e
a program m e for three years, com m encing for students of C lass VI and
proceeding up to th e Class VIII , covering the a ge group between  11
years and 14 years.

Phase V (2002-2005) was the in itiation  of a hum an rights education
progra m  in  th e RC  D iocesa n  sch ools ru n  b y the R om a n Ca tholic
D ioceses of Trichy, M a durai,  Pa laya m kotta i a nd K ottar.  Again ,  th is
ph ase w as for three years, com m en cing with  VI standard studen ts
a n d proceedin g u p to th e VII I  sta n da rd,  cov er in g th e a ge grou p
between  11 yea rs and 14  years. Ab out  13 4 schools, 1 5,0 00 stu den ts
and 2 50 teachers have been  participating in  th is program m e.

Currently (2 005-2008 ) hum an rights education  is im parted in  509
schools covering 32,057 pupils. T he following table shows the coverage
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of  stu den ts an d teach ers in  Ta m il N adu in  different  ph ases of  the
progra m m e.

Since 1997, m ore than  193,000 students and over 4,800 teachers in
m ore than  2, 700  schools throughout the State of Tam il N adu  ha ve
b en efited from  the H u m an  Rights Edu ca t ion  program m es of  th e
Institute of H um an Rights E ducation .

M o d u le s

An educational syllabus gets com plete only by its content which  is
the curriculum . A curriculum  for H RE cannot be prepared just by an
expert. As hum an rights are values which  have to be nurtured, on ly
people who are passionate about protecting these values should prepare

the lessons. T hese are not m ere lessons; values
assum e the form  of lessons. T hese lessons are
n ot  on e-dim en sion a l;  th ey  a re m u lt i-
dim en siona l. T h ey are pluralist ic in  na ture.
T hese are lessons that em erge from  life itself.
T herefore the institute was clear that the right
person s to dra f t  th e curr icu lum  w ou ld b e
persons who have in terest in  protecting hum an
rights and have experience in  defending hum an
righ ts.

In itially, the task of preparing m odules / text books on  hum an rights
educat ion  for ch ildren  seem ed H ercu lean . A lthough hu m a n righ ts
edu cation  is not textb ook-oriented, it ca nnot reach  ch ildren  who are
used to textb ook  oriented educa tion  without textbook s.

A group of people with  the desired expertise
a n d pa s sion  spen t  m o n th s to prep a re th e
m od u les  on  ‘H u m a n  R igh t s –  A n
Introduction ’, ‘Child Rights’, ‘Wom en’s Rights’
and ‘D iscrim ination ’. T hey sent the m aterials
to teachers and other peers for feedback before
finalizing the text book. H um an rights activists,
edu cat ion ist s a nd m em bers of th e a dvisory
b oa rd a lso prov ided f eedb a ck  b efore th eir
a pp rov a l  w a s sou gh t .  T h ese a re t h e f i rst
tex tb ook s on  h u m a n  r igh t s edu ca t io n  for
schools in  In dia.
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Since ch ildren  can  learn  hum an rights only as a value, the lessons
have been  prepared in  such  a way that hum an rights are portrayed as
fun da m en ta l hu m an  v alu es tha t  n eed to b e protected. A lth ough

hum an rights ha ve been  written  a s valu es,
ca re was also given  to see that  th is shou ld
n ot  b ecom e va lu e edu ca t ion . I t  w a s a lso
en sured tha t the hum a n r igh ts perspective
was not distorted.

Lessons begin  by h ighlighting the positive
values. As lessons progress the negative facts
of life are in troduced along with  solutions as
to h ow  th ey  ca n  b e prev en ted a n d h ow
h u m a n  r igh ts c a n  b e pr om ot ed a n d
protected. T he positive values and violations

featured in  the lessons are taken  from  real life situations. T he lessons
are structured in  such  a way that happenings that ch ildren  are totally
unaware of are not forced upon them  but in  such  a way that the positive
v alues th at  lie em bedded in  the ch ildren ’s hear ts a re brou gh t ou t
th rough dialogues.

It  is n ot  easy  for ch ildren  to com preh en d v alues l ike plu ralism .
M a kin g them  com prehen d these va lu es too is n ot a n  ea sy  task .
Pluralism  is taught to ch ildren  by  telling them  about how we accept
pluralism  as a way of life right from  childhood, quoting exam ples like
the beauty of a garden  that has different kinds of flowers.

T h e m odu les teach  accept in g diversity  in  a  plu ralistic society,
respecting pluralism , the difference between  diversity and discrim ination
and how stereotyping can  deny pluralism . It is difficult to explain  that
protection  of  h um a n  righ ts ca n  b e possib le in  tota lity  only  in  a
dem ocra cy.  A lth ough  th e task  is a rdu ous it  is expla ined th at  th e
difference between  m ona rchy  an d dem ocra cy is that  in  dem ocra cy
the people gain  prom inen ce.
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It  w as for th e first  t im e tha t in tr icacies l ik e in terdepen dency of
pluralism  and dem ocracy and how these are fundam ental for hum an
rights were put before ch ildren  in  a m anner that was com prehensible
for them .

T he second year ’s m odule on  ‘Child Rights’ was also prepared with
the Indian  m ilieu as context.  T he good values that are n atural in  a
ch ild are rein forced a nd the ch ild is m ade to respect  these v alues.
Violations addressed here are rela ted b y com parin g ch ildren  to b uds
and how they wilt and how they wilt when they are abused, trafficked,
orphaned, forced to becom e ch ild la bourers or street ch ildren .

T he rights of the ch ild are then  driven  hom e with  constant reference
to national laws and in ternational conventions on  the rights of ch ildren .

T he m odule on  ‘D iscrim ination ’ for the th ird year was indeed a novel
effort. A prim ary objective of hum an rights education  has been  to stress
the principle of equality to ch ildren . D iscrim ination  prevails wherever
th ere is no equa lity. T his m odule h ighlights th e preva lent  form s of
discrim ination  an d ch ildren  are shown how people are discrim inated
on th e b asis of  gender, race,  religion ,  ca ste,  econ om ic sta tu s an d
na tiona lity and how discr im inat ion  dest roys hu m an ity. T he lesson
concludes with the ch ildren  drafting a charter against discrim ination in
an  attem pt to find a solution  to do away with  discrim ination .

Teachers underwent two-day train ing program m es in  teaching the
lessons, which  were am ply illustrated and written  in  a sim ple and lucid
style b ear ing in  m ind th e cognit iv e levels of  ch ildren  com ing from
diverse socio-cu ltural backgrounds in  differen t parts of the Sta te.

Tea c h in g  M e t h od o log y

H um an Rights Education  is education  for life or ‘life education ’ as
it  m ay  b e called.  Lesson s and m ethods of  t ea ch ing ‘ life educat ion ’
ca nn ot  b e lik e th at  of  oth er  su bj ects, sin ce it is educat ion  throu gh
experience. It is an  education  that gives opportunities to teachers and
studen ts to share th eir experiences. C onversa tion  or  discussion  is at
the centre of th is education . T herefore, the lessons and the m ethod of
teaching them  have been  form ulated in  such  a way that, through these
conv ersation s, the v alu e of dem ocracy is inculcated.  T h is is not an
evaluatory course nor is it a classroom -oriented subject. Lessons have
been  created in  such  a way that students do not consider them  a burden
and instead learn  them  with  joy.
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Ev ery  lesson  is in t roduced to th e ch ildren  b y  w ay  of  stor ies,
dialogues, h istorical references, experiences, speeches by fam ous people
or through in terviews. At the end of each  lesson  selected portions from
the Constitution  of India, the Universal D eclaration  on  H um an Rights
and other docu m ents related to hum an rights are given .

In  order  for  the stu dents to im b ib e th e essen ce of  th e lesson ,
cla ssroom  exercises and hom e exercises a re a lso given . T h e exercises
seek to strengthen  the hum an rights perspective of a student. Exercises
are in  the form  of:

1. Q uestions

2. G roup study

3. Sharing in  class

4. D rawing

5. Essay- and poem -writing

6. Letter -writ ing

7. S haring of experiences of others

8. Sharing with  identification  – articles

9. In terviewing

10. M arking ‘true’ or ‘false’

11. G am es

12 . Inspect in g places

13 . Su bm it tin g petition

T he exercises are design ed to crea te a wareness in  students about
them selves a n d th eir  society.  T h ey  qu est ion  th e su b ju gat ion  an d
discrim ination  that have been  prevailing for ages and such  questioning
helps in  prom oting hum an rights values. Exam ples have been  taken
from  day–to-day life and im portance is given  to values than  law and
rights.   W hen th e m odules were tra nsla ted for other  States j ust the
basic fram e was t ranslated and incidents and exam ples were adapted
according to th e m ilieu of the respective S tate.

D istr ic t C omm it tee s’ R o le

T he h um an rights educa tion  in  A di D ravida Welfare Schools and
the G overnm ent Tribal Residential Schools in  Tam il N adu are join tly
im plem ented b y IH R E a nd th e G ov ern m en t  D istr ict C om m it tees,
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which  have been  m andated to m onitor
if the program m e is being im plem ented
in  th e correct  m an n er  an d to ensure
proper im plem entation  so that teachers
do not brush  th is off as the project of a
service organization . In  the m eetings of
these D istrict Com m ittees (convened by

th e D istrict A di-D ravida Welfare O fficers), Zona l Coordinators w ho
are in  cha rge of the concerned D istr ict review the program m e with
select headm asters and som e teach ers. Schools where th e program m e
is not being im plem en ted in  the proper m ann er are iden tif ied a nd
corrective recom m endat ions a re offered. T his is a m odel relation ship
with  G overn m ent  off icia ls than  can  h elp in  takin g forward hu m an
rights education  to other sections of the civil society.

H u ma n R igh ts  Ed uc ation th rou gh  A r t F or ms

Since hum an rights education  is an  education  that is related to life,
it  ca n n ot  b e te x t -b ook - or ie n ted .  A
train ing program m e on  teaching hum an
righ ts edu cat ion  using ar t  form s wa s
con du ct ed j oin t ly  b y  te a ch e rs a n d
stu den t s,  w h ich  in  i t self  is a  n o v el
attem pt. O n th e final da y teachers and
students depicted hum an rights through
various art form s.

R o le of  A dvisor y B oar ds

A service organizat ion  m ay have the in terest  to in troduce hum an
rights educat ion  in  education al in stitu tions but it m ay  not have the

expertise to translate rights in to lessons.
O nly when educationists with  expertise
are in volv ed in  th e process of creating
lesson s out  of  h um a n r ights a n d th e
lessons a re in t rodu ced in  sch ools w ill
th is progra m m e ga in  credibility.  T h e
m a in  rea son  for the credibility  of  th is
program m e com es from  the form at ion

and active involv em ent of the h igh-level Advisory  Board com prising
educat ion ist s an d h um an  rights activ ists. T his Boa rd m eets once in
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three m onths to evaluate the program m e, to m ake recom m endations
for  im provem ents, and to inspect  schools.

S im ilar  to the Board th at funct ions in  Tam il N a du, Boards h ave
been  form ed in  other states where H R E ha s been  in troduced on  an
experim en ta l b asis.  T hese bodies ta ke th e responsibility of  m a king
plans that are suitable to the m ilieu of their states.

H o no ra ry  D ist rict  C oor dina to rs

In  ea ch  of th e dist r icts,  th e progra m m e is coordina ted by  a n
honorary  district coordinator,
w h o is w ell- k n ow n  to th e
local people. T h is lends th e
pr ogra m m e a ddi t ion a l
cre dib i lity  a pa rt  f rom
en suring tha t, a t the end of
th e da y,  t h e e f for t s f or
pro m ot i n g a  cu l tu re  of

hum an r ights will ha ve to be led by the people them selves a nd that
‘ownership’ of the program m e would ultim ately vest with  the people
and other stakeholders at the local level. T here are lim its to what an
N G O  can  do in  a rem ote part of the country.

T he coordinators participate in  the training program m es and review
m eetings conducted for teachers and try to encourage the teachers. T heir
services are not paid for, which  in  itself is one of the strengths of the
program m e. T h e teachers a nd hea dm asters of  th e schools a re their
friends and they have accepted the overall leadership of the coordinators.

S ta te -le ve l C on su lt a tion s
S ta te- l ev el  con su lt a t io n s

were an  in tegral com ponent of
th e  pro gra m m e t o m a k e
concerned officials aware of the
n eed for  in t rodu cin g h u m a n
rights educa tion  in  all schools
of Tam il N adu. Educationists,
gov ern m en t  of f i cia l s,

representatives of hum an rights com m issions at the national and state
levels, and m em bers of the judiciary shared forum s with  teachers and
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students of hum an rights education  to hear about the im pact of hum an
righ ts education .  S tuden ts not only m ade ora l representat ions of  the
im pacts of H R E on  them  but  also expressed th em  through  cu ltural
and art form s.

In  on e such  con su ltat ion  h eld a t  Ch en na i, Ju st ice J .S .  Verm a ,
Chairperson  of the N ational H um a n Rights Com m ission  participated
an d a lso m et  students in  a classroom  to see how  th e curriculum  is
being handled. Also, students from  Ta m il N adu  got the opportu nity
to converse with  students in  Pakistan  via video conferencing. N ot only
did th is brin g great h appin ess in  the hear ts of  the ch ildren  but a lso
enabled hum an rights education  to becom e a connecting link between
the two nations.

Firs t H um an R ight s E du cat io n C on f er en ce
A conferen ce on  h um an r ights education  was organised by IH RE

for  th e f irst  tim e.   H u m a n
R i gh ts  con fere n ces  m ig h t
h a v e t a k en  pla ce b u t  n ot
H u m a n  R igh t s E d u ca t ion
con feren ces. I t wa s a n other
fea th er  in  the cap of  IH R E
b e cu a s e th e r eq u e st  f or
organisin g such  a conference
cam e from  the S ecreta ry  of

the Adi D ravida Welfare departm ent of the G overnm ent of Tam il N adu.

T his was a state-level conference and included teachers and students
of  h u m a n  r ights edu ca t ion ,
a pa rt  f rom  edu ca t io n ist s,
givernm ent officials a nd other
concerned citizens. D uring the
prepa r a tory  sta ge of  th e
con feren ce,  th e D epa rtm en t
S ecreta ry  v isited sch ools in
Villu pu ra m  a n d oth er
neigh bou rin g distit cs to lea rn
m ore a b out  hu m an  r igh ts edu ca t ion  progra m m es f rom  the H R E
teachers. At the conference held in  Chennai, he was present throughout
the day  and heard the experiences shared by teach ers a nd studen ts.
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T his conference was one of the best form s of recognition  for H um an
Rights Education  in  Tam il Nadu.

A s  A m bas sad ors  o f  H uma n R igh ts

After H um an Rights Education  was announced as a national-level
program m e, students and teachers of H RE from  Tam il N adu took part

in  the ina ugural session s of  the
program m e in  ea ch  Sta te with  a
view to share th e learn in gs they
had over the years. In  pa rticular,
studen ts an d tea ch ers belon ging
to the SC/ST  com m unities, which
are the m ost backward, were the
a m b a s sa dors of  h u m a n  r igh ts

education . T hese students and tea chers, who were perhaps venturing
ou t of  th eir v illa ges /  tow n s for  th e f irst  tim e, n ot  on ly  get  th e
opportu nity  to see the outer  w or ld bu t were a lso h appy  w ith  th e
recognition  they got.

It was the sharing of experiences of these ch ildren  and their teachers
th at form ed th e drivin g force to in trodu ce hum an rights education
progra m m e in  th e S ta tes con cerned.  T h e best  st ra tegy  to ta ke a
program m e forward is by m aking the beneficiaries speak of its benefits
instead of approaching the program m e from  a ‘top-down’ perspective.

Volu n te e r is m
H R E is not  a  project . S ince its ob jective is to crea te a culture of

hum a n righ ts, it  cannot be the work of a  single inst itution . N either
ca n  it  b e don e by  a n  indiv idua l.
T his program m e ca nnot be ta ken
forw ard with ou t th e cooperat ion
of experts in  the fields of education
and hum an rights and activists.

W h en  People’s W atch  pla nn ed
to take forward H RE in  schools, it
n e eded  res ou rc e pe rson s,

curricu lum  experts,  a n d dist r ict coordin ators. For obv ious reason s
could not be salaried staff of People’s Watch  as it  was not in  a financial
position  to en gage them  nor did an y fu ndin g agency  provide fun ds
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for  H RE .  S o edu ca tion ist s,  h u m a n  r igh ts a ct iv ist s,  m em b ers of
m ovem ents and others in  the society who did voluntary work in  the
field of hum an rights an d social em ancipation  were identified and a
m eet in g was called.  T h ey  w ere in t rodu ced to th e program m e a nd
asked if they wou ld take up responsibilities.

U n iversity  professors,  college lectu rers,  person s f rom  v a riou s
m ovem ents and wom en activists cam e forward voluntarily to support
th e progra m m e.  T h ey  beca m e resou rce person s for  th e t ra in in g
progra m sm e.  Som e of  th em  also fun ction ed a s hon ora ry  D ist r ict
Coordinators. M any of the m em bers of the Advisory Board today are
person s w ho h ad fu nctioned as D ist rict Coordin ators a nd resource
persons.

W hen the m odules were taking shape, these people played a critical
role in  f in alisin g th em . T h ey  v olu ntar ily ga ve their  opin ion s an d
recom m en dat ion s. It wou ld not  be an  exaggera tion  to say tha t the
sm ooth  running of th is project both  in  Tam il N adu and at the national
level is because of the voluntary services of such  people.

L o b b y in g

If th is program m e, which  began  in  1997 with  n ine private schools,
has broaden ed its horizons a nd ha s now reached the sch ools of the

G overn m ent, it is because of the
lob b y in g ef for t s of  IH R E .
C on cern ed p erso n s w ere
a p pra i sed of  H R E  w a s a n d
in f orm e d of  it  th ro u gh
ca m pa i gn s,  co n fer en ce s,
postcards an d posters.

H u m an  R igh ts E du ca t ion  is
now a  world program m e in  the

form  of the UN  World Program m e on  H um an Rights Education , which
the G overnm ent of India has recognised. IH RE has been  enga ged in
v ar ious effor ts to m ak e th e Sta te rea lize tha t  it  ha s th e du ty  to
im plem en t hu m a n righ ts edu ca tion  in  edu ca tion al institu tion s by
cont in uou s lobby in g with  governm en t off icia ls,  par ticular ly of  the
D epartm ent of Edu cation .

Apart from  state-level ef forts, IH RE ensures that:
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 Close conta cts are m a intain ed with  h um a n r ights inst itu tions
like the N at iona l H um an  R ights Com m ission ,  S ta te H um an
R ig h ts C om m issi on s,  C om m iss ion s  for  M in or it ies a n d
Com m issions for  W om en an d im pressin g on  th ese b odies on
the n eed for in troducing hum a n rights education  in  schools

 Institutions and bodies such  as the N CERT  and N CT E are also in
the loop and at the state level, the D IET  and D T ERT  are active
partn ers in  tra in ing teachers.

 T he Education  D epartm ent a nd the M inister for Education  are
m et an d expla in ed ab ou t the progra m m e and of th e n eed to
int roduce it in  schools.

 Leaders of all political parties in  Tam il N adu, especially M em bers
of the Legislative Assem bly
a re  a ppr a ised of  h u m a n
rights education  in  schools
an d the n eed to in t rodu ce
H RE in  schools is taken  up
a s  a n  a gen da  in  t h e
Legislative Assem bly.

Z on a l C oo rd ina t or s

H um a n righ ts education  does
not stop with  selecting schools for in troducing hum an rights education ,
identifying teachers and train ing them  and providing m odules. In  that
case it would m ean that the Institute of H um an Rights Education  does

n ot  h a v e th e a u th or ity  to
m onitor if the t rained tea chers
are teachin g the lesson s in  the
r ig h t  m a n n e r.  I n  or der  to
u n ders ta n d  th e pr ob le m s
en coun tered b y school teachers
a n d st u den ts in  t h e
im p lem e n ta t ion  of  t h is

program m e and to help them  as far as possible, Zonal Coordina tors
are appointed to visit schools.

Tam il N adu has been  divided in to five zones and for each  zone has
a Coordin ator  respon sible for h um a n rights educat ion  being run  in

P e o p le ’s  W a tch  a n d  th e  E volu tio n  o f th e  H R E  P ro g ra m m e
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the schools. W hile visiting the schools, they take a questionnaire that
can  get  details regarding th e school such  as in frastructu ral facilities,
problem s faced in  tea ching the lessons and im pacts created by H RE
am ong teachers and students. T hese Zonal Coordinators who m aintain
close contact with  the schools h elp in  ob serving im porta nt days like
H um a n Rights D ay, Independence D ay, Repub lic D ay  and Wom en’s
D ay.

T he Zonal C oordin ators m eet once a m onth , conduct a  review of
th e progra m m e a n d discuss the prob lem s confron ted.  T h ey  also
function  as resource persons during train ing program m es for teachers,
prepare the sch edule for t rain in g, select appropr iate resource persons
and select correct teacher-participants. T he join t efforts put in  by these
Zonal Coordinators and the faith  placed in  them  is a good practice for
the prom otion  of H um an Rights and its teaching in  schools.

 
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Pedagogical Process
O ur  text books are …  inform ative ; they do n ot m a ke the  children
think. Books that do not give life education, only add to the burden
of ch ildren

– Y ashp a l C om m ission Rep or t

D em oc ra cy  is n ot  th e la w of  th e m a j or ity  bu t  the  p rotec tion  of
th e m in ority.

– Alb ert  C a m u s

T he pedagogy em ployed by  IH RE rejects the instructive approach
in  fav our of a dialectic approach , in  wh ich  both  th e student a nd the
teacher explore h um an rights concepts together through dialogue and
discussion , both  thus evolving in  the process. O ne of the cardinal points
em pha siz ed in  th e t rain in g session s for  teach ers is th at  on e cann ot
tea ch  hum an rights educat ion  the way  other subj ects are taught.  In
oth er words, hu m an rights education  tea chers cannot  sim ply lecture
to students. Teachers, instead, have to play the role of a facilitator, and
m ot ivate the ch ildren  to reflect on  them selv es a nd th eir society; the
teachers only m oderate the discussions during these reflection  sessions.

T he m odules act as trigger for the students to understand the social
issues, analyze them  and critically evaluate prevailing values, m any of
which  run  counter to the basic tenets of hum an rights such  as equality
and dignity. T he process begins with  the ch ild reading and absorbing
the social context n arrated in  the text-book and relating it to h is/her
own  life an d exper iences, a nd th is,  in  turn ,  lea ds to a na ly sis an d
introspection . T he ch ild shares h is/her responses and receives feedback
from  other ch ildren  in  the classroom , who all gain  feedback from  the
teach er.  T h rou gh th is process, a n  in terna l t ran sform a tion  b egins to
take place in  the teacher and students.

4
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Sea rch f or the A ppr opriate

H um an Rights Education   needs a radical pedagogy. T he classroom ,
as it ex ists toda y,  is i ll-suited to tran sa ct  a hu m a nizing educat ion .
Classroom  rela tions are pow er  rela tions, w ith  the teacher  w ielding
absolute author ity over the students with in  its confin ed space, while
she herself is a low level functionary in  bureaucratized, elite- driven ,
elit e-centred education  system . T h e curr iculum , evaluation  m ethods,
a fiercely com petitive culture, and concepts of discipline m ilitate against
n urtu ring a  hu m a n rights an d dem ocra tic cultu re. H u m an  r ights
education  needs to be a ch ild-centred educat ion , respecting th e ch ild’s
role as constructor of knowledge rather than  treating her as a passive
recipient of in form ation . T he ch ild who com es in to a class is treated as
an  em pty vessel,  in to w hich  ready-  m a de, pre-cooked knowledge is
poured. Every ch ild brings with  it to the class-room  a fund of cognitive
an d cultural ca pital.  T h is rich  capital m ust be fully ut ilized in  the
collectiv e process of  cla ss-room  t ran sact ion s.

And hu m an rights education  cannot be im parted with in  the four
walls of th e classroom .  It has to b e learnt , ou t in  the world, in  the
m idst of people, par ticular ly am ong v ict im s of in j ust ice a nd righ ts
violations. It cannot stop with  acquiring in form ation , but should lead
to cou rageous an d collective action  in  solidarity with  victim s.

T he sea rch  for  a ppropria te peda gogy is prov ing to b e endless,
constantly evolving, as IH RE delves deeper in to its m ission  and it m oves
across the land of im m ense variety and richness.

IH RE sta rted w ith  sm a ll steps,  departin g f rom  the rote– lea rn ing
system  of the Indian  classroom . Every lesson  is in troduced by way of
stories,  dialogu es,  h istorical in ciden ts,  exper ien ces, m edia reports of
everyday violat ions of hum an dignity a nd so on . T he em phasis has
been  on  par ticipatory m ode of lea rn ing through sharing by students
of their and others’ experiences in  class room s, in teractions with  victim s
of violations of hum an rights, in terviewing,  gam es, in specting places
where violat ions have taken  place, subm itting petitions to authorities
and so on .

T he m ethodologica l process of  hu m an  rights edu cat ion  ca n  b e
descr ibed in  term s of a  h e rm e n eu t ic t ra n sform a tiv e circle ha ving
six  in te r -related m om en ts: ( i) in dividual contextual experien ce, ( ii)
individual response, (iii) sm all group response, (iv) class room  response,
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(v ) teacher response,  an d (v i)  individu al a nd social t ran sform a tive
response.

C on te xt ua l E xp er ie nc e

T his is the students’ experience of social context related to hum an
rights directly, or in  som e other m anner. In  the syllabus, th is context is
represented b y  the con tent  in  the form  of texts,  prov isions of th e
Constitution  and conventions, poem s, verses and quotes, and activity
exercises.  T h ese m ediate th e a ctu al social context , a nd as such  a re
expected to draw the students to the reality of life itself and not stop
only with  the m edium .

To facilitate the students’ effort to encounter the a ctual reality, the
content presents everyday life situation  at one or other level: personal
life-experience of students, situation  of any individual and fam ily life,
village en vironm en t, n eigh bourhood society, city lane surroun dings,
sch ool m ilieu  a nd society a t large.  W h ile present ing th ese va r ied
situa tion s, neither  a ny  effort  is m a de to provide an y ela bora te or
exhaustiv e an aly sis of the social processes con cern ing hum an righ ts
prom otion  or  violation  nor any explanation  related to th e causes and
effect s of such  processes or any theoretical reflection  on  any ideals to
be pursued. Besides, neither a didactic approach  nor a m oralistic stance
is adopted as a way of teaching hum an rights.

A h erm en eutic tra nsform ativ e approach  consistin g of  a five-stage
process is follow ed here:

Teach er Respon se

Individual &
Social Respon se

In div idu al Respon se

Cla ss R oom
R espon se

S ocia l
C on tex t

Herm en eu tic Tran s form at ive Circle

Sm all G roup
R espon se
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i. An encounter of the student with  the actual context through the
m edium  of the syllabus content (the first m om ent in  the circle)

ii. An in terpretative dialogue of the student with  the social context
an d with in  h erself/ h im self on  th e ba sis of  th e m essages a nd
questions arising from  th is context and from  herself/h im self (the
second m om ent in  the circle),

iii. A n in terpreta t iv e dialect ical process of  sha ring,  a na ly sis an d
reflection  of students in  sm all groups and in  the class (the th ird
and fourth  m om ents in  the circle),

iv. An in terpretative synthesis by the teacher based on  the collective
contrib ut ion  of the studen ts (the fifth  m om ent  in  the circle),
an d

v. A  t ra nsform a tive respon se wh ich  effects ch an ges w ith in  th e
students and in  the social context (the sixth  m om ent in  the circle).

T he contextual experience refers to the first of the five in  th is process,
wherein  the students are en abled to encou nter social rea lity through
various textual form s: stories, social events and incidents, conversations,
etc. T hese form s have certain  characteristics, which  m ake possible the
herm en eu tic process:

Pa rabo lic : T he im aginat iv ely  woven stor ies, or th e para ph rased
events and incidents, or the narration  of certain  situations draw
the in terest of the young students to read and discover the core
m essage conta ined th erein .

Evocat ive: T hey sensitize or stim ulate the students to recollect their
personal life experiences, sim ilar to those portrayed in  these stories
and ev ents.

S y m b o lic :  T h ese a re poin ters tow a rds tw o direct ion s —  th e
existen tial reality  of hum an dignity and righ ts in  both  life and
sh adow  dim en sions, an d th e future idea l tow ards w hich  the
student is expected to direct her/h is life with  dignity and worth .

Par t icipat ive: In  the process of being sensitized, the students are
enabled to becom e aware that she/he is not m erely an  observer
but part of the existing hum an situation , whether it be a case of
violation  of som eone else’s rights or a situation  where som eone’s
dignity and rights are upheld. She/he is also enabled to assum e
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responsibility, as a participant of hum an society, to positively work
towa rds ta king a critical stan ce at  viola tions, to prevent su ch
occurrences and to sa fegua rd a nd prom ote hum anness.

In divid u al  R e s po n s e

T h e encounter with  the con tex tual exper ien ce lea ds one towards
engaging oneself in  a dialogue betw een  oneself and the social context
and with in  oneself. In  other words, a process of self-in trospection  takes
place, and th e outcom e is an  in terpretat ion  of the m eaning of  th is
social context for oneself, and the m eaning of one’s own self for oneself
in  the light of the m eaning em erging from  the social situation

T he students are helped to enter into such  dialogue and in terpretation ,
through the class room  and hom e activity exercises, by posing a variety
of questions. T hey are asked to identify personalities appearing in  the
texts,  or are given  opportunities to characterise these personalities, or
are helped to recognise their own feelings. Som etim es they are given
the space for expressing them selves and their innerm ost feelings through
the m edium  of drawin gs, poem s, letter-writing,  enquiry with  fam ily
m em bers and neighbours, collection of sym bolic m aterials, in terviews,
role plays, questionnaire responses and so on .

S ma ll  G r ou p R es po ns e

D ia logu e w ith , an d in terpreta tion  of , the social contex t  b y th e
individu al ha s the drawb ack of filterin g the m essage in  a su bject ive
m a nner. So also the self -in t rospect ion  process can  becom e one-sided
or self -protective. B esides, the response by the individual can  becom e
in div idualist ic and self -en closed. T he sm all  grou p response process,
therefore, prov ides a n  atm osphere for collective in teraction . Precisely
b eca u se the grou p is sm a ll ,  th e in tera ct ion  ca n  b e in ten siv e an d
enrich ing. M oreover, m ore space is m ade available for all the students
to be activ ely involved in  the sharing and reflection  process.

T he referen ce point  of  th is collect ive in tera ction  is the tex tua l
m edium , the recollected m em ories of th e individu als a nd th e actual
social context. If guided carefully, th is group process has the benefit of
testing the validity of the subjective perception  of the m essages com ing
from  the social reality and from  oneself. It has also the great advantage
of  b uilding up th e collective iden tity of  th e group, w hich  is a pre-
requisite for collective hum an rights in tervention  in  society in  future.
Abov e all, the group process reinforces the dignity and self-worth  of

P e da g o gica l P ro ce ss
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each  participant. It is in  the group process that each  one’s dignity and
rights a re aff irm ed, protected,  nu rtu red an d sustained. B ut,  in  th is
process, the task  of the teach er becom es very crucial.

C las s R o om  R es po ns e

Alm ost all the class and hom e activity exercises require the students
to share their individual and group findings with  all their classm ates.
T h rou gh  th is process,  the scope of  th eir collectiv e identity becom es
wider. T he space for their ‘we’ feeling is m ade larger.

T his sharing is done through a variety of ways: reading aloud in  the
class  what they have written ; listing their responses on  the blackboard;
displa ying newspa per cuttings or drawings on  the class notice board;
placing n ews item s, sketches, posters, etc.,  on  the school not ice board
for the benefit of all the students in  the school; arranging flowers, plants,
pictures, househ old item s like rice depicting b asic h um an n eeds, etc.
on  a table in  the class room . All these are done not m erely as a physical
activity but as in terpretation  of certain  realities of life and as expressions
of the m essa ge of hu m an dignity, hu m an worth  and h um an rights.
T he students are, therefore, required to articulate th is m essage through
spea king, writing, drawing, etc.

Tea ch e r R e s po ns e

In  the en tire herm en eutic t ransform ative process,  th e role of the
teacher is v ery crucial. As one sen ior in  age, as having had m anifold
experiences in  life, as one who is knowledgeable in  different academ ic
subjects and as one who com m ands personal, m oral and adm inistrative
authority and in fluence, the teacher has a decisive say in  the personality
form ation  of the students. For their growth  and well-being, the students
in  turn  have a great stake in  the personality, role and functions of the
tea ch er. All th e m ore does th is m u tu ality of  relat ionship becom es
im portan t in  the case of  h um an  r ights educat ion  wh ich  deals not
m erely with  som e aca dem ic subject  like M athem a tics or H istory, but
with  hum an life itself. The teacher, therefore, has the unenviable task
of pe rceiving  the difference between being a h uman rig hts ‘fo rmater’
o n the  on e  ha n d,  an d  fu nc t io n in g  as  a tea c he r  o f G e o gra ph y  o r
Chemistry on  the other. As a teacher  of Physics, the teacher im parts
knowledge in  term s of in form ation  and ideas; but as a H um an Rights
teacher, the teacher shares her/h is life in  term s of personal experiences
of life and of perceptions of the m eaning of life.
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T his sharing is a tw o-way af fair. Teaching C om puter Science is a
one-way giving of knowledge by the teacher to the students, whereas
im parting hum an rights education  is a two-way sharing. It is not the
teach er a lon e w ho shares her /h is life experiences of h um a n dignity
and rights. T he students are also provided with  opportunities to share
th eir  ow n life experiences.  T h e assum ption  here is that the seed of
hum an dignity a nd w orth  is inna te to an y hu m an bein g an d th at,
therefore, the students, too, have life experiences which  can  be shared
with  others. In  essence, sharing of life experiences, and of life as such ,
is by nature a m utual process. It is th is truth  that form s the basis of the
special role of a teacher involved in  hum an rights education .

T h is special role is noth in g but  th e tea che r journe yin g w ith the
students as their companion in search of meaning and fulfillment in life.
As com panions, the teach er an d the students ha ve a sta ke in  ea ch
oth er ’s l iv es, h av e th e experience of  giv in g a n d receivin g a n d of
m utually  undergoin g a transform ative process. This me ans that the
teacher has to look at herself/himself as a new way of being a person,
and at he r/his role as a new way of being a teacher, and a t her/his
functions as a new way of performing certain tasks.

As a new way of being a person , the teacher herself/h im self requires
to be sensitized w ith  hum anness. T his is possible on ly if one affirm s
one’s ow n dignity  a n d worth . Su ch  af firm a tion  th en  leads to th e
recogn it ion  a n d a ccepta n ce of  th e dign ity  a n d w orth  of  oth ers.
S ignifica nt ly  th is opens u p the discu ssion . W h at  a re th e at titu des
req uired in  a  teacher w hich  will defin e her /h is new w ay of  bein g a
person? W hat  are th e skills w hich  enable h er/ h im  to pla y th e n ew
special role? W hat are the specific tasks which  actualize th is new role?

A n at tem pt is m a de to list below on ly a few of  th e im portan t
attitu des, skills and functions.

A tt it u de s
Open n ess: An  attitude which  perceives goodness in  every hum an

bein g no m atter whether  one is youn g or old, wom an or m an, fair,
brown or dark,  etc. Preconceived ideas and prej udices have no place
here. It  u ncovers the dif feren t la yers of  a ppea ra nces an d doggedly
pursues to discover that pulse of hum an life yearning for dignity and
self -worth .

En ablin g : Abjuring from  any effort to steam  roll hum an beings, to
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do any violence to any person  throbbing for life, and to even  th ink of
h a rm in g,  in  w h a tev er  m a n n er,  th e spon ta n eou s b lossom in g of
som eon e’s life, th is a tt itude refers to a state of  m in d wh ich  ha s a
profound respect for the other as a  person . It even  goes to the extent
of positively providing a space for the other to grow as a person .

Trust ing: H um an relationship is not a prefabricated reality. It is to
be discovered, nurtured, grown, developed and deepened. T he attitude
of trust is fundam ental to th is process. T his is especially so in  the case of
hum an dignity arid rights as these deals with  what is m ost precious in
and valuable to every hum an being. Again , th is is very necessary when
one relates with  ch ildren from  the point of view of dignity and rights -
of theirs as well as of others. It is in  this spirit of trust that they will seek
from  the teachers answers to their questions concerning m any aspects
of hum an life, that they will look for guidance and accom panim ent. In
return  for the confidence they place in  the hands of the teachers, they
expect understanding and total trust.

Sim plicity : To be able to understand the world of a ch ild, one can
enter in to that world only as a ch ild. T h e adult teacher, therefore, is
required to bring out from  with in  herself/h im self that quality of ch ild
lik e sim plicity  th rough  w h ich  one perceives the ch ildren ’s wor ld.
u n dersta nds their  qu er ies,  senses their  feelin gs,  recogn iz es their
y ea rn in gs,  respects th eir  dign ity,  a ccepts th eir  l im ita t ion s,  a n d
accom panies them  in  their journey of search  for m eaning.

D em ocrat ic: A striking feature of hum an society, and even  N ature
itself, is to be organically pluralistic at various levels: colour, caste, creed,
cultu re, gender, ra ce, na tion ality,  geogra ph ical region ,  exper iences,
opin ions and ideas, etc. Although the longing for hum an dignity and
rights is basically com m on to all hum an beings, its perception  and the
articulation  of th is perception  by  the ch ildren  m ay vary, and m ay be
su bjected to lim ita tions. A dem ocrat ic att itude favours and fu rthers
the expressions of various,  and even  varying, view points to ena ble
the process of search  towards a  converging point. In  fact , dem ocracy
is founded on  hum an rights; negation  of the latter m akes hollow the
funct ioning of the form er.

Firm n ess: T h is refers to the teacher ’s beliefs concerning certain  basic
realities of life: convictions about hum an dignity and rights in  general,
a n d in  pa rt icu lar  a b ou t gen der  r igh ts,  da lit s’ righ ts,  dem ocra cy,
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plu ralism  in  society, etc. Conv iction  presu pposes clarity of th inking,
a nd k n ow ledge of  in form a t ions an d idea s.  T h e scope of  firm n ess
ex tends to a person’s cou rage to tak e a pub lic stan d on  perspectiv es
an d issu es,  an d to her/h is com m itm en t to a ction  rega rding hum an
dignity and rights.

Com passion : T h is is a fundam ental attitude towards life in  general,
and hum an life in  particular, especially towards those who are denied
of their dignity and rights. A com passionate person  will go to any extent
to respect , nurtu re,  protect  a nd prom ote life - even  to th e poin t of
willing to suffer with in  oneself when life is harm ed. It generates fellow-
feelings and solidarity, for com passion  m eans “to suffer with”. O ne is
willing to suffer because one is in  love with  life - whether it be hum an
life or the life of N ature.

M oral-Spir itu al: Such  values as justice, truth , equality and freedom
give rise to our awareness of hum an dignity and basic rights. A teacher,
com m itted to these values, can  be a powerful source of inspiration  to
the students, who in  their youthfulness ordinarily look for role m odels
to pattern  their life and future.

S k i l ls

H aving noted the attitudes and having honed them , what the teacher
then  needs is asset of skills which  help in  furthering the experience of
learn ing. T h e list  below  is not exhau stive and will have to read in
com bination  with  the attitudes m entioned above and with  the list that
follows th is sect ion .

Observat ion : Ability to note violations or assertion  of hum an rights
in  every  day  life th rough direct experien ce or m edia (n ew spapers,
television , etc.) will equip (the teacher with  sufficient in form ation  and
with  a conducive m indset  to handle the cla sses by wa y of prov iding
addit ion al in form a tion , guidin g discussion s a nd offerin g reflect ion s.
M oreover, one has to be a keen  observer of the students background,
a n d of  w h a t  th ey  com m u n ica te th rou gh  th eir  exper ien ces a n d
reflections to be able to understand them  well and guide them  wisely.

An alysis: S ifting of experiential and in form ational data, identifying
ca u ses  a n d  ef f ect s ,  es ta b l ish i n g rela t ion sh ip  b et w een  th e m ,
differentiating the substance from  appearances - these require analytical
ability to enable the students to take a critical and constructive outlook
on hum an rights events and incidents.
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Syn th esis: T h is logically flows from  analysis. It is the ability to piece
togeth er idea s, in form a tion  a nd experiences in to genera l them es,
patterns, trends and future projections. T his gives a holistic picture to
understandin g of hum an rights. W hen  viewed from  the stand point
of foundational values such  as equality, freedom , justice, etc., synthesis
offers a vision  of life which  is very necessary for m eaningful existence.

Perception : T h is has to do with  the realm  of institution  and insight.
It is a product of keen  and sharp observation  and of a m ind shaped by
concentration . O ne wh o is endowed with , or is trained to have,  th is
ability will go beyond what appears to the senses and have a grasp of
the essence of reality. In  a situation  where students, precisely because
of their m a ny lim it ing conditions, are unab le to ar ticu late fully the
hidden m eaning beneath  hum an rights events, a teacher with  in tuitive
and insightful ability can  discover th is m eaning and accordingly guide
the student to identify that which  they want to com m unicate.

Creat ivity: To evoke enthusiasm , to sustain  in terest and to m otivate
the students to pursue hum an rights form ation , the teacher has to be
sufficiently creat ive. Innovat ive ways are to be explored. Altern atives
have to be prioritized. D epending upon the background a nd capacity
of  the students, appropr iate choices of  content  a nd m ethods of  the
syllabus are necessa ry. T he teacher,  therefore, is not lim ited to u sing
wh at is given  in  th e lesson  - wheth er it be the stor ies, even ts ar id
in cidents,  q uotes an d poem s,  a necdotes a nd b iographica l sk etch es,
cla ss room  a n d h om e exercises. A m ple scope is a v aila ble for  th e
tea cher ’s f reedom  a nd im aginative ca pacity in  using the syllabus in
order to get the h ighest output from  and to m ake the m axim um  im pact
on  the students.

Art icu lat io n : T h e teacher is expected to be expressive at various
levels: in  com m unicating feelings and ideas, in  sharing in form at ions
an d reflections, in  spea king and writin g, in  th e u se of ar tistic skills
a r id sy m b ols,  in  con d u ct in g o n e’s b e h a v iou r  a n d lif e-sty le ,  in
art iculat ing one’s vision  of society an d goa l in  life,  etc.  W hat  fina lly
m atters is, th at  wh ich  one com m unicates through one’s personality.
H u m an  dignity is at the core of every hum an being.  An yon e w ho
succeeds in  com m unica ting th is to another throu gh one’s personality,
finds joy and fulfillm ent in  life.

Artist ic: Form ation  of the young in  hum an rights awareness is not
sim ply a rational of fair. It Is em inently a work of art. It is like a potter
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fa sh ion in g a n  aesthetic piece of  ar t,  or  a  m oth er nurtu rin g a ch ild
towards reach ing girlhood/b oyh ood. For  th e pot ter, the m ud is n ot
m ere in an im ate m aterial bu t a piece of  earth  capab le of  b ecom ing
alive when it is im aginatively tended and m oulded. Like the sculptor
who ch ips the m arble delicately and devotedly, the m other gives form
to the ch ild with  tender ca re in  m an y an  im agina tive m ann er. In
hum an rights education , the ultim ate objective is to m ake hum aneness
blossom  in  every person . O nly delicate and tender care guarantees the
growth  of th is hum aneness in  a ch ild.

F u n c t io n s

H a vin g con sidered the at titudes and sk ills req uired in  a hum an
rights education  teacher, the task of listing the functions becom es rather
easy. T hese functions orga nically flow from  the com bination  of these
attitu des and sk ills.

En abler : G iven  the fact that hum an dignity is innate to every wom an
and m an, including a ch ild, the function  of the teacher is to facilitate
the students to identify it and to deepen  their awareness. T he enabling
is done by providing, or by indicating, various opportunities: recalling
th eir  persona l experiences; rea din g new spa pers; watching telev ision
film s an d stories;  l isten in g to folk  or fi lm  songs; na rrat ing events,
incidents, and biographical anecdotes; helping them  to read their school
text books with  a hum an rights perspective; posing to them  stim ulation ,
even  provokin g questions; orga nizing in terviews and exposure visits;
encouraging them  to produce creative w orks of art, etc.

An im ator : In  one sense th is m eans that the teacher in fuses life in to
the sem inal awareness and understanding of hum an dignity and rights
in  the students.  In  a nother sen se th e tea ch er is expected to en su re
active participation  of each  and every student in  the class while dealing
with  each  lesson . Any effort to get on ly a few students involved should
be avoided at all costs.

Edu cator : As the m eaning of the word (educe = bring out, develop
from  latent or potential existence) suggests, the task  of the teacher as
edu cator is to elicit or evok e the basic h um an righ ts aw aren ess and
knowledge from  the students them selves. In  th is way they becom e co
partners with  teachers in  the discovery and building up of them selves
and others as persons with  dignity. Also in  th is way they are assisted,
as subject ive persons in  the learn ing process, to form  clea r and firm
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convictions about the value of life, the worth  of persons, the im portance
of N ature, etc.

In tegrator : In  th is education  project, the teacher is in  a significant
position  to perform  th is fu nction  as in tegrator at  different  lev els: (I)
F ollowing t in e dem ocrat ic process of giving opportu nities to ev ery
student to express h er/ h is views in  writing and speak ing, or in  a rt
work or  in  any other m a nner, th e teacher will b e of ten  requ ired to
synthesize the output and present the overall view of the subject under
consideration . ( ii)  Also,  th ere is the task of b uildin g a  “ we-feelin g”
am ong the stu den ts eith er in  the sm all groups, or in  the class as a
wh ole, or in  th e tea m s wh ich  m a y be sen t for  exposure visits a nd
external in terviews. In  fact, nurturing th is spirit of solidarity is a fruitful
exercise to drive hom e the point already now the value of team  work
in  hum an rights responses in  future; (ii i) T his education  attem pts at
in tegrating the students with  the discrim inated and m arginalized social
groups throu gh a greater awareness of the latter ’s dignity  and rights.
In  the long run  such  awareness should m otiva te the y oung to work
towards in tegrating these social groups in to the m ainstream  of society.

M otivator : T he young age of students is best suited for m otivating
them  with  n oble ideals. T he hum an istic perspective of h um an rights
education  presents them  with  such  a vision  of life. T he teacher is in  an
unenviable position  to im part  th is vision  herself/h im self being a role
m odel ca n  in spire th e stu den ts.  B esides,  referen ce to im porta n t
personalities in  h istory, who lived and worked for hum an rights causes,
can  fire the im agination  of the young to em ulate them .

Gu ide: As hum an dignity touches the core of a person , the students
will undoubtedly and actively respond to hum an rights concerns and
issues. In  an  atm osphere of freedom , fearlessness and friendliness, such
respon ses will b e spontaneous and creative. As a gu ide, th e teach er
will have to ensure such  an  atm osphere, encourage those who are tim id,
and support those who are affected by hum an rights violations. W hile
con sidering th e sad hum an  rights situation  of the m arginalized, the
hum an pathos and creative energies welling up in  the m inds and hearts
of the students will need to be channelised in  the right direction . T he
task of guidance is not only im portant, but is equally challenging for
the teach er.

 
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Empowering the Educators
H um an  r ig hts educ at ion is m uc h m ore tha n a lesson  in sc hools
or a them e for a day;  it is a process to equip people with the tools
th ey  need to  live  lives of sec urity  an d d ig nity. …  let  u s c ont in ue
to  work tog eth er  to develop an d n ur tu re in  fu tu re  generat ions a
cu ltu re of h um a n r ights, to prom ote  freedom , sec urity  and pea ce
in  a ll n at ions.

K ofi An na n

M onitoring hum an rights violations with  a view to hold the State
accou ntable for the protection  of the rights of citizens was the single
poin t agenda  of People’s Wa tch , sin ce its form ation  in  19 95. It n ever
was of the view that it alone can  m onitor violations and create a society
free of violations. PW  always sought out the collaboration  of voluntary
service institutions, civil society organizations, lawyers and m ovem ents
to sha rpen  the perspect iv e, k now ledge a n d a wa ren ess on  h u m a n
rights. T h erefore t rain in g in  hum an rights, specif ica lly  train in g for
hu m an  rights in terven tion , w as con ducted for  th ese groups so th at
th ey cou ld in tervene from  their respective fields of  operat ion  wh en
instances of hum an rights violations are brought to their attention .

T h e su ccess of  the t ra in in g progra m m es h as b een  to t ra nsform
pa rticipa nts in to h um an  rights defen ders th rough the in terventions
they m ake. At tim es they in tervene and in tim ate People’s Watch  of the
violations that happened in  their area. In  short, the objective of these
train ing program m es was to create a large nu m ber of hum an rights
defen ders an d thereby  create a  society that  is free of h um a n r igh ts
violat ion s.

R ep lica tion  an d Sc al in g

H aving realized that train ing cannot b e confined to one sta te and
for effect ive in terven tions to take place, People’s W atch  h ad to m ade
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con s ciou s ef for t s to r ea ch  o u t  to n a t ion a l n et w ork s a n d ot h er
organ iza tions tha t h ad sim ila r object ives. In  the la te 199 0s People’s
Watch  lent its expertise an d experience in  conduct ing sev eral nat ion-
w ide t ra in in g progra m m es for  D a lit  H u m a n R igh ts M on itor in g
(D H RM ).  T h ese were essen tially  a n  exten sion  of  th e in tervent ion
train ing program m es that were held at the state-level in  Tam il N adu.
T h e t rain in g program m es th at are being con ducted now u nder the
N at iona l Project on  P reven tion  of T orture also m a y be const rued in
the sam e m anner.

W h a tev er  b e th e n a m e of  th e
train ing program m e – be they D alit
h u m a n  r igh t s or  pre v en t ion  of
torture – they are all for sharpening
th e  sk i ll  o f  fa ct - f in di n g a n d
en h a ncin g k n owledge on  h u m a n
ri gh ts .  T h e h u m a n  r igh ts
in terven tion  train in g program m es

that began  at the state-level are n ow being conducted at the national
level encom passing a larger cross-section  of hum an rights activists and
defenders spread over 14 states.

I t is not  j ust  sca lin g u p to th e
national level that People’s Watch  has
co n sci ou sl y  do n e.  T a k i n g
cognizance of the fact th at hu m an
righ ts can  be used a s a rm ou r  b y
cit izen s,  hu m an  r igh ts cells h av e
been  form ed at the taluk-level under
th e n a m e,  ‘C it i z en s for  H u m a n
Rights M ovem ent’. T hese cells have been  in itiated to aid people living
in  rural and other vulnerable areas to take up in tervention  m easures
and find solution s when hum an rights violat ions ta ke place in  their
areas.

T he train ing not only provides a general awareness on  hum an rights
violations b ut a lso im parts in terv ention  sk ills and at the sa m e t im e
creat ing a n  a tt itu de for in terven tion .  T hrough these program m es
People’s Watch  endeavours to transfer in tervention  skills it has gained
over the years with  a view to prom ote hum an rights in tervention  as a
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value. T he response that the helpline (set up in  People’s Watch  office
at M adu rai)  has been  genera ting is a  testim ony to th e fa ct that the
quality of in tervention  has grown in  people.

Tr ain ing  f o r Inte rvent ion  an d H R E

Pe ople ’s W a tch  con du ct ed
intervention  train ing program s not
on ly for in tervent ion s in  t im es of
h um an  r igh ts violat ion s b ut  a lso
with  the in tention  to m ake hum an
rights in tervention  a hum an value
in  itself . T hese tra in ing progra m s
w ere m or e k n ow n  a s ‘ca pa city -

b u ildi n g’  prog ra m s  a n d  u se d a s  a  tool  for  in t erv e n t io n .  T h e
n om en clatu re ‘H u m an  R ights E du ca tion ’ cam e a bout  m u ch  later,
especia lly to th ese t rain ing program s.  T h e UN  D ecade for H um an
R igh ts E du ca t ion  u nder lin es th e ta rget  groups for  hu m a n r igh ts
edu c a t ion .  T h is p rogra m  a ddress es th e  im pa rt in g of  th e sk ill ,
knowledge and perspective of hum an rights to these groups as H um an
Rights Education . People’s Watch  looked upon these train ing program s
as capacity building program s and as a tool for in tervention . Although
intervent ion  train ing program s are a part of hum an rights education
People’s Wa tch  distin gu ish es b etw een  hum an  righ ts education  a nd
hum an rights tra in ing program s.

H um an  R ig ht s Ed uc at io n

At one hum a n rights tra in in g program m e that was arra nged by
People’s W atch , participants who w ere teachers said that it wouldn’t
b e possib le for  a ll t ea chers to direct ly  in terven e in  h um an  rights
violations. O nly then , the thought of H um an Rights Education  struck
People’s Watch . It m ight be easy for a social activist, a social worker, a
m ovem ent person  or a lawyer to take up hum an rights laws as arm our
an d m ak e direct  in terv ent ion s but  it is not  possible for  a  fu ll- tim e
tea ch er, especially  if he/she is a teacher pa id b y th e G overn m ent .
H um an  r ights educat ion  ca m e a s an  a nswer to q uest ions on  how
hum an rights could be taken  forward through teachers. It was deduced
that if legal in terventions could protect hum an rights, in tervention  in
the field of hum an rights education  could prom ote hum an rights. Both
are basically in terventions. O ne m ay give solutions for hum an rights
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violations im m ediately. So it s job  is protection  of hum an rights and
th e outcom es a re visible h ere wherea s, in  hum an rights educa tion ,
prom otion  of hum an rights is done and th is is not always im m ediate
or visible. T he changes are brought about slowly but the changes will
be sustain able. Basica lly, h um an r ights educat ion  sees hum an rights
as a  hum an  value.  Although ‘hu m an rights’ is often  seen  as a legal
term  in  hum an r ights educat ion  h um an  rights are not seen  m erely
from  a legal perspective. It is taught as a value of life. In  hum an rights

edu ca t i on ,  r igh ts a re n ot
qu ant ifiable.

T h e  ob j e ct iv e of  h u m a n
righ ts educa tion  is to crea te a
culture of hum an rights in  the
w h ole socia l st ru ctu re.  T h e
tools of th is work are students,
y o u n g m in d s th a t  a re

uncorrupted and like clean  slates on  which  anyone can  write anyth ing.
T herefore, th e teacher who teaches hu m an righ ts to students should
have a deep in terest in  hum an r ights.  T he fa ct that  the teacher is a
trained person  alone will not su ffice. H e/she shou ld get enra ged on
seein g violat ions and should possess a  drive to do som ething against
them . H e/she should have in ternalized the principles of hum an rights
and dem ocracy as values. H ere one can  see the difference between  the
in terv entions that  are don e th rough teach ers,  stu dents an d ch ildren
and those done through other sections in  a legal m ann er. If tea chers
have th is attitude right th ings can  be registered in  the receptive young
m in ds.

T he Institute of H um an Rights Edu cation  functions in  the field of
hum an rights endeavouring to m ake hum an rights a culture by hum an
rights train ing a nd h u m a n righ ts edu ca tion  wh ich  ha ve the twin
obj ectiv es of  protectin g and prom oting hum an  righ ts.

Pro motio n of  a  C ult ure o f  H uma n R ig hts

H um an rights cannot be prom oted just by teaching hum an rights
in  a classroom . T herefore efforts are taken  to create an  environm ent of
hum an rights in  and around the schools. Children  are m ade to observe
days such  as the H um an Rights D ay, Wom en’s D ay, Republic D ay and
Ch ildren ’s D ay in  the perspective of hum a n r igh ts.  O n  these day s,
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a pa rt  f rom  th e tea ch ers an d th e
students, Panchayat leaders, leaders
of  P a ren t - T ea ch e r  A sso cia t io n s,
M em b ers  of  th e L egi sla t iv e
A s sem b ly  a n d m em b ers of
voluntary service organizations are
in v ited  to pa r t icip a te in  t h e
proceedings. Awa reness on  hum an

rig h ts is c rea t ed a m on g  peo ple
through  speeches on  hum an  rights
and by cultural program s.

In  m any schools, ch ildren  collect
newspaper articles on  hum an rights
an d pu t th em  u p on  not ice boards
placed in  the school for others to see.
S logans on  hum an rights are put up
on the walls of the schools in  the form  of posters in  such  a way that
th ey a re prom inen t an d catch  everyb ody’s at ten tion . If  ch ildren  a re
not able to com prehend the lessons in  the hum an rights m odules, the
slogans in  the posters accom panied by im ages help them  to understand

th e con cepts better.

Ju st l ike posters, cassettes contain ing son gs
on  hum an r ights w ere prepared an d given  to
the sch ools. D u r in g ev en ts in  the sch ool th e
children  ta k e grea t pleasure in  singin g th ese
songs. T hese songs that  a re set to folk m usic
h a v e fou n d gre a t  a pp recia t ion  a m on g th e
st u den ts w h o a re m ost l y  f r om  a  ru r a l
b a ck groun d.

Schools im plem enting H R E were m otivated to involve th em selves
in  cam paign s relat ing to hum an r ights. W hen th e cam pa ign  aga inst
death  pena lty wa s ta ken  up in  Ta m il N a du , school ch ildren  were
in volved in  th e process by writing postcards against  death  pen alty
and sending th em  to concerned persons. S tuden ts of  H RE w ere a lso
involved in  the cam paign  for elim ination  of ch ild labour. A state-level
cam paign  wa s taken  forward by 20 00 tea chers a nd students of  H RE
for ‘in troduction  of H RE in  all schools of Tam il N adu’ and for ‘free and
quality education  for all’.

E m p o werin g  th e  E d uca to rs
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D u ri n g th i s ca m p a ign  t h a t
too k  pl a ce in  a ll  d ist r ict
h ea dq u a rters,  sch ools took th e
re spon sib i lity  of  con d u ct i n g
dis t r ic t  co n fer en ce s.  A ll  t h e
schools im plem enting H RE in  the
reg ion  got  toge th er  for  th i s.
S tu den t s w r ote slog a n s
dem a nding H R E in  schools a nd

for free and quality  educat ion  for all on  postcards, got signatures on
them  from  their parents, added their own signatures and sent them  to
m em bers of the Legislative Assem bly for the constituency under which
their schools cam e. T housands of postcards were m ailed.

Un der  th e coordina tion  of the Zon al Coordinator responsible for
th at  D istr ict , con feren ces w ere con ducted b y  a  tea m  com prisin g
representa tives of  civil society  groups, N G O s, a nd socia l a ct iv ists,
m ovem ent leaders and local leaders. In  these conferences, educationists,
politicians and social workers took part. In  all the events the students
w ere en tru sted w ith  the ta sk of deliv er ing the welcom e a ddress,
m oderating th e proceedings a nd proposin g the vote of tha nks. T he
conferences brou ght ou t the individualities, creativity and leadership
qua lities of ch ildren . Alth ough IH RE wa s in  the backgroun d for the
su ccess of these conferences it  never  ga ve itself any  prom in ence. In
the final conferen ce that  took place, leaders of m any  political par ties
took  pa rt  alon g w ith  3 00 0 stu den ts an d h un dreds of  t eachers.  T he
m ajor outcom e of th is cam paign  is the in troduction  of H RE in  the Adi
D ravida Welfare Schools of Tam il N adu.

T h e com petition s tha t were
h eld in  Ph a se I II  of  H R E wa s
an oth er im porta nt effort tak en
in  th e w ork  of  prom ot in g a
cultu re of hum a n rights.  M any
com pet i t ion s in clu d in g
el ocu t ion  a n d ess a y -w rit i n g
were held but n ot in  the usual
com pet i t ion  for m a t .  E v e ry

school took up a particular them e related to hum an rights and prepared
a research  report on  it. T his was not a com petition  for individuals but
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for  gro u ps.  T h e se r epor ts w ere
prepa red u sin g tools such  a s fact-
f in din g  a n d  in t erv i ew in g.  T h e
participa tin g schools took pa rt  in
the com pet it ion s h eld at  va r iou s
cen tres.  S tu den ts w ere m a de to
speak on  their fact-finding m issions

in  gr ou ps.  H u m a n  R igh ts a ct iv ist s r esiden t  in  th e a rea  w h ere
com petitions were held were the judges of these com pet itions. T hese
com petit ion s encoura ged team  work.

S ince the in form ation  they got was not from  books alone and was
directly from  the field, the ch ildren  who com peted got to m eet victim s
of hum an rights violations in  person . T he direct experience gave them
a n  exposu re th a t  b ook s cou l d n ot  prov id e.  S in ce th e  stu de n ts
them selves went to collect in form ation  their self-confidence grew. T hese
com pet it ion s h elped th e ch ildren  lea rn  m an y  n ew a spects in  th e
prom otion  of hum an rights.

H u m a n  R igh t s co m pet it io n s
through art form s was som ething new
tha t wa s in trodu ced,  again  deviat ing
from  the u su al. S in ce a rt  form s a re
better  vehicles to take hum an righ ts
to young m inds than  lessons in  books,
sch o ols w e re req u ested to exp ress
hum an rights through som e art form .
All sch ools took part  with  grea t en thusiasm . Under the guidance of
the H RE teachers the students chose an  art form  and were trained to
pa r t ici pa te  in  th e dist r ict - lev el c om pe t it i on s.  C h i ld l a b ou r,
discrim ina t ion  a ga in st w om en a n d oth er form s of  h u m a n  rights
violations were depicted through art form s. S ince all th is was through
art  form s students n aturally were enthusia stic. At the sam e tim e,  it
also created greater awa reness of h um an rights am ong them . T h ree
groups selected from  the district-level com petitions participated in  the
finals th at took place in  Chennai. T hese com petitions have defin itely
helped in  prom oting a sense of hum an rights culture.

Tea ch e rs ’ Tr a in in g

H um an Rights Education  is a new concept for our society. H um an

E m p o werin g  th e  E d uca to rs
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r igh ts edu ca t ion  ca n n ot  b e
im parted m erely to build skills or
knowledge. S ince the objectiv e of
H RE is building a culture of hum an
rights, it becom es im perative that
the training is so fash ioned that to
go b ey on d th e b a sics o f  sk ill-
building to cause a change in  the

m entality of teachers. So the teachers who were to teach  hum an rights
in  schools were selected on  the basis of a  non-negotiable set of criteria,
listed below:

 T he person  should h ave social concern .

 H RE teachers should not be selected just because the headm aster
likes h im  /her, or because he/she handles subjects such  as arts or
crafts where the work load is less.

 T here should be one teacher for each  class.

 T h e teacher who ta kes pa rt in  the first 5-day tra in in g shou ld
continue as the H RE teacher for all the three years.

 O n ly  th e tea ch er  w h o h a s a t ten ded th e f iv e-da y  t ra in in g
program m e should teach  H RE and teachers who are not trained
are not perm itted to teach  H RE.

R es ide n tia l  Tr ain in g

T he G overnm ent plans a lot of train ing program s for school teachers.
Private schools too do th is. But teachers feel that m ost of these program s
are ritualistic in  nature. A 5-day residential program m e was som ething

unheard of for them . But for the
H R E  t r a in i n g p rogr a m  f or
teach ers th is w as m ade a norm .
N o t  b e in g a cc u sto m ed to
attending such  train ing sessions,
tea ch er s sh ow ed  h es ita t ion
in it ia lly  in  at ten din g th em .  In
som e sense, their hesitation  was

justified. Som e had responsibilities to attend to back hom e; som e had
infants to take care of, and so on .
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T he teachers who cam e hesitantly on  the first day and stayed the
n igh t  gradu a lly b ecam e a w are of th e ben ef its of  th e residen tia l
program . By the end of the five-day program , the teachers w ere sad
to pa rt from  their co-part icipan ts, b eca use som e kin d of a  bonding
developed between  the tea chers, wh o were from  dif feren t schools.
T hey got an  opportunity to discuss prob lem s faced in  their schools.

In  the feedback sessions it was revealed that teachers cultivated the
quality of adjusting when  staying with  others. T hey also had am ple
recrea tion al a ct ivities together a nd sta ged cu ltura l progra m s every
even ing, b rought  out their creativ ity. T he tea chers who got together
for th e first tim e b uilt  u p th eir fr iendsh ip in  su bseq uent  t ra in in g
program s when they got an  opportunity to m eet again .

Tra in in g  P r og r a mm e

T he train ing program m e was designed in  a two-phased m anner -
the first three days were devoted to
ca l r ify in g con c eps a n d
un derstanding som e hu m an righ ts
in  general w hile the following two
day s train in g in  th e sy lla bu s wa s
con du ct ed.  T h e progra m m e w a s
w ell-pla n n ed a n d  in pu t  session s
foll ow ed on e a n oth e r.  C a re  w a s

given  in  ensuring that the resource person  was an  expert on  the topic
chosen  and was a hum an rights activist.

T he session s were dia logica l in  na tu re a nd con du cted w ith  th e
com plete par ticipa tion  of th e teachers. In  a ll the train ing progra m s
teach ers w ere divided in to groups an d w ere given  responsib ility of
im pa rting train ing.

Sessions were fash ioned to m ake participants in ternalize the concept
of hum an rights. For exam ple, the explanation  on  hum an rights began
with  a sharing by victim s. From  the experiences shared by victim s of
h um a n rights v iolat ion s, the r igh ts th a t tha t  w ere v iola ted w ere
delinea ted and explained.

In  the last two days of the train ing program , focus was on  syllabus
train ing where the H RE syllabus, content, teaching m ethodology and
m odel classes were dealt by teachers them selves. W hen asked to take
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m od el c la ss es a t  th e t r a in i n g
pr ogra m m e tea c h ers  too k  th em
without any hesitation .

G ro u p s essi on s en co u ra g ed
tea ch ers to look a t th e edu ca t iona l
system  critically and the need for an
alterna tive system  of educat ion  was
em phasized. A recom m endation  that

th is alternative system  is hum an rights education  was obtained from
the tea chers.

O nly for the second and th ird year syllabus was train ing conducted
for two days. In  these t rain in g program s wh ich  were conducted in
th e beginn in g of the year, the in trodu ction  an d the content  of  the
lesson s for that year  were given . A noth er im portan t featu re of th is
train ing was that the m odule for the year was not given  in  prin t form
bu t in  draf t form .  T ea chers w ere req uested to give suggestion s on
changes to be m ade to the m odule, with  the experience that they gained
in  th e cou rse of one year.  O n ly  af ter  incorpora tin g them  w ere the
m odules sent for prin ting. T hus, teachers’ participation  in  the process
of the prepa ration  of the m odules is guaranteed.

In  the review m eetin gs tha t were held in  th e m iddle of  the y ear
doub ts an d the dif ficu lties th a t
arose while taking lessons in  class
w e re d iscu sse d.  T h e n ew
exper ien ces th a t  th ese tea ch ers
gained as teachers of hum an rights
ed u ca t ion  w ere  sh a red .  S u ch
review m eetings are are new to our
educat iona l system .

T h is n ov el process cer ta in ly  en a b led th e tea ch ers to com m it
them selves fully in  the process and gave them  a new set of skills awhile
at the sam e tim e widening their horizons of thought with  the grit to
act act on  behalf of the oppressed and the weak.

 
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Impact of Human Rights Education:
Empowered Teachers

E duc a t ion e ith er  fu n ct ion s a s a n  in strum en t  wh ic h  is u sed to
fa cilita te  integ ra tion  of th e youn ger genera tion  into th e logic of
th e presen t sy stem  and  bring a bou t conform ity  or it b ecom es the
prac tice  of freedom ,  the  m ea ns b y wh ic h m en an d wom en deal
c r it ic a lly  a n d  c rea t ively  with  rea lity  a n d  d isc over  h ow to
p ar tic ip ate  in the  t ran sform a tion  of  th eir wor ld .

P au lo  F riere

M ET H O D O L O G Y

T he stu dy wa s confined to schools of Ph ase-1(9 schools), Phase-2
(ab out 10 0 sch ools),  Phase-3 (schools m ana ged b y Cath olic Religious
of India) ,  P h ase-4  (A di D ra v ida  W elfa re an d G overnm ent  Tr iba l
Residen tial  sch ools) an d Ph ase-5 (schools operated b y RC  D ioceses).

T he study is m icroscopic in  nature, when com pared to the vastness
of the program , where the reach  out was ov er one lakh  students, the
geographical area being en tire Tam il N adu a nd the period being alm ost
a decade.  T he study also reflected the fundam ental reality that H um an
Rights E ducation  is n ecessa ry in  order to en j oy fundam enta l r igh ts
both  of the indiv iduals and the groups. T he study a lso ha s collected
good practices that  hav e b rought considerable chan ge a m on g m a ny
ch ildren .  T he in form ation  collected a nd collated would be useful to
var ious stakeh olders in  realizing their ob jectiv es.

S tu dy  d es ig n

T he stu dy is con cern ed w ith  the u nderstan ding of h um an  rights
educa tion  am ong the students, tea chers an d a lso th e m an agem en t.
T he study  is designed to understand the kn owledge, the att itude and

6
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sk ills of the teach ers an d stu den ts throu gh im part ing an d lea rn ing
h u m a n  righ ts edu ca t ion  du r ing th e 3 -yea r  per iod u nder  v a r iou s
phases, respectively. T he study in itiated was to understand the learn ing
and its im plication  am ong students a nd the process of  social cha nge
that has taken  place a m ong students, teachers an d m anagem ent.

T h e study explored the im pact of H R E in  th e com m unity  a lso.
H en ce, th e study follow ed a  m ulti-pronged a pproach  – Firstly,  b y
collecting data f rom  the stu dents, t each ers and hea ds of the schools
th r ou gh  q u e st ion n a ir e,  w h ich  w a s cla s sif i ed in to t h ree  pa r ts,
Kn ow ledge,  At titu de an d Sk ills. S econ dly,  th rough Focused G roup
D iscussion  (FG D ) and th irdly, through com piling of in form a tion  from
records and reports available w ith  People’s W atch . T he details of  the
stu dy processes are listed below, un der v ariou s stages.

 In  stage on e, a study questionnaire was prepared for students and
tea chers of  pha se 3,  4 &  5, consistin g of  28 and 4 8 qu estions for
stu dents and teachers respectively. Yet another qu estion naire was
prepared for the students of Phase 1 & 2,  with  12 questions, which
w ere open  en ded.  T he q u est ionn a ires w ere giv en  to stu den ts
th rou gh  th eir t ea ch ers a n d also a t  the t im e of  focu sed grou p
discussion  w ith  ch ildren . N o tim e lim it wa s a ssign ed to f ill  the
q uest ionn aire.

 In  stage – 2, data was collected through som e of the teachers, who
attended the sem inar a t Chen nai, through  the q uestionnaire and
through their sh aring during the sem inar.

 T he stage –  3 was holding focused grou p discu ssion  w ith  var ious
stak eholders –  Ch ildren/ students of 8 th &  9 th  sta ndard a t AD W /
G T R a n d D iocesa n  sch ools a n d a lso tea chers from  th e a bov e
m ent ioned schools; Resou rce persons wh o were part of the P hase
2 program , which  includes academ icians from  various Un iversities,
H um an  R igh ts A ct iv ist s an d Legal profession s.  F ocu sed G rou p
D iscussion  were conducted at the schools for ch ildren  and whereas
for teach ers it was organised at Zonal level. Resource persons (phase
II)  had a F ocused G roup D iscussion  a t People’s W atch  off ice and
resource person s from  a ll ov er  T am il N a du  a tten ded the sam e.
D urin g th e FG D  n u m erou s good pra ctices w h ich  h ad posit iv e
im plicat ion s h ave been  recorded.
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 T h e stage - 4  of the stu dy w as to collect in form at ion  from  40 00
studen ts throu gh the schedules, specially design ed for the study.
A  sim ila r  sch edu le w a s design ed w ith  4 8  qu estion s to collect
in form a t io n  f r om  5 0 0  t ea ch ers a n d 5 0  h ea ds  of  sch o ols to
understand the im pact of the H R E program . T he in form ation  was
collected in  dif ferent form s –  one, throu gh collect in g im porta nt
lea rn in g throu gh  th e schedules a nd an alyz in g them ,  secondly,
prepar ing ca se stu dies a n d th irdly,  th rou gh the dra win gs an d
poem s done by som e stu dents.

An assessm ent of the understanding of th e concepts and issues of
hum a n rights and the im pact that hu m an righ ts educa tion  has had
on teachers of h um an  r ights wa s don e.  T he sam ple siz e wa s 35 0
teachers h andling th e m odules in  29  districts and Pon dicherry. T he
assessm ent  sough t to specifically un dersta nd values.

D ist r ict Sam ple  size Per  cen t

1. Chennai 2 1 6 . 0

2. Villupu ram 2 1 6 . 0

3.  P ondich erry 1 0 2 . 9

4.  Vellore 3 5 1 0 . 0

5. T iruvallur 1 8 5 . 1

6. T hiruvannam alai 1 5 4 . 3

7.  Ka nch eepuram 2 8 8 . 0

8.  Cu ddalore 3 2 9 . 1

9. D harm apuri 1 . 3

10. S alem 2 . 6

11. N a m akkal 6 1 . 7

12.  Peram ba lur 1 . 3

14. T richy 1 0 2 . 9

16. Tan jore 9 2 . 6

17. T iruvarur 2 . 6

19 . Coim ba tore 4 1 . 1

Im p a ct o f H R E : E m p o we re d  Te a ch e rs
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20. N ilgiris 4 1 . 1

21 . E rode 2 . 6

22.  D indigul 6 1 . 7

23.  M adu rai 4 5 1 2 . 9

24. T heni 7 2 . 0

26. S ivaga ngai 1 . 3

27 . Viru dhu nagar 9 2 . 6

28. Tuticorin 5 1 . 4

29. T iru nelveli 2 9 8 . 3

30. Kanyaku m ari 2 7 7 . 7

To ta l 3 5 0 1 0 0 . 0

Several indicators in  the form  of questions and statem ents to elicit
the usefuln ess a nd im pact of the present educa tion al sy stem  and to
assess knowledge and skills along with  the im pact that hum an rights
educat ion  ha s m a de w ere posed to th e teachers. G iven  below is a
sum m ation  of their responses against each  of these indicators. Under
som e of  these indicators, selected su ita ble case stu dies are given  in
boxes tha t sub stantiates the responses.

In dic ator  1:  O u r ed uca tio n s yste m is n ot appr opr iat e f o r t he
to ta l develop men t of  th e chi ld re n.

About 70% of the teaching com m un ity agrees that the present form
an d sy stem  of  edu cat ion  is n ot appropr iate for  ov erall developm ent
of the ch ildren . W hereas, 29% of them  agree that present form  is good.
If one notes that 70% of teaching com m unity is not in  favour of present
form  of  educa tion ,  th e edu cat ion ists and policy m ak ers n eed to re-
look at the cu rriculum  being im parted in  the sch ools.

Ea rlier ou r edu ca tion  w as rela ted to un dersta nding b asic m ath ,
science or for  that m atter, lan guage. O ur educa tion  system  does not
provide life sk ills n or does it develop the person ality of the students
to address issu es that a re releva nt to one’s developm ent.

T hough the N CERT  in  its guidelines has m entioned Rights education
shou ld b e pa rt  of  school curr iculu m ,  th e state’s educa tion  boa rds
(D SERT ) do n ot seem  to be inclined towards it.
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If one reads the case studies sha red b y the students,  the agern ess
and coura ge to address issues which  even  the adults m ay not wish  to
address sh ines through. T his change am ong the students has prom oted
the teachers to seek better form  of educat ion .

Im p a ct o f H R E : E m p o we re d  Te a ch e rs

C H A N GE D  PE R C E PTIO N S
M r.  C .  M a r im u th u ,  tea c h er  a t  B om m in a y a k k a n p a t t i,  Th en i
D istric t.  H e is a  hu m an  r igh ts tea c her, an d  h is exp erien c e is a
g ood ex am p le  for  m a ny  stu den ts of  h ow to b e a hu m an  r ig hts
a c t ive s:

Arou nd 4 00  stu dents study in  our  sch ool,  a nd  they com e
from  var ious relig iou s ba ck grou nds an d c aste  a ff ilia tion s.
In  the  cla ssroom  the students used  to sit accordin g to  their
castes and were  not willing to m ing le together as one larger
g roup . Th e students even  b ase  their  frien dsh ip s on  c aste .
I f  we forc ed  th e  u p p er -c a st e  stu den ts  to  sit  wi th  th e
sc h ed u led-c a ste  stu den ts,  th e  u p p er -c a ste  stu den ts
wa lked out  of  th e c lassroom . D uring lu nch tim e, if I ask ed
th e up per-ca ste ch ildren  to b ring  m y lu nc h box from  the
staff room , they  refused to bring it , stating that they should
n ot  tou c h a ny th in g  b elon g in g  to  som eon e from  a lower
c aste . Th ey sa id  this to th eir  tea ch er !

I won dered wha t h ad hap pen ed  to  ou r society. W hat  kind
of  edu ca t ion  a re we g ivin g  our  c hildren ,  an d  wh y  does
u n tou c h a bility  c on t inu e even  a f ter  so  m a n y  dec a des of
a waren ess a n d soc ia l m ovem ents?

H u m a n  r ig h ts edu c a t ion  c a m e a s a n  a n swer  to  m y
q uest ions. Hu m an  r ig hts educ a tion  q uest ion s th e ag e-old
tra d i t ion s.  I t  c a lls y ou n g  m in ds to  q u est ion  th eir
t ra d it ion s,  g ivi n g  th em  th e p ower  to  reeva lu a t e  th e
inh um an e ac t ions of up p er -c aste  studen ts. H um an  r ig hts
edu c a tion  h a s b u ilt  a b r idg e a c ross c a ste  dist in c t ion s in
m y c lass.

Th e v isib le  a n d  p osit ive  ou tc om e of  h u m a n  r ig h ts
educ a t ion is th a t  th ere  is n o  m ore ca ste  d ivision  in m y
c la ss room .  O n  t h e sc h ool  c a m p u s,  stu den ts o f  a ll
b ac kg roun ds sit tog ether an d  even sh a re  food.  Th ey  j oin
together  for g am es a nd pla y a s students of one cla ss.  Th is
prog ressive  ch an ge wa s su ccessful, bu t it wa s a lso lim ited
to  m y sc hool’s c am pu s.  W ith su pp ort an d gu idan ce from
IH RE, I took som e of the students on a field trip  to Kera la
so that th ey cou ld learn to b e agen ts of c hange beyond the
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Ind icator  2: If  a tea cher does n ot dis charg e his/her du ties, it is  a vio lation  of
c hi ld re n’s ed u ca tion  r ig ht .

9 2 % of  th e tea ch ers a gree th a t
righ ts a nd du ties go together.  I t is
su rpr ising,  because the m aj ority of
th e c om m u n it y  d oes  n ot  go od
opin ion  of  m an y tea ch ers.  T h is is
becau se m ost of  th e tea chers com e
late to th e class and absenteeism  and
po or  q u a l ity  of  t e a ch i n g is

com m onplace. I f 9 2% of the teach ers b elieve th at rights an d duties
are two sides of the sam e coin , th is change is welcom e as the students
and com m unities can  look  forward for q uality  educat ion .

T h e inpu ts from  the H R E progra m  h ave brought cha nge in  the
at titude of the teach ers. M oreover  th e teachers w ho are par t of the
H RE  program  in  gen eral ha v e chosen  th e f ield th e teach in g a s a
v oca t ion .  H en ce,  th e co m m itm en t  is a l so v er y  h igh  a n d li t t le
m ot iva t ion  an d gu ida nce ca n  b r in g v a st  cha n ges in  th e teach in g
com m un ity.

In dic ato r 3: The  ve rna cu lar  la ngu age  is t he only t oo l f or
th e tot al  de ve lop me nt  of  t he ch ild re n.

A m aj or ity  - 89%  – of  th e teachers opine th at tea ching th rou gh
vernacu lar language wou ld b enef it for the total dev elopm ent  of the
children .  In  the in itial years of ch ild developm ent, vernacular  language

c la ssroom . Th is h as h elped the  stu dents bond  to va riou s
c om m u n it ies th a t  th ey  wou ld  n ot  h a ve n o rm a lly
en c ou n tered .

An oth er  im porta n t soc ia l issu e in  ou r  villa ge is tha t  a
b a c k wa r d  c a ste  c om m u n ity,  c a lle d  R a j a
Ka m b alak ararkal, m a kes a pra ct ic e of  p ullin g it s fem a le
stu den ts ou t  of  sc h ool on c e th ey  b eg in  p u b er ty.  Th eir
a rg um ent  is th at  g irls will h ave u nwa nted  rela t ion sh ip s
with b oy s, an d  th ese rela tion ship s wou ld  ha ve neg at ive
effec ts on fa m ilies in  the  c om m u nity.  They in dica te  tha t
a  la rg e n u m ber  of g ir ls a re  m a rr ied  b efore  they  rea c h
lega l age a t 1 8.  H enc e,  hu m a n rig hts edu ca tion is useful
to all area s of  soc iety  a nd  sh ou ld  n ot  b e lim ited on ly  to
sc h o ols.



79

Im p a ct o f H R E : E m p o we re d  Te a ch e rs

m a y be good, but as the ch ild m oves up th e standa rds they require
knowledge of other lan guages to be on  pa r with  the ch ildren  passing
out from  schools with  oth er syllabi such  a s ICSE / CBSE an d English
m edium  sch ools.

T he cha llen ge b efore large n um ber of  rural ch ildren  a nd students
of  A D W / G T R  stu den ts is poor  k n ow ledge of  E n glish  a n d oth er
lan gu ages,  w hich  leav e them  ou t of ra ce wh en  it  com es to h igher
education , com petitive exam s and jobs. As a result m any of  them  are
frustrated. T hough vernacu lar language is im portant, Languages needed
to derive m axim um  benefit s of the changes occurring worldwide need
to be kept in  m ind, while preparing curriculu m  for students.

In dic at or 4: I d evelo ped  th e f ee lin g o f  e qu ali ty
du e to H u man  R igh ts Ed uca tion

Ab out 95% of the teachers feel th at the H RE has given  th em  the
feeling of  equality. But the very data denotes that the teachers are having
different feeling after the H R E program . At  the sa m e tim e the study
also notes tha t during a num ber  of focused grou p discussions dur ing
th e course of study, m any  teachers were a ngry  at  m a nagem en t a nd
officials for being treated badly. M any teach ers expressed such  feeling,
which  is, put  in  n utshell “w hen w e ourselves are denied rights how
can  we teach  rights b ased education” A lthou gh they feel their  rights
are in frin ged, surprisingly their answers tell a different tale. T he fear of
the m anagem ent is m ore am ong the diocesan  teachers th an  the AD W /
G T R schoolteachers.

A PR O U D  FA TH ER

M r. M ohandas,  a teacher in ADW  S chool was on top  of the world
when he heard that he wa s soon goin g to be a father, but  his joy
was short - lived.  H is pa rents told his wife th a t sh e cou ld  return
hom e only if she gave birth  to a m ale child. M oha ndas had  earned
th rough  h um a n rig hts edu cat ion a bout  th e rig hts of a g ir l c hild
a n d  th e r ig h t  to  b e  b orn .  H e  im m edia tel y  a rg u ed  wi th  h is
p a ren ts th a t  th eir  orders  were  u n f a ir  a n d  th a t  h e ,  in  fa c t ,
p referred  ha vin g  a g ir l c h ild . H is pa ren ts,  th ou gh ,  stood  th eir
g rou n d.

M on th s la ter,  M oh an da s’s wife  g ave birth to  a  g ir l ch ild.  M uc h
a g a in s t  th e  wish es  of  h is p a r en ts,  h e  b r ou g h t  h is wi fe  a n d
dau g hter h om e. S oon  M oha n da s’s b rother ’s wife g ave b irth  to
m ale c hild .  This inc ident  b rou gh t  out  th e inh um an e b eh a viou r
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In dic ato r 5 : B e cau se of  H um an R ig hts  Ed ucat ion , I  ha ve
un de rst oo d t he  ob je ctive s o f  and  ch ar act er ist ic s o f  H um an  R igh ts

T he best pa rt of the H RE program  is that 86% of the teachers have
understood the essence of  H RE and what th ey teach  to ch ildren . But
ab ou t 14 % ha ve not un derstood th e core ch aracter of H R E,  w hich
does crea te problem  at  the tim e of  teachin g / dissem in ation  of  the
H R E.

Indicator 6: A f t er I b ecame a H .R .  Teach er, I do ana lyze
th e so cial pr ob le ms f r om  H u ma n R ight s an gle.

T he change in  perspective am ong the 93% of the teachers in  looking
at social prob lem s from  the RIG H T S a ngle perspective is one of the
best  pract ices that H R E has contributed.  W hen the teachers are a ble
to look at  social issues from  the rights view,  there is hope tha t social-
cultura l problem s of m a ny poor and  isa dvan taged ch ildren  w ill be
addressed in  the schools.  Addressing social issu es or for that m atter
problem s of stu dents has been  possible because the m odules (books)
carries n um ber of real life incidents and served as ready reck oners for
cou nselin g pu rposes.

of  his p arents. They  began  ill-t reating M oh andas’s wife  wh ile  th ey
showered u tm ost  c are  a n d love on  th e dau g hter -in -la w  ho  ha d
given birth to  a  b oy.

M oha nda s cou ld  not continu e to witness th is in justice ; h e dec ided
to m ove to a sep arate house. “I’m  hap py I am  away  from  inhum an
peop le.  I ’m  su re  th ey  will realize  their fa ult  soon . I wan t m y wife
and daughter to be hap py. If  not for the  hum an  rights classes I too
wou ld  ha ve been  in hu m an  like  m y  p a rents”.  H e then  c ou n seled
h is wife  a nd  to ld  h er th at  it  was not a fau lt  to  g ive  b ir th  to  g ir l
ch ildren a nd th at it wa s the wrong  notion of his p arents that  was
a c tu a lly  inh u m an e.

A  M U R K Y PLO T

D evi,  a  tea c h er  in  AD W  h i g h  sc h ool in  S en g a n a th a m -
Ala m el u m a n g a p u ra m ,  a  h ill sta t ion  in  Vel lore  D istr ic t ,  wa s
conc ern ed  wh en  on e of her stu den ts, Yuvarani, stopp ed at ten ding
sch ool reg u lar ly.  S h e dec ided  to  visit  Yu va ra n i’s h om e a nd  f in d
ou t th e reason. W hen  Devi h eard her reason for drop ping  ou t, she
wa s a p p a lled  a t  th e  ig n ora n c e of  Y u va ra n i’s p a ren ts a n d  wa s
a ng ered  b y th eir ac tion.  Y uvaran i’s brother -in- la w ha d ex pressed
a  deep  desire to  h a ve sex u a l re la t ion s with  h er, a n d  wh en  sh e
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In dica tor  7: I s til l be lie ve t hat  bea tin g of  st ude nts is righ t.
About 89% of the respondents do not agree in  corporal punishm ent

which  m ea ns there has been  considerable cha nge in  the attitu de of the
tea chers towards ch ildren , and th is cha nge could be attributed to th e
inputs they  m ust have received th rough H RE program  and also other
fa ctors such  a s n ew  m eth ods of t ea ch ing w ould hav e brought su ch
cha nges.

T h e dissem inat ion  of know ledge ha s played an  im porta nt role in
the transform ation  of the teachers to give the culture of using sticks or
giv ing im positions or scolding th e studen ts.

T he state has also bann ed corporal pun ishm ent in  the schools.
Ind icat or 8 : I am n ot o nly a te ache r in  the  cla ssro om,

bu t ha ve  also  d evelo pe d as  a so cial ly co nc er ned  p er so n.
T h e train in g in  rela tion  to h um an  an d ch ild r ights has b rought

change am ong 98% of the teachers causing them  to look bey ond their
classroom s and schools a nd be involved in  social developm ent issues,
which  can  be clearly seen  with  m any teachers gathering together to be
part  of associations and involved in  social developm ent a ctivit ies.

Im p a ct o f H R E : E m p o we re d  Te a ch e rs

refu sed  he threaten ed  her  pa ren ts b y  sa y in g  he wou ld n ot  live
with  Yu varan i’s sister  an ym ore. H e ordered them  to stop sen ding
Y uvaran i to  sch ool.  W ith  the  fea r th at  their  elder da ug hter ’s life
wa s a t sta ke,  th e p arents a greed to his whim s a nd kep t Yuvara ni
from  a t ten din g sch ool.

D evi was fur ious with  Y uvra ni’s brother - in - law a n d decided to
teac h h im  a  lesson.  S he first c ou nseled Yuvarani a nd her paren ts
a n d  c o n vin c ed  th e m  th a t  th is  wa s a  c a s e  of  h u m a n  r ig h ts
vio la t ion .  Th en  sh e sent  a  wa rn in g  to  th e  b roth er - in -la w th a t
sh e wou ld  com p lain to th e D istrict  Collector  ab ou t h is in tention s.
The c a se  was viewed ser iously  by  th e co llector,  a nd  in stru c tion s
were p a ssed  on  to  th e  Y u va ra n i ’s b roth er - in - la w th rou g h  th e
loc a l p olice .

D evi p aid a n um ber  of follow u p visit s to Yu varan i’s h ou se an d
suc c eeded  in  br in gin g h er  ba c k to sch ool.  “ I ’m  h ap p y tha t  m y
stu den t  h a s su c c ee ded  in  wr it in g  h er  1 0  th  sta n da rd  ex a m s.
O therwise,  she wou ld  ha ve been a drop out an d a lso  em ot ion ally
ba ttered ,”  say s Devi. S h e ha s also  resolved to  g uide Y uvaran i in
h er  fu tu re .
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Indicator 9:  I am p roud to  be a H .R . Teac her.

T he self-confidence and pride of being H R  teach ers is very evident
from  the data. About 96% feel and have expressed they are part of H R
edu cation  in  their schools. T his feeling is at trib uted beca use m any  of
th em  h ave gained k nowledge over th e y ea rs on  r ights a nd on  their
person ality developm en t;  there h as b een  ch an ges on  the h om e an d
school front. T here is m otivation  to do som ething different for m ost of
th e teachers. T his can  also b e rela ted to qu est ion  nu m ber 2 1, where
92% have expressed the opin ion  that rights an d duties go togeth er, where
m any of the em ployers only seek righ ts and forget duties.

A  TEA C H E R  B EC O M ES A N  A C TIV IST

M s. Va n a ja  is a tea c her  in  a  G overn m en t Adi-Dra vidar  W elfa re
S c h ool in  P a lla va k k a m ,  C h en n ai.  S om e of  th e  sc h edu led-c a ste
ch ildren in  the sc hool do  n ot at tend  regu la rly. M s. Van aj a dec ided
to  investiga te,  an d,  to  her utter sh ock , she foun d that  m any  of  the
c h ildr en  were  em p loy ed  a s do m est ic  serv a n ts in  th e ir  own
tea c hers’ hom es.

Vanaj a was very angry when she c am e to k now of th is. As a hum an
r ig hts educ at ion tea ch er, sh e wa n ted to  do som eth ing  to stop  this
a p p a ll in g  b eh a vio r.  S h e sen t  a  n u m b er  of  p et it ion s to  th e
a p prop r ia te  off icia ls a n d  m et  the  sc hool’s h ea dm a ster  to resolve
th is prob lem . The h eadm a ster also felt guilty  when h e rea lized  the
viola tion of hu m an  rights in his school an d warn ed th e teac hers to
stop . He a nn ou nc ed  tha t he  wou ld  tak e severe  a ct ion ag ainst an y
tea ch ers wh o d id  n ot  im m ediately desist.  After th is, th e  c hildren’s
a tten da nc e q uick ly  n orm aliz ed . Th e oth er  teac hers a re  st ill an gry
with Va na ja , b ut  tha t does not disturb  h er  one b it .

R ES C U IN G  VEN D O R S
Roadside fruit ven dors are  a com m on sig ht nea r bus stan ds in m ost
town s in In dia.  M r. P rabh u,  a  teac her in AD W  S ch ool at  M a siga m ,
Pera nam pet , Vellore District,  had kn own th is all his life. O n e even ing,
when he wa s with  a  grou p of  fr iends n ea r a bu s sta nd , h e noticed
som eth ing  st ra n g e h a p p en in g . A grou p  of  p olic em en ,  hea ded b y
th eir  su b - in sp ec tor,  sim p ly a rrested  fru it  ven dors with n o  rea son .
“ W h a t sh oc k ed  m e m ost  was wh en  p eop le  a rou nd c a su a lly  sa id
th a t  th is wa s a  reg u la r  p rac t ic e  b y  th e  p olic e  by  th e  en d  of  th e
m on th  in order  to m a n ip ulate rec ords,”  say s a  c on cerned P rab hu .

Reca lling  h is hu m an  r ig hts lesson s,  P rab hu wa s determ in ed  to raise
his voice aga in st suc h inj ust ice . Im m ediately  he  ru shed to the  p olice
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sta t ion  with  h is fr ien ds a nd  c on fron ted  the  su b -in spec tor.  Th e p olic e
official t ried  to defend him self by saying that he would not ta ke serious
a c tion  ag a inst  the  vendors,  th at  h e  wou ld j u st  “ b ook  a  p et ty  c a se .”
P rab hu persisted  an d quoted laws from  th e H um an Rights Ha ndb ook.
The su b-insp ec tor  realized  tha t  h e  wa s arg uin g with a  well in form ed
an d determ ined  person a nd refrained from  b ook ing  a case. He released
th e ven dors.

“ I  a t t rib u te  th is suc c ess to  m y  kn owledg e of  hu m a n r ig hts,  wh ich  I
learn ed  th rou g h h u m a n r ig h ts edu ca t ion  c la sses in  sc h ool. I  realiz e
tha t h avin g  k nowledg e of h um an  righ ts viola tion s will h elp  u s to ac t
in su ch  situ a tion s,”  sha res M r.  P rab hu .

Ind icat or 1 0: I  app reciate t he e f f or ts t o in trod uce the
H .R . Edu cat ion  in  ou r s cho ol

A lm ost ev ery teacher i .e . 98 .6 % liked th e idea of  in t rodu cing H R
education  in  school. T his a ppreciation  is because, H RE discusses on  core
hu m an valu es that are essentia l for fair and just  society. Appreciation
from  teaching com m unity in dicates their feeling that H RE should be an
essen tial sub ject tha t ch ildren  ought to be ta ugh t.  T h e H RE m odules
an d m eth odology reflect on  rea l life exper iences. T h e apprecia tion  is
because of the involvem ent of students in  the class when the learn ing is
in  progress.

Ind icat or 11: I  did not part icip ate in th e H .R . t rain ing
wh oleh ea rt edly an d wit h in te re st

N early 93% of the teachers part icipated in  the train ing with  eagerness,
were keen  to know and acq uire knowledge on  the subject RIG H T S. T he
train ings were in  two parts, in itial train ing was for a week focusing on
social issues and social problem s and linking to the rights violations and
how to teach  th e m odule. T h e m ethodology adopted w as innova tive
an d participa tory.  T h e second t rain in g was also for a  w eek , w ith  the
focus on  legal issues, wom en and ch ild rights, counseling and a ddressing
issues that m ay em erge in  the daily life and n ecessary skills to a ddress
th e sa m e. M an y tea ch ers hav e ut ilized th e t ra in in g to en han ce their
knowledge and are utilizing the sam e for the good of affected in dividuals.

In dic at or 12:  T her e is a  p rog res sive cha nge  in m e,
in  m y re la tion sh ip  w it h f a mi ly  me mb er s,  s tu de nt s an d co llea gu es

About 90% of the teachers have expressed that H RE has enabled the
teachers to have good and better relationship with  the fam ily  m em bers,
studen ts and colleagues. O ne should note that H RE in  schools ha s also
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helped in  creat ing better  fam ily relations a nd has brought colleagues
together to address m any com m unity issues a nd school issues together.

WO M EN  R IGH TS U PH E LD
R a n ik k a m  is a  h u m a n  r ig h ts t ea c h er  a t  S t .  F ra n c is H ig h er
S ec onda ry  S c h ool, Vava ra i, K an ya k um a ri.  S h e was witness to a
h u m a n  r ig h ts vio l a t ion  a g a in st  a  wom a n  n a m ed L a th a .  M s.
Ra nik kam  resolved this problem  with h elp  from  her h um a n r igh ts
k nowledge an d  tra in ing .
M r. M a ni wa s ha vin g a sec ret relat ionship  with M s.  M ary. M a ni’s
p a ren ts decided it  wa s tim e to  f in d  him  a wife  a n d a rra n g ed  a
m a rr ia g e to  M s.  L a th a  for  a  c on sidera b le  a m ou n t  of  m on ey.
However, M a ni m ain ta in ed his illic it  rela tion sh ip with  M a ry, even
c oh a b ita t in g  with  h er wh ile  he  was m arr ied  to  L ath a . H e is,  o f
c ou rse , n ot  af fec tiona te towards L atha ,  b u t h e preten ds to  b e  in
love with  her.
After  the  c ou ple ha d been  m arried  for  fou r years,  M an i’s pa rents
c am e to k now of  their son ’s ex tra m ar ita l a ffa ir. They  were  q u ite
sh oc k ed . Th ey  d id  n ot  k n ow h ow to  solve  th is p rob lem .  M a n i
ign ored  his wife,  L ath a,  a nd  sh owed no interest  in  their  m a rr ied
life .  L a th a  su sp ec ted  h is in f idelity  a n d  f in a ll y  d isc over ed  h is
relat ionship with th e other wom an . S h e wa s dum bfou nded  when
sh e h ea rd  th e  r ea l story  from  h er  i n - la ws.  S h e su dden ly  fe lt
in sec ure a nd fru strated.  S h e inform ed her p arents of the situa tion.
Th e vi lla g e e lders  ordered  th a t  L a th a  a n d  M a n i sh ou l d  live
tog ether,  b ut  even  this ha s fa iled .

The h um a n righ ts teac h er  interven ed  in  this situa t ion to  at tem p t
to  fin d  j u stic e  for  L a th a .  S h e took L a th a  a n d  h er  p a ren ts to  a
Wom en ’s Police  S ta tion a nd lodged  a com pla int  aga inst M ani. The
police  took a long  t im e to  p ursu e th e ca se , bu t th e hu m a n righ ts
teac her  followed their  prog ress closely th e whole tim e.  In  the en d,
L atha  was a llowed to sep arate from  M an i,  ta king  h er  j ewels an d
a su m  of Rs.50 ,0 00 with her.

In dica tor 13:  I t rea t my  spo use  as my
eq ual af t er beco min g a H .R . t each er

O ne of th e best practices of H RE has been  in  bringing about  a change
in  att itude am ong m ost of th e teachers towards their spouses. Around
91% of th em  have change of attitude and trea t their spouses eq ually; in
m ajority of cases it has been  change am ong m ale teachers. T his defin itely
has brough t change in  the fa m ilies of these tea chers and their relationship
with  girl students.
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Ind icat or 1 4: B eing  a H R E t each er t here  is a po sitive
ch ang e in m e t owa rd s t he stu den ts

T here is positive change am ong 9 6.6% of the teachers towards the
students.  Earlier to H RE program  m ost of the teachers felt that  students
had to be disciplined. T hey never thought that  the ch ild too had feelings
or rights. S tudents were never treated equally. All these have changed;
tea ch er s a n d stu den ts discu ss t h e su b j ect  m a t ter  a n d or ga n iz e
program s such  a s H um a n Righ ts D ay  by sharing of responsibilities.
Corporal pun ish m en ts hav e been  con sidera bly reduced.

B A C K  TO  SC H O O L
M s.  S .  S ag a ya  Ja y a ra n i,  tea c her  a t  S t .  P a tr ick  M iddle  S c h ool,
K u y a va rp a la y a m ,  n ea r  M a du ra i,  h a s c om e a c ross a  h u m a n
r ig h ts vio la t ion  in  h er  c la ss.  A stu den t  n a m ed S u g a n y a  wa s
studying in  8 th standard.  O ne da y the g irl did  not attend sch ool,
a nd  on in qu iry  it wa s fou nd tha t her father ha d sen t her to  b e
em ploy ed  a t a  dying  u nit.

The teac h er  m et with S ug an y a’s father  a n d ask ed  h im  why  h e
did n ot  sen d  h is da u g h ter  to sc h ool.  He replied  very  h a rshly,
sta ting  th at  h e h ad  b ec om e o ld  a nd  could not  work to su pp ort
h is fa m ily. “ You  c a n tak e a n y a c tion a nd  pu t  m e in  th e j ail. I
never  m ind,” h e said . The tea cher a pproac hed  S u gan ya’s m oth er
a n d  a s k ed  h er  to  sen d  th eir  da u g h ter  b a c k  to  sc h oo l,  b u t
S u g a ny a ’s m oth er  wa s a lso  u n willin g  to  c om p ly.  Th e tea c h er
continuously m et  with her  an d c ou nseled  her on S uga ny a’s need
to  b e in  school. Eventua lly,  S uga ny a’s m other ga ve her consen t.
Th e teach er  a rra ng ed  to  m on itor S ug an ya ’s en rollm en t unt il she
wa s c e r ta in  th e  c h ild  wou ld  n ot  b e  wit h dra wn  a g a i n .  N ow
S ug anya is stu dying,  and she helps her fam ily by  earn ing m oney
a fter sch ool.

In dicat or 15 : Q ual it y o f  e du cat ion  h as
in cre as ed bec au se of  H R  Ed uca tion

About 92%  of the teachers have experienced the joy of teaching H RE,
which  has increased their standing am ong their colleagues, beca use their
knowledge base has increased, change of attitude in  self and that which
has been  felt by other teach ers/students, their involvem ent in  the issues
tha t are related to r ights.  T h ey  h av e tak en  lea dersh ip a m on g th eir
colleagues an d have b een  guide to their students.
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In dic at or 16:  I  am  as soc ia ted  wi th a cou ple  o f  H uma n R ig hts  mo ve men ts
af ter  rec eiving  the  tr ain ing  on H .R . E duca tio n.

Arou nd 67 % of th e tea chers ha ve sh ow n in terest  a nd are b eing
involved in  various m ovem ents tha t are related to dem anding rights
or addressing r ights issue has been  due to H RE inputs over a period
of years whereas 31 % have conf ined their learn ing to be w ith in  the
prem ises of classroom s.

Ind icat or 1 7: I t ha s be come  a h abit  to read  boo ks a nd
ot her  ma ter ia ls relate d o n H .R .  E duc ation

M ajority of the tea chers have a habit of regu larly readin g hum an
rights related books and m aterials. About 1 3.7% of the teach ers don’t
read literature related to H u m an  Rights. T he percentage is large in
relation  to the universe we are looking at. If 1 3.7% are not u pdating
th eir  k n ow ledge b ase,  w e n eed to reth in k  th e dissem in at ion  of
knowledge an d relating H R  sub jects. If  the teachers do n ot l ink the
daily hum an rights violations or issues rela ted to respecting of hum an
rights th e subject and learn ing m ay not b e worthwhile to students.

In dic ato r 1 8: I c an lin k H .R .  ed uca tio n w ith  th e r egu lar  cu rriculum
Two im porta nt th ings that have occurred due to H RE are that about
93%  of th e tea chers are ab le to connect or  share exam ples related to
H um an Rights while conducting other subjects. T hey are sh aring the
experiences of the H RE cla ssroom s in  other  classes, where H RE is not
being conducted. Secondly, th ey are able to utilize opportun ities to
discuss or share issues related to H um an  Rights.

In dic ato r 1 9: The  le ar nin g c apa cit y o f  t he
st ude nt s h as inc re ase d d ue  to  H R  ed uc ation

T he kn owledge a cqu ired b y  stu den ts on  RIG H T S  h a s giv en  a
different status am ong the students and their parents. About 94% of
th e tea chers are of the opin ion  th at th e studen ts of H R E a re m ore
respected by their fr iends because th e H RE students a re m ore aware
of legal points and at the sam e tim e are positive towards chan ge in  the
society.

In dic at or 20:  B e ca use  th e s tu den ts are  a sking
t oo  m an y qu es tion s,  t he  c la ss r oo m disc ip line  is dist ur be d

T h ou gh  th e q u est ion  h as a  n ega t iv e ton e,  th e tea chers h a v e
responded positively, about 92% of the teaching com m unity  have not
felt  or  experien ced tha t  H RE  h a s distu rb ed th e discipline in  th e
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classroom .  M oreov er, the respondents are happy w ith  the questions
raised by  students. It is on ly 7.4% who have felt that H RE is disturbing
the cla ssroom s;  th is ca n  a lso b e at tr ibu ted to th e in a bility  of  th is
percen ta ge to a n sw er  q u est ion s or  b ein g u n prepa red to a n sw er
q uest ions.

In dicat or  2 1: Wh en we  de ma nd  righ ts
we  sh ould a lso  re sp ect  ou r d uties

Rights and duties are two sides of the sam e coin  and b oth  need to
go hand in  hand. T he teaching com m unity seem s to have understood
its rights and duties very well; th is change could be attributed to H RE,
because the perception  of the com m u nity at la rge about  the quality
of educat ion  is not good. In  th is scenario, if 100% of the teachers feel
that the rights and duties go hand in  hand, one can  look forward to
quality education  in  m an y institut ions.

T he analy sis also m akes a point to unions that when people a ssociate,
they shou ld also be given  education  on  rights and duties as th is would
reduce confrontat ions and address issues in  colla bora tive m ann er.

In dic ato r 2 2: We mus t a llo w t he st ude nts  to  pa rticip ate  in  va rio us
as so ciat io ns , ac tivit ie s an d f u nc tio ns  in th e sc ho ol

T he respon se has been  unanim ou s am ong the teaching com m unity
tha t studen ts sh ou ld b e allow ed to pa rt icipa te in  associa tion s an d
partake in  a ctivities. T hough the Convent ion  on  Rights of the C hild
(CRC) speaks about the part icipation  of ch ildren  in  various fora, their
par ticipa tion  is n ot  v ery evident  in  th e sch ools. D ecision  m a king,
leadership will never be lea rnt if ch ildren  are not allowed to pa rticipate.
T he u na nim ous response pa ves wa y  for  people an d va riou s other
stakeholders to th ink about  the ch ildren ’s pa rticipation  in  the schools,
by form in g ch ildren ’s club  and involving them  in  the decision  m aking
process in  the issu es concerned with  ch ildren .

In dica tor  23:  D o  st uden ts have  a righ t t o evalu ate the  te ache r’s  wor k?

Ab out 87% of the teach ers are fav oura ble to the a bove question .
T hough th e percentage is in  favour of studen ts evaluating the teacher ’s
work, why  and how was not discussed, but it still is a positive thought.
T h e cha nge in  the percept ion  could b e possible beca use of t rain ing
in pu ts and H R m odule that  is b ein g tau ght  in  the classroom .  T he
participatory a nd in teractive sessions in  th e train ing and the m odule
design  h ave b rough t in  those necessary changes.



S ch o o ling  fo r Ju stice  a nd  R ig h ts

88

Ind icat or 2 4: Wh en I  see  a pe rson  beg ging f or a me al,
I unde rst and tha t his right  to f oo d is  violat ed

T hough 85% of the respondents h ave understood that the concept
of  R igh t to Food is an  essen tia l r ight of  th e individua l,  ab out  1 3%
don’t feel the sam e. T he reasons could be different. T he righ t to food
is related to m ajor issues of the society - Poverty and Right  to Work.
T h e respon dents ha ve understood these con cepts of UD H R a nd the
inputs given  by the resource persons have been  assim ilated by  m ost
of the teachers.

In dica to r 25 : A l l c hi ld re n ar e equ al ly  int el lige nt

I t is com m on  for  th e teach ers to ca tegor ize ch ildren  a s clev er,
average and dull students based on  th e m arks and the in terest they
show in  th e classroom . And th is is the trend of m ajority of the teachers,
withou t u ndersta ndin g that each  ch ild is unique and each  of th em
has varied capacities. A ch ild who m ay not have liking to be educated
with in  th e walls of  a classroom , bu t is a ctive in  playground m ight
have a m echanical bent of m ind.

T he reply  of 93.7% of teachers is a very positive sign  that  teachers
are acceptin g all  ch ildren  are equ al an d hav e com m on in telligen ce
an d are capab le to perform ing various activities. T he teachers ha ve
understood th is and these would h elp in  prom oting education  am ong
th e socially back ward com m un ities.

B R O T H ER  SU PP O R TS H IS  S ISTER ’S  ED U C AT IO N .
I  am  M s.  C .  M a r ia  R a ja n ,  tea ch er  at  S t.  Josep h  H ig h  S c h ool,
S ilu va ip u ra m ,  K o llem c ode,  K a n y a k u m a r i .  Th e p rev a ilin g
a t t itu de in  m ost  ru ra l a reas is th at  edu c at ion  is in ten ded for
b oys,  so  on ly  th ey  are  g iven  th e  op portu nity  to fu r th er  their
educat ion s. In one case, a  brother a nd sister had  com pleted  their
sc h oolin g  an d  were  rea dy  to  b eg in c o llege stu dies.  H owever,
on ly  t h e  b oy  wa s a dm it ted  fo r  h ig h er  ed u c a t ion .  Th e g ir l
drop ped  ou t  n ot b ec a u se sh e la c k ed a p t itu de b u t  b ec a use of
orders from  h er p a ren ts.

I c am e to  know abou t this situ ation and g ot involved  in it for the
sa k e o f  g ir l’s edu c a t ion .  I  d i sc u ssed  h er  edu c a t ion  wi th  h er
p aren ts,  bu t  th ey were  ada m an t  th a t th eir  da u gh ter  c ou ld  g o
no further in h er  studies. Instea d of listening to  m y  words, th ey
sim ply described  th e t rad it ion al role of a g irl her a ge.  They  sa id
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In dica tor 26: A  G ovt.  tha t is  no t ab le t o up hold H u man R igh ts
ca nn ot  b e a go od  G over nm en t

T hough the docum ent of UD H R or  for that m atter CR C docum ent
and various other docum en ts are churned ou t by United N ations, they
ha ve not  brought chan ges in  th e governa nce of  ju stice for the weak
and the poor. D espite Laws enacted on  the ba sis of the Constitution  of
India an d Internat ional docu m ents, we do see inn um erous violations
of rights on  the Scheduled Castes and Tribes, wom en an d the weak.

D isplacem ent as a result of developm ent ha s ruined lives of  m illions
of tribal population . M illions of ch ildren  still work as bonded and ch ild
labourers. 97% of the teach ers therefore feel that a governm en t that is
not able to uphold H um an Rights cannot boast  itself of good governance.

In dic ato r 2 7: C hi ldr en sho uld  re spe ct and  ca re f or  th eir  pa ren ts

M ajority of the respondents –96% do agree that it is the du ty of the
children  to respect and care for their parents. T his opin ion  is im portant
from  the a ngle of  social  secur ity to th e sen ior citizens. T he old a ge
pension  of the governm ent is not sufficient to m eet even  one m eal, the
n u m b er  of  elder ly  people on  th e  st reets a n d old a ge h om es a re
increasing due to cha nge in  th e lifesty les of younger  gen erations and
n o soci a l secu r ity  prov ision s f rom  th e gov e rn m en t .  D u ri n g th e
discussions m any  th ough ts em erged and on e su ch  thought  wa s th at
the em ployed ch ildren  should contr ibute 10% of th eir incom e for the
well being of their parents.

tha t girls cont in ue their  lives b y  m arry in g in to  n ew fam ilies an d
tha t  th ey  would  n eed  to  sa ve th e  m oney  th at  cou ld  b e  u sed  for
her c ollege ca reer in order to p ay  for h er weddin g. I a ttem pted to
ex p la in  th e  eq u a lity  of  g en der  r ig h ts in  edu c a t ion ,  b u t  th ey
rem a in ed  in tra cta b le .

S eein g tha t  I c ou ld  m a ke n o p rog ress with th em ,  I  t ried a  new
avenue. I  app roac hed  her  brother a nd explained th e issue in  term s
of  h um an  righ ts. This convinc ed  h im  that  h is sister ’s educ at ion is
as im p ortant  as his own an d that he oug ht to p ressure  his p aren ts
to send h er to school with him . In protest, the you ng m an  decla red
th at  h e  wou ld  not  a tten d  college u n less h is sister  c ould  do  th e
sa m e.  Even tua lly, their p arents a llowed their daug hter to con tin ue
h er educ a t ion .
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In dica to r 28:  A wa re ne ss In dica to rs

Qu estion Righ t  An sw er Rig h t Perc en t

1 9 9 5 -2 0 0 4 10 years of UN  D ecade for 2 5 7 7 3 . 4
H um a n Rights Educa tion

M a rch  8 th Wom en’s D ay 2 5 8 7 3 . 7

1 9 4 8 Univ ersal D eclaration  of 2 8 6 8 1 . 7
H um an Rights

1 9 8 9 Convention  on  the 2 9 8 8 5 . 1
Rights of the Children

T h e recollection  of in form at ion  rega rdin g th e H R E im pa rted to
students an d the feedb ack  on  the knowledge gain ed and u pda te of
knowledge am ong teachers seem s to be pretty good. But, at the sam e
tim e arou nd 20%  of the teachers hav e no clue rega rding im porta nt
dates regarding righ ts.

73.4% are aware of UN  D ecade for H um an Rights Education , 73.7%
are aware that  M arch  8 th is m ark ed to observe World Wom en’s day,
81.7% know it wa s in  1948 the G eneral Assem bly of UN  proclaim ed
the UD H R and 85.1% know it was in  1989 the CRC was adopted and
opened for signature, ratification  and a ccession  by  G eneral Assem bly
of the UN .

Ind icat or 2 9: I  am af ra id t hat the diss emin atio n of  H R
wi ll lea d t o c rea tin g n ew pro ble ms in the  so cie ty

T he opin ion  varies - aroun d 50% feel it will not cause any  problem s
in  the society, whereas an other 49 % believe it w ould. T h ere are two
dim ensions to each  of th e opin ions.

ST O PP IN G  H A R A S SM E N T
I  am  M s.  C . M a ria  Ra j a n,  Tea c h er a t  S t .  Josep h  Hig h  S c h ool,
S ilu va ip u ra m ,  K o llem c ode,  K a n y a k u m a r i.  I  a t ten d  c h u rc h
regularly every S unday.  O n  m y  way  to  ch urc h, I n oticed  several
tim es th at  there were  a  few youn g boys wh o sa t at a pa rt ic ular
street  corn er. Th ese  b oys would  h a ra ss you n g  g ir ls wh o were
on their way to and from  m y church. I t was a very uncom fortable
situ at ion  for  th e  g ir ls,  b u t  they  n ever  p rotested.  I  dec ided  to
c on fron t  th is ac t ivity  with  su p port from  th e loc al com m u n ity.
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Firstly, those who feel it will n ot create a ny problem  b elieve the
society at  la rge w ill a bsorb  the ch an ges a n d will  assim ilate them
without  m uch disturb ance, wh ereas, th ose who feel it w ould create
prob lem s justify th eir  opin ion  that  H RE would crea te prob lem s in
the feuda listic Indian  society. T hey say awa reness am ong the exploited
class wou ld lead to dem and for rights and it  would disturb th e fam ily,
com m unity, because one is seeking equal footing and oth er does not
wish  to give.

In dica tor  30:  I wil l ig nor e H .R . V iolations  tha t h appe ns
in  my  ne igh borh ood , a s i t w ill  cr eat e p roblems  f o r m e.

A bou t  7 6 % of  th e respon den ts h av e sh owed posit iv e response
tow ards addressing hum a n rights violations. T his response indica tes
that train ing in  hum an va lues helps in  cha nging the perceptions and
the attitu de of the adults. Another 22% don’t wish  to address issues
related to hum an r ights viola tions.

O n e S u nday, I saw the boy s on  the  corner harassing y oung  gir ls
a g a in ,  a n d  I  im m edia tely  a p p r oa c h ed  th e  villa g e lea ders to
d isc u s s th e  issu e .  Th e villa g e lea ders l isten ed  to  m e a n d
a pp roa ch ed the  you ng  b oys,  en qu iring  wh y  th ey  ha d dec ided
to  oc cupy  th eir  street  corner. The boys were suddenly frigh ten ed
an d could not  respon d to  the  elders’ q uest ions. The village elders
wa rn ed  th e  y ou n g  b oy s a g a in st  h a ra ssin g  g ir ls f rom  street
c orners, an d  n ow the g ir ls at  m y ch u rc h are very  ha pp y to  b e
free from  the boys’ constan t adva nc es.

G A M B L IN G  G R O U N D S
W h en  R agh up athi,  a  tea cher in  AD W  S c hool,  M allip at ti, Vellore
D istr i c t ,  j o in ed  d u ty  in  sc h o ol,  h e  wa s sh oc k ed  to  s ee  th e
in a p p r op r ia te  a c t i vit ies a rou n d th e sc h o ol p rem ises.  L oc a l
rowdies sold illicit liq u or  a n d som e oth ers g a m b led  du rin g th e
da y.  H e rea liz ed  th e  im p a c t  t h is wou ld  h a ve on  th e  sc h ool
ch ildren , b ut  h e did n ot  k now wha t to  do a bout  it.

At first he  t ried  spea king  to th em  a nd  c onvin cing  them  to  stop
su c h  a c t ivit ies n ea r  th e  sc h ool,  a s it  wou ld  a ffe c t  th e
sc hoolc hildren.  The arrog an t p eop le  did not  y ield to his requ ests
but  only  lau ghed at him . After a tten ding hum an  righ ts educat ion
c la sses, Ra gh up athi lea rn ed  h ow to  fac e su ch  situa tion s an d,  a s
a resp onsible citiz en, inform ed the police abou t the inap propria te
a ct ivit ies a roun d the sc hool. The wron gdoers were  im m ediately
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Ind icat or 31 : For  chi ldren  goin g to  work  it is no t a
vio lation o f  R ights , if  the y do  not get an o ppor tuni ty t o at tend  sch ool
T h ere is  lot  of  q u est i on s rega rdin g o u r  edu ca t ion .  A re th ey

appropriate? M any  people specia lly the poor wouldn’t lik e to spend
m oney for  their ch ild’s education  and wait for such  a long period for
h im /her to ea rn .  Is our  edu cat ion  prov iding the ch ild n ecessary life
sk ills? T h e other side is, if  they at tend sch ool, do they receiv e good
quality education . M an y parents felt tha t when  their  ch ild study ing
in  7th  or 8th  stan dard are un able to read a sentence properly, w hy
they be sent to school. T h e th ird dim ension  is, “D o we have necessary
infrastructure to provide education  for all th e ch ildren  in  th is country?”
F ou rth ly,  “ Is it possible to b ring in  th e con cept  of neighh ou rh ood
schools?”  M ajority of the ch ildren  don’t get  opportunity to a ttend the
schools. And m any a tim e our school schedu les don’t m atch  the ground
situa tion  of our people an d the villages. T he state is not ready n or
does it ha ve polit ical will to en force m inim um  w ages to the labour
cla ss.  If  it  does m aj ority of ch ild la b ou r  prob lem s ca n  b e solv ed.
T hou gh the issue of ch ild la bour is m ult i-dim ensiona l, 87. 4% of the
teachers do not agree for the continuation  of ch ildren  in  workforce -
A positive m ove.

a rrested .  S oon  a f terwa rds th e  sc h ool p rem ises b ec a m e a sa fe
place for children. “ The hum an r igh ts c lass ta ught  m e how to be
a  resp on sib le  c it iz en , a n d  I feel sa t isfied  for  h a vin g  done m y
duty,” say s a  sm iling  Ra gh u pa thi.

PAVIN G A PATH  FO R  H ER  FU TU R E
I am  A. Jancy Ran i, teacher at S t. Joseph High S ch ool, M ullavillai,
Kan yaku m ari. I am  p art o f th e hu m an rights educat ion prog ram
h ere.  M y  tra in in g  a n d  m y  wo rk  in  th e  c la ssroom  g a ve m e
stren g th  to  a ddress a  c ou p le of  c h ildren ’s r ig hts viola t ions in
m y n eig h b ou rh ood.

O ne fam ily  n ea r m y house h as two ch ildren ,  one b oy an d on e
girl. B oth of them  h ave c om pleted their 10  th  S td.  Th e boy  was
enrolled to  c on tinu e his educ at ion in  the  town sc hool, bu t th eir
p aren ts, du e to  th eir fa m ily ’s ec on om ic  c on cern s, with drew g ir l
from  fu r ther  en rollm ent .

I fe lt  tha t th e gir l’s righ ts were  b eing  vio la ted, an d I decided to
intervene with  som e p osit ive ac t ion.  I  k new tha t th e  g ir l wa s a
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In dica tor  3 2:  I  ag re e tha t disc rim in at ion  a ga in st
women is a f orm o f  H .R . V io lation

Perceptions of people are ch anging; a wareness on  social issu es is
also increasing. T h is is ev ident from  95% of teach ers agreeing to the
fa ct that  discr im inat ion  to wom en in  any form  is H R v iola tion . In
India  m a jority  of  w om en fa ce n u m erous kinds of H u m a n  R ights
viola tions, m a ny of wh ich  go un noticed. Even  if it is identified, it is
not  recorded.  Added to it th e vast m aj ority  of w om en doesn ’t sh are
those violationswith  outsiders, but are willing to suffer becau se of the
fam ilies’ h onour, pr ide a nd respect.

g ood a n d br illian t  student  an d tha t  sh e was ea g er  to  c ont inu e
her education. I m et  her parents and  talked to them  about gender
d iscr im ina tion ,  the  eq ua l rig hts of  boys a n d girls to edu ca tion ,
a nd  th e  n eed to p ut  a stop  to  h u m an  rig hts viola tion . I  a sked
th em  t o  sen d  th ei r  da u g h ter  b a c k  to  sc h ool.  After  a  lon g
c on versa tion , they ag reed to  send  her ba c k to  sc hool, b ut  they
st ill  worr ied  t h a t  th eir  fa m ily  c o n dit ion  wo u ld  b e  too  p oor
tosu p p ort  h er  edu c a t ion ’s n ee ds.  After  u n dersta n din g  th eir
fa m ily situat ion, I b eg an to co llect fu nds from  m y  fr iends to  t ry
to m eet  the  exp en ses of  this girl’s edu ca tion .

Finally,  I enrolled her  in  th e 1 1 th S td . a t the town school.  N ow,
sh e is very h ap py  a nd  is exc elling in  sch ool.

C H ILD  M A R R IA G E S TO PP ED
I am  D. S erm a in Anthon y M ary, workin g a t S t. Patric k’s M iddle
S c h ool,  M a du ra i.  P r iy a  is a  stu den t in  m y  c lass.  S h e is very
dedic a ted  to  h er  edu c a t ion ,  a n d  sh e wa n ted  to  b ec om e a n
em in en t  f ig u re  w h en  sh e g ro ws u p .  H owe ver,  h er  p a ren ts
decided to  a rran ge for  h er  m arriag e to  h er  m aterna l un cle.  S he
refu sed the  a rra ng em en t a nd  c am e to m e with  tears in  her ey es
to  c om p lain  a bou t  her  p a ren ts’ p la ns.  I  m et  with  h er  p a ren ts
a n d ex p la in ed h er  u n willin g ness to  m arry  an d  h er  in terest in
gettin g an  educat ion . I tried to convince her parents by  out lining
th e r ig hts of  y ou n g  g ir ls a n d  b y  p oint in g  ou t  th a t  a r ra n g ed
m a rr ia g es a re  p a r t ic u la r ly  in a p p rop r ia te  for  g ir ls w h o a re
u n dera g e.

I asked  them  to postp on e h er  m a rr ia ge an d to en cou ra ge her to
c on tinu e her edu ca tion . I said th at  if  she  h is edu c ated  p roperly
she will b e ab le to  ta ke c are  of her  p aren ts an d will be  ab le  to
lea d  a  life tha t  is m u ch  bet ter  th a n wha t  th ey  cou ld  cu rren tly
p rovid e.  H er  p a r en ts were  c on vin c ed .  Th e m a rr ia g e wa s
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In dicat or  33 : The  r igh ts of  op pr ess ed  pe op le
ar e viola te d in ou r s oc ie ty

Right to equa lity, Right to worship,  Right to own land, Right to
expression  and m any other natural and constitutional Rights a re denied
to th e shudra s and adi-shudras, because the forward caste believe in
th e M anu code of la w, which  is n ot relevan t to the present  society.
T he laws of natural justice and constitution al guarantees have not been
supportiv e of safegu arding the R ights of th e D alits. T his feeling has
been  evident from  the fact  that 97% of the respondents agree that the
D alits are denied their r ights and violat ions are visible.

p ostpon ed,  an d  th ey  provided h er  with  th e n ec essa ry  sup p ort
for h er educ ation. M s.  P r iya stu died all the way throug h college
and  got  a j ob on  her  own . S he eventually  m arried her un cle and
lives com for ta bly.  I f  I d id n ot stop th e ea rly  m a rr ia g e of  th is
c h ild ,  P r iy a  wou ld  h a ve d isc on t in u ed h er  stu dies,  b ec om in g
ju st  a noth er  dropout . S h e would ha ve ended  u p as y et  a noth er
wom a n  c onfin ed to  a life  with in  th e fou r  wa lls o f  her  h ouse.
H u m a n  r ig h ts edu c a t ion  is a  l ife-or ien te d  edu c a t ion  a n d  is
essen tia l for  every  hu m a n  b eing .

M O R TGA GE O F A  C H ILD
M s.  S .  V.  G ovin d a m m a l is a  h u m a n  r ig h ts tea c h e r  in  a
G overn m en t  Adi-D ra vida r  W elf a re  S c h ool in  P era n a m p a ttu ,
Vellore  Distr ic t .  Hu m a n  rig h ts edu ca t ion  m ot iva ted  h er  to b e
in vol ved  in  c h i ld  p rotec t ion .  R a j a sek a ra n  is  a  6 th  sta n da rd
studen t in  h er  sch ool.  H is p aren ts m ortg ag ed  h im  to a beedi [a
kind of sm all but potent  cigarette] m ercha nt for a sum  of Rs.5,000
to  h elp th e fam ily th rou gh  som e f in an cial diff ic ulty. D espite  the
leg al p roscr ip t ion a g a in st  b on ded  la b our,  th is p ra c t ic e  is st ill
prevalent  in every  state in  In dia.  M ortga gin g a person for  lab or
is one of  m a n y m eth ods u sed  to  c ont inu e th e p ra c tic e with ou t
a ler ting  off ic ia ls.  Th e tea c her  c a m e to  k n ow a b ou t  th is h u m a n
r ig h ts  vio la t ion  a f ter  4  m on t h s a n d ,  sh e  q u ic k ly  c o l lec ted
essen tia l in form a tion rega rd in g  th is issue.

S he c ontacted the Child  Labour Abolition O fficer from  the L abour
D ep a r tm en t in  Ta m il N adu  an d  f iled  a  c a se a g ain st th e b eedi
c om pa n y.  The off icer  took im m ediate  a n d  a p p rop ria te  a ct ion
aga inst  the beedi com pany, releasing Ra jasekaran  from  the clu tch
of  th e  own ers.  T h e tea c h er  m a de su re  R a j a sek a r a n  wa s
reen rolled  af ter  his re lea se.  S h e an d  th e la bou r off icer  wa rned
R aj a sek a ran ’s p a ren ts th a t,  if the  c hild  does n ot a t ten d  sc h ool
reg ular ly, a ct ion will be  tak en  a g ainst th em .
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In dicat or 34 : I  un de rst oo d t hat  s end ing  t he
ch ild ren to wor k is  a vio lat ion of  chi ld r igh ts

Alm ost 97% of the teach ing com m unity does n ot prefer ch ildren
working -  Any form  of ch ild labour - be it  hazardous, non-hazardous
or dom est ic ch ild labour. T he teachers believe that precious ch ildhood
is to acq uire knowledge. T he teaching com m unity is also in  favour of
seeking com pulsory edu cation  for all  the ch ildren  below  18 years as
per  the C on vent ion  on  the R ights of th e Ch ild;  the con st itut iona l
am endm ent  has also given  provision  through Art-21 –C of the Indian
C on st itu tion  th at  a ll ch ildren  below  th e age of 14  y ears b e given
com pulsory  edu ca tion .

C IR C U S GIR L
I  a m  R.  P.  R osa lin Jesen tha , tea ch er  in  R om a n Ca tholic M iddle
S ch ool,  Rosa ry Ch urc h,  W est  G ate , M a du rai. O n e day,  when a
frien d an d I en tered the  P er iy ar  B us S ta n d,  I  saw a  b ig  c rowd,
a nd  wan ted to  k now wh y it  h ad  ga th ered . En tering  the  c rowd,
I wa s sh oc ked to  see  tha t a 5-year -o ld  g ir l wa s en tertaining  the
c rowd b y bendin g her  b ody in to  p ainful p osition s an d wa lk in g
on a tigh t  rop e.  Th roug h fu r th er  enq u iry,  I  foun d ou t the  g ir l’s
fam ily  wa s from  M a h ara sh tra  a nd  th ey m ade th eir  m oney  b y
p er form in g  in  st reet -side c irc uses like  th is on e.  S uc h  c ircu ses
a re  in hu m a n e an d  exp loita tive of  youn g  c hildren .

M y friend  and I shou ted a t the crowd,  “We should  not encourage
th is k in d  of  in h u m a n  a c t ivit i es.  Th e m a n  is ex p lo it i n g  h is
dau gh ter  to do  som e u n usua l exerc ise  a nd  violat ing  h er  righ ts.
S he is su pp osed  to  g o  to the  Kin derga rten!”  Th e c rowd slowly
started m oving a way. I  m et  th e b us stan d m anag er and  rep orted
to  h im  th a t  th e  Tra n sp or t  C orp ora t ion  sh ou ld  n ot  a llow
inh u m a n e per form a n ces lik e  th is.

S om e of them  questioned m y actions,  sa ying  th at I  had  deprived
a poor m an of  his m ea l. To m e, though , it was about the viola tion
of 5 -y ea r -o ld g ir l’s h u m a n  r ig h ts.

In dic at or 35:  Th e res ervation f o r w ome n is a s ocial ju stice
T he 95% of the respondents favor reservat ion  for wom en an d believe

it  w ould create socia l j ustice.  Am on g the responden ts 50 % are m en
an d these m en do su pport the reservat ion . T he cha nged perspective
am ong m en giv es hope th at at rocit ies on  wom en w ill declin e and at
th e sa m e t im e an  early  educat ion  on  r ights to studen ts w ould build
strong value system .
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In dic ato r 36:  I bel ieve i t is pos sib le to  cr eat e c ast ele ss  so cie ty

In  the long run , every one wishes to have a casteless society and no
discrim in ation  of any kind. T he above bar ch art clearly indicates that
th e m a jority  -  9 8%  of th e teachers believ e it  is possib le to ha ve a
casteless society. H RE sh ould reach  a larger m a jority an d sh ould be
introduced early in  lives of young. T hen  society can  look forward for
a casteless society.

In dic at or 37:  I do  no t b el ieve a nd su ppo rt
c as t e  d is cr im in a t io n

After being part of H RE program ,  about 92% of the teachers have
expressed th at they don ’t ha ve any  feelin g of caste discr im inat ion .
T heoretically, the change has occurred in  92% of them , but one needs
to look a t the im pact of th is change at the personal level, fam ily and
com m un ity level.

SE EK IN G L EGA L SU PPO R T

I  a m  Ku m a resan , teac her  in Govern m en t Adi-Dravida r Welfare
M iddle  S c hool,  Era m p a kk a m ,  V illu pu ram .  Arum u ga m ,  on e of

m y studen ts, b elon gs to a  sch eduled  c a ste.  N au gh t in ess is p ar t

of  a ny ch ild’s n orm al b eha vior,  a nd  Arum uga m  is no  except ion.
O ne day he plu cked som e m angoes from  a g arden  that belon ged

to  p eople in an  u pper-ca ste. Th e upp er -c aste peop le  ca ug ht  a nd

him  a nd  tied him  to a  t ree . H e was beaten bru tally. H is pa ren ts
cam e to  the  garden and begg ed th e up per-caste people  to release

h im . Th ey  refused to  relea se  th e boy an d sp ok e very ab usively

to h is p arents. Th e u pp er-c a ste  p eop le  h a d tak en  th e law into
th eir  own  h a n ds;  they  vio la ted  Aru m u g a m ’s r igh ts a s a  c hild

a n d  h i s r ig h ts a s  a  h u m a n ,  a l l b ec a u se h e  wa s b orn  in to  a

sch eduled  c a ste .

It  was th en that  m y  hum an rig hts edu cat ion tra inin g c am e in to

su pp ort  m e. I took  this issu e to the  police sta tion and  f iled leg al
a c t ion  ag a in st  th e  u p p er -c a ste  p eop le.  F ea r in g  rep erc u ssion s

from  th e police , th e upp er-c aste  people left  the boy alon e. I  felt a

t rem endou s inn er  j oy  a t h avin g stood  u p for th e h um an  r ig hts
of  this litt le  b oy.



97

Im p a ct o f H R E : E m p o we re d  Te a ch e rs

In dic ato r 3 8: It is n ot pos sib le to tre at all peo ple  eq ual ly

T he essence of the posed question  w as, wh ether people accept  all
people, as th ey a re, irrespectiv e of  gender, ca ste, religion  etc.  About
33% feel it is not possible to treat all people equally. But 66%  say it is
possib le to treat everyone eq ually. People m ay have likes are dislikes
on  an  individual level, bu t dislike towards a group or a com m unity, is
what  creates the divide am on g people.

Ind ic at o r 39 : T he  G over n me nt  s h ou ld  in tr od uc e
th e H .R . edu cat ion  in  all  sc hoo ls

T he entire teaching com m unity - 99% in  unison  has expressed the
need to in troduce the  H RE  in  all schools. It also m eans tha t the H RE
needs to b e in troduced in  all  classes. T h is united decision  is because
th e H R E h as open ed new ideas a nd th in king am ong tea chers a nd
students. It  has been  beneficial in  m any ways.

In dica to r 40:  T he  r es ervat io n po lic y is  b eing
imp lem en t ed  to  m a in t ain  s oc ial  eq ua l it y

N early  82%  of  tea chers do agree that  reserv ation  will crea te a nd
m aintain  socia l equity. B ut 16%  don’t agree and the reason s for the
sam e could be m any. B ut the fact that 16% disa gree to social equity
and justice need to viewed in  the context of H um an Rights an d India’s
ca ste sy stem .

T he reason  for 82% agreeing to the reservation  for social equ ality
is tha t m any of the teachers are work ing in  AD W /G T R schools and
know the situat ion  of  the u nderpr ivileged.

N ote : Eservation  in  India is a form  of af firm ative action  wherby a
percentage of seats are reserved in  the public sector units, union  and
state civil serv ices, union  and state governm ent departm en ts and in
all public and private educat ion  institutions, except religious / linguistic
m inority education al inst itution s, for  the scheduled castes and tr ibes
who were inadequately represented in  these services and inst itutions.
T he reserva tion  policy  is ex tended for SC /S Ts in  represent in g th e
parlim ent of India a nd state legislative assem blies.

Q u est ion  41:  I tre at all  th e b oys and  gi rls  in  my  classr oom  eq ual ly

98.6% of teachers say that  they treat boys and girls equally, though
th ey  m a y  h a v e f a v or ite  st u de n ts.  B u t  i n  t ota l ity  th ere is n o
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discrim inat ion  betw een  genders.  T he vocational eth ics speak s ab out
dissem ina tion  of knowledge to students, ir respective of which  gender
is receiv ing it. T he teach ing of H RE has fur ther strengthened the idea
of equality am ong all people.

In dica tor  42:  I did  not  un ders tan d f u lly  th e id ea
of  te ac hin g t he  H u man  R igh ts Edu ca tio n.

T hou gh 79% of the teachers have un derstood the teaching of H R
educat ion  to the students,  it is the rem a in in g 20 % th at w orries the
H um an  R ights progra m ,  b ecau se if 20 % ha ve n ot  u nderstood th e
idea  an d con cepts of  H R progra m ,  th en  th e dissem in ation  of  H RE
cannot provide the expected change in  the teachers a nd the stu dents
to whom  it was taught.

T he u n derstan din g of specif ic hu m a n  r igh ts problem s su ch  a s
ign o ra n ce,  a pa th y,  cy n icism  polit ic a l rep ressio n ,  col on ia li sm  /
im perialism , econom ic globalization  a nd en viron m enta l degradat ion
cannot be im parted to students if  20% of them  have not understood
the idea of H um an Rights E ducation .

In dicat or  43 : I a m cap able of  co ndu ct ing  t raining
on  H .R . Ed ucat ion  in deta il

T h e con f idence level of  8 6 % of th e teach ers in  condu ct ing th e
train ing on  H RE  is on  the posit ive side. T h e ea gerness to con du ct
train ing on  H RE should pave w ay for creating resource team  in  the
schools an d in   D istrict Institute of  Edu cation  a nd T rain ing (D IE T )
D IET. T he H RE teaching m ethodology adopted by IH RE team  and its
resource persons has given  them  options to adopt those m ethods and
gam es while conducting th e classes. N ow th ey wish  to be pa rt of the
train ing program . And the tim e is right to create resource persons in
the zones and districts for RIG H T S program . Another 13% m a y require
m ore train ing and inputs to be part of resou rce team .

In dica tor  44 : I am awa re a bou t t he A cts , O rgan iza tio ns a nd
C om miss io n s,  w hich  p r ot ec t H u m an  R ig ht s

89 % of the teach ers are a ware of Acts rela ted to righ ts and also
hav e esta blish ed contacts with  H um an  Righ ts related organ izations.
T h e con fiden ce to conduct  t rain ings is b asica lly derived b ecause of
knowledge acquired and also because of at titudinal chan ge.
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T h e k n ow ledge of  U n iv ersa l D ecla ra t ion  on  H u m a n  R igh ts,
Conven tion  on  Righ ts of Ch ild,  Wom en Righ ts a nd C onst itut ion  of
India. T h e awareness on  v arious Acts has enabled them  to take bold
steps to a ddress social issu es in  the society; even  if they are n ot able to
cha llen ge the m ight  of th e opponents,  they sought  support  of th e
com m unity  to address the issues. Case studies are indicators of those
a ct ions.

In dic at or 45:  I ha ve now  re al ize d t ha t c hildre n als o h ave  r igh ts

T h e posit iv e side to th e t ra in in g a n d tea ch ing is th a t  it  h a s
en ligh ten ed 8 5 %  of  th e tea ch ers on  ch ild r igh ts,  w h ich  is v ery
im porta nt from  the ch ildren ’s viewpoint.  D espite condu cting H R E/
CRE /D iscrim ination  cla sses and being trained in  th e above subjects,
arou nd 1 4%  of  tea ch ers still  h ave n ot  u nderstood tha t ch ildren  do
have r ights.

In dic ato r 46:  H .R . edu ca tio n h as not  m ade  mu ch
c ha n ge  in  m y  t e ac h in g  m e th od o lo g ie s

Ab out  83%  ha ve expressed tha t the H RE has m a de con siderab le
change in  the teaching m ethodologies and about 17% feel it h as not.
If  83 % of the teach ers feel a cha nge in  teachin g m eth odologies h as
been  brough t ab out,  it is a  positiv e picture in  the sch ool beca use to
that exten t the classes will  be a better place for the ch ildren . T he skills
in  tea ching m ethodology hav e considera bly im proved.

In dic ato r 4 8:  I tea ch H um an R ig hts  E duc ation lik e a ny ot her  su bje ct

O ne m ay n otice from  the a bove data that a round 41% of the teachers
are im parting H um an Rights Education  in  a m anner sim ilar to that of
an y oth er  subj ect. T h is da ta  to som e extent  q uestion s the t rain ing
in puts. T he m ethodology a dopted to tea ch  the con cept of H R E a nd
has their  attitude towards ch ildren  have changed? W here th ey forced
to take H R E classes? If they  are still conduct ing H RE classes in  a m anner
sim ilar to any other subject, there is need to re-look the m eth odologies
and also the con tent.

 
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Impact of Human Rights Education:
Transformed Students

It ha s long b een recognized that an essential elem ent in protecting
h u m a n  r ig h ts wa s a  widesp rea d  k n owledg e a m on g  th e
population of what their rights are and how they can be defended. 

Boutros Boutros-Ghal i ,
S ix th  U N S ecretary-G en eral, 19 92 -1 99 6

An  assessm en t study  to ascertain  the releva nce of hum an righ ts
education  and to gauge its im pact was undertaken  am ong a com bined
sa m ple of 40 00 stu dents of  D iocesa n  Sch ools in  six dist ricts an d of
Adi-D ravidar Welfare schools in  30 districts of Tam il N adu. D iocesan
schools run  by Rom an Catholic D ioceses. Adi-D ravidar welfare schools
are run  by the D epartm ent of Scheduled castes and Tribes welfare of
G overnm ent of Tam il N adu. T hese schools were established all  over
T am il N a du even  b efore ou r  in depen den ce especia lly  for  b ut  not
rest ricted to th e SC/S T ’s.

T he profile of the sam ple of D iocesan  school students shows that a
su bsta ntial n um ber of th em  (700  ou t of  16 00 or 43 .8 percent ) were
from  on e  dist r ict ,  K a n y a  K u m a ri ( see n ext  pa ge for  de ta ils of
representative sam ples from  each  district). T his is because of the keen
interest  shown by  the m ana gem en t of those sch ools in  th at district,
where there is already a tradition  of identifying with hum an rights issues
and getting involv ed in  the struggles of the people.  Anoth er positive
in dica tor of th is sam ple is the num ber of girl  stu dents w ho readily
participated in the assessm ent study, underscoring a latent fact that girls
and boys participated alm ost in equal m easure in  the program m e.

T he assessm ent was done through a set of 28 indicators, in  the form

7
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D io c es a n S ch o ols

D ist r ict Sam ple Size Perc en t

1 . D indigul 9 5 5 . 9

2 . M a du ra i 1 0 5 6 . 6

3 . T heni 4 8 3 . 0

4 . Virudhu na ga r 1 9 0 1 1 . 9

5 . T hirunelv eli 4 6 2 2 8 . 9

6 . Ka nyak um a ri 7 0 0 4 3 . 8

To ta l 1 6 0 0 1 0 0 . 0

R e spo nd ent s f ro m A D W Sc hoo ls

D ist r ict Sam ple Size Perc en t

1. Chennai 9 0 3 . 8

2. Villupu ram 7 8 3 . 2

3.  P ondich erry 1 5 . 6

4.  Vellore 3 9 1 . 6

5. T iruvallur 1 1 5 4 . 8

6. T hiruvannam alai 3 9 1 . 6

7.  Ka nch eepuram 2 4 5 1 0 . 2

8.  Cu ddalore 7 3 5 3 0 . 5

10. S alem 9 0 3 . 7

11. N a m akkal 5 0 2 . 2

14. T richy 2 0 0 8 . 4

19 . Coim ba tore 8 7 3 . 6

20. N ilgiris 6 8 2 . 8

22.  D indigul 6 0 2 . 5

23.  M adu rai 1 3 5 5 . 6

24. T heni 1 5 5 6 . 4

27 . Viru dhu nagar 5 0 2 . 1

29. T iru nelveli 9 0 3 . 9

30. Kanyaku m ari 5 8 2 . 4

To ta l 2 4 0 0 1 0 0 . 0

Im p a ct o f H R E : Tra n sfo rm e d  S tu d e n ts
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of statem ents and questions, to which  the students had to give detailed
answers. T hey were recorded in  full and are h ighlighted here:

Indicator 1: H R E class is a jo yf ul class f o r me
T his was m ore a statem ent than

a  q uest ion  to wh ich  the stu dents
h a d to  gi v e s om e  de ta il ed
re spon ses .  T h ere  w a s n e a r
un anim ous opin ion  f rom  both  set
of  sch ools th at H RE  was in deed a
j oy fu l exper ien ce w ith  9 8 . 9  a n d
9 9 . 3 percent  of  th e A D W  sch ool

stu dents and D iocesan  school studen ts respect ively agreeing to it.

S tu dents agreed th at H R E was m ore joyfu l tha n  any  other cla ss.
T hey attribute th is to the real-life stories a nd incidents in  th e m odules
w hich  th ey a re a b le to iden t ify w ith  easily.  Violat ion s,  at rocit ies,
exploita t ion s a n d discr im in a t ion  h a v e b een  exper ien ced b y  th e
respondents in  one form  or the other. T he word ‘joyful’ m ay n ot be
appropriate to the con text of the incidents, but it is very appropriate
from  th e an gle of t each ing H RE classes - th e m ethodology adopted,
the space given  for discussion  on  the issues, the eagerness on  the part
of each  of the students to know m ore and the teacher being available
to explain  the issues – are what m ake the class joyful.

T here is hardly a ny difference of opin ion  in  what  the students of
AD W  and D iocesan  schools said. It on ly indicates that studen ts are in
need of  appropr ia te edu ca tion ,  ra ther tha n  stereoty ped learn in g by
rote,  and tha t they a re open  to explore new a nd innov ative wa ys of
learn in g.

In dica tor  2 : H um an  R igh ts  Ed uc at ion  h as  give n me
th e cou ra ge  to  p oin t out  m ist ak es /wr on gs

H as h um a n r igh ts educa tion  crea ted the spa ce for  ch ildren  to
ov ercom e fear  to point out the m istakes of th eir  elders or tea chers?
Prior to th e course bein g in troduced in  these sch ools, m ost students
were afra id to do so or were indifferent. According to 98.3 percent of
stu dents in  A D W  sch ools a nd 9 6 percent  in  th e D iocesan  sch ools,
they have gained the coura ge to speak about the wrongs that a re taking
place around them  and th is has been  attributed to the H RE  program .
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If  the H RE  progra m  ha s given  them  th e confidence to point out
the m istak es/wrongs, it is a  sign  of the changing attitude of th e teachers
a n d t h e i n cr ea s ed k n ow led ge a m o n g stu d en t s a b ou t  v a r io u s
aspects,su bject s a nd rights.

In dic ato r 3: H R E  ha s d eve lo ped  th e f eel ing  o f  e qua lit y a mon g stu den ts
T he H RE program  in  schools has b roken  the barriers of caste and

gender a nd has developed a feeling of  eq uality  am on g students, as

A B R AVE SO N  TE A C H ES A LESSO N
V ivek  sp en t  all his c h ildh ood  in  a  p oor  fam ily,  tra p ped  in  th e
vic iou s c y c le  of  p over ty.  E very da y  h e  witn essed  h is  h a p less
m other bein g beaten  ruthlessly by h is a lcoh olic  father.  This m a de
Vivek  sc urry to the dark c orn ers of  th eir  little h om e in  fear.  Th is
continued u ntil one day  wh en he b old ly dec lared to his fa ther, ‘I
will not go to  sc hool if  you drink an d c reate  u nha pp iness in  the
h om e’.

This wa s th e  b egin nin g of a  c ha n ge in  his h om e.  ‘I was rea lly
sca red  of  m y  drun k en  fa ther. I h ated h is beh aviou r,  bu t  c ould
not sa y a nything . B ut the hum an r igh ts educ ation c lass g ave m e
th e cou rag e to speak ’, sa ys Vivek . V ivek’s father  wa s shocked to
h ea r h is litt le  b oy  sp ea k  so b old ly a n d ,  for  th e  f ir st  t im e,  h e
rea liz ed  h ow sh a bb ily  a nd  un civiliz ed his b eh a viou r  h ad  been .
S lowly, he reduced h is drinking and  began  to  treat  his wife  with
m oreca re  a n d resp ect .

C H IL D  O VER C O M ES B A R R IER S
S obith a  is a 1 4 -yea r -old  g ir l stu dy in g  in n in th  stan da rd  a t  th e
G overn m en t  Tr ib a l R esiden t ia l  S c h ool,  K u n j a p a n a i,  N i lg ir is
D istr ict .  H er  fam ily  c on sists o f  an  e lder  sister a n d p a ren ts a n d
they belong  to a com m un ity of  b ac kward ca stes.

Her sister who c om p leted h er  12 th  stan da rd beca m e op en to  n ew
ideas. S he fe ll in love with one of the  village b oys wh o belonged  to
a sch eduled c aste.  N eith er her fam ily  nor the com m u nity a t large
kn ew ab out  the relat ion sh ip.  O n e fin e day, the  girl ra n a way  a nd
got m a rried  to the  m an  sh e loved.

All hell b roke loose.  Althoug h the b oy ’s fam ily a cc ep ted her with
som e reservat ion s, S ob ith a ’s fam ily  cou ld  n ot  ac c ep t  h er sister ’s
e lop em en t  — esp ec i a lly  with  a  b oy  from  th e sc h edu led  c a ste
com m un ity.  Her pa rents wen t to  th e police  stat ion an d f iled  false
com plaints, inc luding kidnap pin g of  a m in or girl, a gainst  the  boy.

Hu m a n r igh ts educa tion m a de the  d ifferenc e in this c ase. S ob itha
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wa s a  student of hum an rig hts educa tion. The teach ing  of  rights,
h u m an  va lu es a n d  rela t ion sh ip s,  an d  th e  c h a ra c ter  form at ion
th a t  t u rn s stu den t s in  th e  p r og ra m m e in t o  lea ders of  th eir
c om m u n it ies sh owe d vivid ly  i n  S ob ith a .  S h e stood  b y  h er
u ndersta nding  of  h er  sister ’s r ig h ts a s a  h u m a n  being  an d  her
r ig hts a s a wom an .

S obith a  wen t  to th e  polic e  sta t ion  with h er  pa ren ts a n d  som e
c om m u nity  lea ders. D u r in g  th e c ou rse  of  disc u ssion ,  S ob ith a
asked th e p olic e off ic er  to  listen  to her version  an d sh e said th at
her sister  is o f lega l age an d has com p leted her 1 2th  stan dard in
sch ool. S obitha said tha t her  sister ha d eloped of her own volition,

a n d  th erefore  th e  c a ses b rou g h t  b y  h er  p a ren ts a re  o n ly  to
im p ug n falsely  th e m a n she m arried.  The police  officer listened
c arefully  to  S ob ith a’s story  a nd  d ism issed th e  c ase.  H er pa rents
were a n g ry  with  h er  for  i n ter fer in g ,  b u t  h a d  n o  a ltern a t ive
b ec a u se th e  p olic e  off ic er  h a d  listen ed  to  h er  sta tem en t .  H er
c ou rag e to speak  th e  t ruth was rooted in h er  u n dersta ndin g  of
h um an  rig hts a nd  it s c ore values. H owever,  th in g s did  n ot en d
th ere .

After  a c ou ple  of m onth s,  th e  in - laws showed th eir  d isc on ten t
over  th e  m a rr ia g e, th is t im e over  th e  q u est ion  of  dowry.  Th e
n ew hu sb a n d also  b ec a m e in dif feren t  to h is wife,  a n d ,  at  th e
prodding of  h is fa m ily, a sk ed  her to  leave th e h ou se. The y ou ng
wom an ,  sup p orted  n either b y her  p a rents n or  by  h er hu sba nd,
wa s lef t  in  a  q u a n da ry.  S ob ith a  on c e a g a in  took  h old  of  th e
situ a t ion  a n d  con fron ted  h er  b roth er - in - la w,  te llin g  h im  th a t
her sister  ha d left  her p arents’ hom e for  his sake an d a ll becau se
of  love. H ow c ou ld  h e lea ve h er  n ow ju st  b ec a u se h is fa m ily
m em b ers d id n ot  lik e h er?  S h e p oin ted  to  h im  tha t  sh e h erself
h ad  saved  h im  from  j ail with  h er b old  sta tem en t in  th e  p olic e
sta t ion .  T h e y ou n g  m a n  rea liz ed  h is m ista k es a n d  h e fou n d
a nother  h om e, where h e n ow lives with his b eloved .

S ob ith a  wa s n ot  sa t isf ied  wit h  th e  m a rr i a g e of  h er  s ister.
S hewa nted  h er sister a n d h er n ew b roth er - in - law to  c om e an d
visit  h er  a nd  to ha ve a  c ordial re la tion sh ip  with her fa m ily. S h e
h it  u p on  a  p la n  t o  m a k e th is  p ossib le .  E very da y  sh e rea d
inc iden ts from  the m odules on H um an  R ig hts a nd  C hild  R ig hts
to her m oth er, an d ta lk ed  a bout  g ood tim es th ey  h ad  when her
sister  wa s th ere .  S he also sh a red  the  lon elin ess sh e felt  b ec a use
sh e a n d  h er  sister were k ep t a p a r t.  H er ef for ts even tua lly  g ot
th roug h to  h er  m oth er  a nd  h er  sister  was a llowed to  c om e ba ck
to th eir hom e with  love a nd  a ffec tion .
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indicated by alm ost 97 percent of
th e stu den ts of  A D W  S ch ools.
T h ey  h a v e  b ee n  a b le to
u nderstan d th e con cept  of righ t
to  f re edo m  a n d eq u a l ity  a s
en u n c ia te d i n  t h e I n di a n
Constitu tion  and the UD H R. T his
understa nding has enab led m any
students to point out the unequal
situat ions in  their villages a nd the abusive character  of the better-off
com m unities. T hey  have b een  ab le to identify the feudalistic na ture
of the society they are living in . T he goal of  the hum an rights education
program m e is not on ly to dissem in ate in form ation  on  the principles
of hum an rights, but also to institutionalize them  am ong the weaker
section s of the society.

Indica tor 4: Is i t correct o n the part of  the teac her to
be at  s tud en ts  in  t he  c las sr oo m?

It is unfortunate that nea rly 60 percent of the 2400 studen ts in  the
AD W  B oard Schools were of  th e opin ion  tha t it is allright   for the
teacher to beat students, w hereas,  38. 8 percent did not  sub scr ibe to
the idea.  In  th e ca se of  D iocesa n  Schools,  on ly  3 3 per cent  of th e
students said that corporal punishm ent wa s okay. T hough the num ber
m a y be sm a ll , the un derstanding that  teacher  shou ld not b eat  the
children  is in  theposit ive direction .

T h e v ery  fa ct  th a t  su ch  a la rge percen ta ge of  th ose su rv ey ed
su bscrib ed to the idea of corporal punishm ent  sh ows th at it is sti ll
unchecked in  schools and th at ‘the rod’ is still a rem edy. Som e studies
have indicated that the reason  for som e students dropping out of the
school is related to corporal punishm ents. M any parents also believe
th at bea tin g helps their ch ildren  to excel in  studies.  In  spite of the
gov ern m en t b an nin g corporal pu nishm ent , it con tin ues in  m an y
schools. A t  tim es, corpora l pu n ishm en ts th a t a re m eted ou t  a re
hum anly degrading and in  utter violation  of all principles of hum an
righ ts,  an d specif ically of the UN CR C, wh ich  states:  “S ta te par ties
shall take all appropriate m ea sures to en sure that school discipline is
adm inistered in  a m a nner consistent with  the ch ild’s hum an dignity
an d in  conform ity with  present  con ven tion ” (Art.  28 [2]) . T he C RC
clearly indicates th at corporal punishm ents shou ld be given  up.
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In dica tor  5: I s peak  ab out H R E  to my p are nts,  f r iend s a nd n eig hbou rs
T h e pr oce ss of  d iss em i n a t i n g

hum an righ ts in form ation  as the basis
of form in g a culture of hum an rights
a m o n g fa m ily  a n d com m u n ity  is
a n oth er  i m po rta n t  com pon e n t  of
H R E .  W h en  a  ch ild s pea k s a b ou t
hum an righ ts to one’s parents, fam ily,

fr iends, n eighbou rs or com m u nity, w hat  is essentially  ha ppen ing is
that he/ she is educating the com m unity a t large.

A m ajority of the students would not discu ss their routine subjects
at hom es and in  the com m un ity, but  96.5 a nd 86 per cent of  students
in  th e AD W  Boa rd a nd D iocesan  sch ools sa id tha t they discussed
hum an rights and H RE with  their friends, fam ily and neighbours.

C H ILD  IS  TH E FATH E R  O F  C IV ILIZAT IO N
I am  Kanga , studying in 9th standa rd in ADW  S c hool, E lam an ur,
M a durai. I h ave studied h um a n r igh ts educ ation from  6 th to 8 th
sta n da r d .

O ne da y,  wh ile  I  wa s stu dyin g in  8th  sta n da rd,  I  wa s walk in g
with m y  gran dfa th er  th roug h m y villa ge. I  n ot ic ed th at  lo ts o f
lower-c a ste  p eople  wh o were  arou n d u s rem oved  their  towels
from  th eir sh ou lders an d fo lded  it roun d th eir hips a s a sign  of
deference towa rd us. Even the older m en did it. I asked one of the
old m en ab ou t th e reason  b eh in d it .

H e exp la ined  th at  h e  b elon gs to  a  lower-ca ste  c om m u nity  an d
th at  h e ha s to do  this whenever h e sees a  high er -c aste m a n like
m y  grandfath er.  He also m entioned that this is th e social c ustom
of our  village. Th en I  pointed ou t his rights as a h um an . “All a re
eq ual”  is th e polic y of ou r c ountry.  Th ere is no difference am ong
us by  ca ste . I  tr ied  to  ex pla in it  to  him , but  he  wa s n ot rea dy to
ac cept  it.  Th en  I  d isc ussed th is m a tter  with  m y grandfa th er. He
sa id  t h a t  h e  n eve r  a sk ed  th e m  to  do  th a t ,  b u t  th ey  do  it
volun tar ily. I a sk ed m y  gran dfa th er not  to a llow th em  to  do  it
from  toda y  on wa rds. H e a greed  an d  p rom ised  to resp ec t  th eir
d ig n ity.  N ow h e t rea ts o th ers eq u a lly,  a n d  th ey  m ove freely
a rou n d h im .  I  c a n  posit ively  say  th a t  I  received  th is level o f
m en ta l m a tu r ity  a n d  c ou ra g e on ly  b ec a u se of  h u m a n  r ig h ts
edu c a t ion .
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D iscussion  of rights with  the com m unity in  the open  w ould always
at tract the a ttention  of th e a uthorit ies,  especially th e P olice. It m ay
also attra ct the wrath  of th e feudalistic leadership in  the villages who,
in  m ost cases, do not support the rights of the exploited. But  ch ildren
th ough t th at they had a right to discuss th is with  an yone they felt
like.

D iscussing hum an rights issues with  parents would certain ly bring
ab ou t cha nge in  th e m in dset of  the tradition al il literate and sem i-
literatea nd caste-oriented parents. As one of  the case studies indicates
discussion  of rights at h om e can  b ring about positive ch ange in  the
attitude of the paren ts and the com m unity.

In dica tor  6 : D o  hu ma n rig ht s edu ca tion  te ac he rs
al lo w stu de nt s t o raise  q ues tion s?

T h e e du ca t io n / i n pu ts p rov ide d th rou gh  n ew  tea ch i n g
m ethodologies adopted through D PEP and SSA has brought  changes
in  th e te a ch in g  m e th o dolo gie s i n  t h e c la s sro om .  I t  h a s  b e en
instrum enta l in  bringing about som e chan ges in  teachers. But H RE
teachers have had better deal along because of the inputs they  received
from  a ‘rights’ perspective a nd constant train ing inputs.

T his fact  was attested by  about 95 and 94. 9 percent of the students
in  th e A D W  Boa rd a n d D iocesan  schools respect iv ely. T hey  w ere
categorical in  saying that teachers have created the space for  dialogue
and discu ssions and as a result H RE has been  in teresting and learn ing
is m ore. T he teachers have understood the essence of Art. 1 9 of UD H R
and Art. 1 3 of CRC.

H owever, th e stu den ts w ere q uick to poin t tha t such  spa ce a nd
freedom  a re possible only  dur ing th e H RE classes or if the sub jects
are taught  by the teacher han dling H RE.

In dic ato r 7 : F orm ation of  ‘R ight s C lub s’ in sch ools w ill  he lp develo p H R E
Ab out 97%  of the stu den ts f rom  AD W  Boa rd schools felt that if

Rights Clubs are form ed in  schools, it would help in  the prom otion  of
hum an rights cu lture.  For the D iocesan  Schools, the percentage was
as h igh  as 99.2.

T here is a need for such  clubs because they would help in  prom oting
the values of hum an rights not only to the few students who study it,
but also to a large num ber of other students in  the schools. T he N ational

Im p a ct o f H R E : Tra n sfo rm e d  S tu d e n ts
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Cadet Corps and S couts b uild personality of  the ch ildren  and at  the
sa m e tim e orient th em  for  com m u nity serv ice. I t w as felt tha t the
Rights Clubs will prom ote respect and concern  for fellow beings and
prom ote va lu es of  j ust ice a n d eq u a lity.  T h e form a t ion  of  club s/
associations am ong ch ildren  w ould also lead to honouring Art. 15 of
C RC .

In dica tor 8: H R E cre ates  the  f e elin g of  eq uali ty b etw een men  and  wom en
Tradition ally the upbringin g of boys

an d gir ls is en tirely dif feren t a nd th is
leads to discrim ination  of girls. Boys are
given  preferential

treatm ent whereas girls are sidelined.
T h is  u pb r i n gin g l ea ds to  a rrog a n ce
am ong boys and exploitation  of the girl
ch ild, even  after reaching wom a nhood.

Article 7 of the UD H R speaks abou t equality and protection  of law
irrespective of gender,  caste etc. B ut the ground situa tion  is different
and m arginaliza tion  a nd oppression  of w om en continu es.

It is creditable to note that  the H RE program  h as b rough t ab out
awareness on  th is very issue of discrim ina tion  based on  gen der am ong
96 .5 and 94. 9 per cen t of students wh o a ttended the hum a n r igh ts
classes in  AD W  and D iocesan  Schools respectively. T hey feel th at rights
edu cation  has created a feeling of equa lity b etween  genders.

Ea rly educat ion  of  studen ts on  righ ts h elps th em  h av e a better
understan ding of gender issues. Attitudina l changes am ong b oys would
help in  reducing the incidence of atrocities against wom en in  later life
and the knowledge of rights for a girl ch ild wou ld help her to assert
her rights. Knowing about rights would also give them  the confidence
and attitude to address problem s, which  th ey m ay face in  th eir later
life.

FR O M  D ESPA IR  TO  H O PE
I  a m  S a b ith a ,  stu dy in g  in  9 t h  S td .  a t  AD W  [Adi-D r a vida r
W elfa re]  S ch ool, Arok a n a m .  I  c a n  rem em b er  well m y  fa th er ’s
b ea ting  a n d ill- t reat in g m y m oth er  du ring  m y  c hildh ood da ys.
H e u sed  to  tor tu re  h er every da y b y  bea t ing  a n d b u rn in g  h er
with  cigaret te but ts an d scolding her in filthy  lang uag e.  Th is ill-
t rea tm en t  wa s b ec a u se h e  su s p ec ted  th e  b ir th  of  m y  elder
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Indic ator 9: I  f eel tha t H R E sho uld be f o r all
Alm ost all the students in  both  schools – 98 percent in  AD W  Board

schools an d 99.3  percent in  D iocesan  sch ools –  felt that H RE should
be included in  the school curriculu m .

T he G overnm ent of India has developed a N ational Pla n  of Action
in  relation  to H um an Righ ts Education  and has earm arked fu nds, as a
result of  which  m any universities and colleges have availed those grants
and conducted m any program s. T hey  have also included h um an rights
as an  opt ional subject at the university lev el. T he N CERT  also has, in
it s gu idelin es,  recom m en ded t h a t  H u m a n  R igh ts E du ca t ion  b e
introduced in  schools. T he state boards need to incorporate the national
plan  of act ion  while prepa ring it s curriculum  for school students.

T h e posit iv e ch a n ges th a t  h av e occu rred a m on g th e stu den t
com m u n i ty,  pa r t i cu la r ly  th ose  th a t  h a v e u n derg on e th e H R E
curr icu lu m , a nd th eir  in v olv em ent  in  r igh ts-ba sed issues is clea r
in dicator that  hu m an  rights educat ion  would benef it the society at
large in  the run  if it is in troduced for all students at the sch ool-level.

In  the Focu sed G roup D iscussion  it was revealed that ch ildren  are
aw are of the rights, a nd m an y other  students wish  to k now about
rights bu t they do not hav e access to H RE program , as the program  is
designed only for a particular class and that too on  a pilot basis.

Im p a ct o f H R E : Tra n sfo rm e d  S tu d e n ts

b rother.  Th is tor tu re  c ont in u ed  with ou t  a n y  b rea k .  M y  elder
b roth e r  h a s g rown  u p ,  b u t  m y  fa th er  k ee p s on  ra isi n g  th e
problem  a nd bea tin g h im , too . F ina lly  one da y m y elder broth er
ran  a wa y from  the h ou se to  esc ap e th e tor tu re  a nd  c ru el livin g
conditions.  I also attem p ted  to  com m it suic ide several tim es with
th e h elp  of  p est ic ide an d  eru kk a m p a l [ th e  poison ous la tex  of
C a lotrop is g ig a n tea ]  bec a u se of  th e  vio len c e a nd  th e  a bu sive
la ngu age at hom e day in and  day  ou t. W hile this was g oin g on,
hu m a n rights educ ation  was in troduced to  our class,  an d it  was
an  eye-op ener for  m y life.

H u m a n  r ig h ts edu c a t ion  h a s g iven  m e se lf -c on fiden c e a n d
c oura g e to  fa c e reality.  I  rea liz e  m y  surviva l rig h ts.  Everyon e
has his or her rig ht to  live . S o why should  I com m it suicide? This
kin d of thou ght m ade m e stronger, an d I decided to show society
tha t  I  c an  live with out  fea r.  H um a n r ig h ts edu c at ion  g ave m e
essen t ia l in form a t ion  a n d  em p owered  m e to  sta n d  u p  for m y
righ t to live,  m y  r igh t to educa tion , a nd  m y  r igh t to ch oose m y
life ’s desires.
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In dicat or  10 : C hi ld la bou r is a vio la tio n o f  hum an  righ ts

In  both  set of schools over 90 per
cent (90. 7 in  AD W B Schools and 97.3
in  D iocesan  Schools)  of the ch ildren
understand that  em ploying ch ildren
in  any form  of work is a violation  of
H um an Rights and Child Rights.

Art. 32 of the UN CRC em phasizes
that it is the state’s responsibility to protect ch ildren  from  engaging in
work. Art. 2 8 of the U N CRC specifies that  it is duty of the state to
provide free and com pulsory prim ary edu cation . T he overwhelm ing
‘yes’ to th is indicator/question  affirm ing that  ch ild labour is a  violation
of  hu m a n a nd ch ild righ ts indicates tha t the ch ildren  w ho stu died
hu m an  rights edu cat ion  will not  drop ou t f rom  schools an d a t the
sam e t im e also sh ow positive attitude towards ending ch ild labour.

A sm all section  of the ch ildren  (8.5  percent) did not  consider it a
hum an r ights violation . D uring th e focused group discu ssions som e
of the rea sons they had to say in  support of th is were that som e ch ildren
work to su pport their fam ilies, poor health  of  parents, alcoholic fathers,
poverty,  et c.

In dica tor 11:  A m ajor ity  of  the chi ldre n ar e n ot t reat ed
as  c hildr en in  ou r cou nt ry

T h e ch ild population  of  India is around 3 3 per  cent of  th e total
popula tion  and ab out one- th ird of  or  around 126. 6 m illion  (Census
2 00 1)  ch ildren  are engaged in  som e k in d of w ork or  other. La rge
num bers of tribal ch ildren  are em ployed a s dom estic m aids and m any

ED U C ATIO N  M Y PR IO R ITY
I . P.  P ac kia ra j is stu dying  in 9th  S td . in  Vellim alla i-V illu pu ra m
D istr ic t .  H is m oth er  d ied  a n d  h is fa th er  rem a rr ied ,  b u t  h is
stepm other is not kind to him . Du ring school holiday s he is forced
to c o llect  firewood m ore th a n th ree  t im es a day,  bu t  h e  is not
p rovided  g ood  food  an d  c loth in g .  S h e trea ts h im  in hu m a nely
and  he feels tha t his rig hts are b eing  vio lated . Th ough he realizes
the inh u m a ne situ at ion  in his h om e, he  c ont in ues to sta y th ere
b ec au se he  wan ts to  c om p lete  h is studies. Th en  he feels he  will
be  able to  stand up for his hum an a nd child’s rig hts easily,  as an
em ploy ed p erson .
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of th em  a re traf f icked an d n o details a re av aila b le. T h ou san ds of
ch ildren  support their fam ilies. M any girl ch ildren  becom e bab y sitters
and take care of cook ing at h om e. T hey are adult in  m ind and soul
but ch ild in  physical fram e.

A ro u n d 8 8 . 7 5  a n d 9 2  per  cen t  of  th e
ch ildren  in  A D W B  a nd D iocesa n  Sch ools,
respectively, said that they have seen  or heard
th at  ch ildren  are not  t rea ted as ch ildren  in
India.  Som e even  indicated that they had to
go throu gh that phase in  life.

T hou gh the U N CRC, through its Articles
28, 32, 34, 35 and 36, speaks about  protection ,

the state has still a long way to go in  providing even  the basic m inim um
protection  to ch ildren  in  India from  discrim ination  and exploitation .

In dic ator  12 : I  have r eal ize d th at chi ldr en a lso  ha ve r igh ts of  thei r o wn
Art icles 42-54 of  the UN CRC  spea k of  various obliga tion s on  the

pa rt  of  G ov ern m en t  [of  In dia ]  a n d on e of  th e ob liga t ion s is to
dissem inate in form at ion  on  C RC. IH RE in terven tion  in  schools is a
great step in  dissem inating the conten ts of the UN CRC.

In  the poll done as part of the assessm ent , a whopping 97. 1 percent
of ch ildren  of the AD W B S chools and 94.1 percent am ong the D iocesan

M ID D AY M E A LS
Chitra is an 8th S td.  student  in S t. Anne’s Girls’ Hig her S econdary
S ch ool,  M a tha va ra m , C hen n ai.  S h e is a  hu m an  r ig h ts stu den t
a n d a n  ac t ive g ir l.  Th e sc h ool provides m idda y  m ea ls for  th e
stu den ts u su a lly.  O n e da y  in  2 0 0 1 ,  th e  stu den ts fou n d som e
worm s in  th eir  sc h ool lu n c h es .  M iss C h it ra  took  h er  p la te ,
c om plete  with  worm s, to show it to th e  sc hool au thorit ies. S h e
sta r ted shou tin g sloga n s on protec tion  of  ch ildren ’s rig hts.  Th e
oth er stu den ts j oin ed  in  her  p rotest .

F in a lly,  th e  sc h ool a dm in istrat ion  a p p oin ted  two tea c h ers to
sup ervise th e  ent ire  p roc ess of  prep a ring  th e m idda y m ea l an d
th e sy stem  of  d ist r ib ut ion . I t  is n ota b le th a t th e  stu den ts h a d
been con sum in g the  unhy gienic food before they took the hu m an
r igh ts c la sses, b u t a f ter  th e  hu m a n  r ig hts cla sses th e  stu den ts
were well- in form ed a b ou t  c h ildren ’s r ig h ts,  r ig h ts vio la t ion s,
a n d  d isc r im in a t ion.  U n for tu n a tely,  C h itra  even tu a lly  lef t  th e
sch ool for  u n rela ted  reasons.
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S ch ools a f f irm ed th a t  th ey  a re a w a re of  th e v a r iou s r igh ts a n d
obligations en shrined in  the UN  docum ent. T his, they  say, has been
possib le beca use of the H RE  progra m  that they un derwent  in  their
sch ools.

Ind icat or 1 3: It  is the duty of  t he G overn ment  to provide f ree and
c om pu ls or y  e du ca tio n f o r al l  c hi ld re n

W h en  th e C on st itu t ion  of  In dia  w a s
fra m ed th e m em b ers of the Con st itu en t
Assem bly clearly em phasized the need for
free and com pulsory education  for all , but
during the f ive decades it has been  in  force,
it was never  realized for a variety  of reasons.
T he prim ary reasons are the lack of political
will   a nd in su fficient  a lloca tion  of  fu nds.
U n iv e rsa l p r im a ry  edu ca t ion  b e in g  a
sub ject un der  th e D irectiv e Pr inciples of
State Policy in  the Constitution , successive

Sta te gov ernm en ts nev er gav e it a  serious thought. H owever, in  the
U n n ikr ish n a n  v ersu s G ov ern m ent  of  A n dh ra  P ra desh  ca se,  th e
Suprem e C ourt ruled in  fa vour of Unnikrishnan , upholding the right
of ch ildren  to have free a nd com pulsory prim ary education . T h is ruling
paved way  for the 86th  Constitutional Am endm ent Bill, 200 2, m aking
prim ary education  a  fundam ental right.

T he m ajority of students – 98.75  per cent in  the AD W  Schools and
9 8 .8  in  th e D iocesa n  Sch ools –  see th e im porta n ce a n d v a lu e of
education  and consider it as the duty of the state to provide free and
com pulsory educa tion  for a ll ch ildren .

In dicat or 14 : A  ha pp y c hildh ood  ca n only cre ate  a  he alt hier soc ie ty
A  society  w here there is constan t

violence, broken  fam ilies or continuous
problem s in  the fam ily will not help the
child to grow into a better person  and,
in  alm ost all cases, a ch ild who grows
in  su ch  a n  en v iro n m e n t  ten ds to
b ecom e v iolen t  or a ggressiv e. C a ste
prejudice and funda m enta list ideology

create ha tred tow ards on e a noth er,  as persons and as com m un ities.
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T h e u ndersta nding a nd knowing of  rights en ables a n  individu al to
respect all hum an beings, ir respective of caste, colour, religion , region
an d creed.

T he fam ily is to be a bet ter place for the ch ild to grow a nd learn .
A rt icles 3 ,  5 ,  9 ,  3 2 , 3 3,  34  an d 35  of  th e U N CR C  direct  pa ren ts,
com m u nities and th e S tate to create a n  en vironm ent  su itab le for  a
ch ild to grow in .

O ut of the 2 400 ch ildren  f rom  the AD W B Schools w ho took part
in  th is assessm ent,  97 .04  percent of  th e ch ildren  said that  a happy
childhood w ould crea te a  health ier society, a society that is fair and
ju st. T he corresponding percentage from  D iocesan  Sch ools wa s 96 .4
out of the 1600 students who took part.

Ind icator  15: T here is no need to tre at the  girl  child  on p ar wit h the boy
ch ild , b eca use  th ey are  we ake r, have  le ss kno wle dge  an d d o n ot have a ny

expo su re  t o o ut side  w or ld
T ha t 88  %  of ch ildren  in  b oth  set  of schools

disagree w ith  the ab ove statem ent indicates th at
ch ildren  do not  see any difference between  a boy
ch ild an d a  gir l ch ild. T h e k nowledge im pa rted
th rou gh  th e  H R E  pr ogr a m  h a s  fu r th er
strengthened the idea of treating all hum an beings
eq ually.

Elders who are n ot exposed to the new  ten ets
a re people wh o ten d to con t inu e w ith  the idea of  differen t ia t in g
between  b oys and girls and the debate on  ‘ the weaker sex’ goes on  in
the society. S ince the H RE  program  intervenes at the level when m ost
ch ildren  are in  their form a tiv e stage and are seekin g a n  ident ity of
their own, it is possible to direct  their m indset  to th ink  in  term s of
eq u a l a n d fa ir  t rea tm en t  of  girl  ch ildren .  A ssim ila t ion  of  su ch
knowledge on  rights and equality will help them  form  the r ight kind
of att itude and help to dev elop the in dividual person .

In dica tor  1 6: Fe ma le in f a nticide is  a  ve ry  s ham ef ul ac tion
In  both  set of schools an  overwhelm ing m a jority of studen ts - 94.1

percent in  AD W B schools an d 9 6 percent  in  th e D iocesa n  schools -
agree with  the statem ent that in fant icide is indeed a v ery sham eful
act. M any of  them  have heard of such  incidents.
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T he UN  CR C, in  its A rt. 6,  says that the
in herent  r ight  to life is cur ta iled b y fem a le
infanticide. Fem ale in fanticide w as a com m on
ph enom en on in  som e parts of Tam il N adu,
especially in  the central region , but in  the last
de ca d e or  so  b e ca u s e o f  t h e r isi n g
consciousness and the constan t in terven tion
of N G O s, there is a re-th ink on  th is in  several

com m u nit ies.  T h e sta te of  T a m il N a du  in t rodu ced ‘T h e C ra dle
Schem e’  to protect  the gir l ch ild an d, to som e ex ten t, it  ha s h ad a
positiv e im pact.

Culturally, wom en have a v ery special place in  the society;  they are
kept  on  a h igh  pedestal, worshiped a nd glorified,  but in  reality th e
fa te of num erous new born  girl  ch ildren  is on ly death . T he reasons

D EA TH  T O  LIFE
Bibi Jan is study ing in 9th S td. at ADW  S chool for  girls, Arokanam .
H er  fath er  is Ism ail,  a  n a t ive of  C a lc u t ta,  a n d  h er  m oth er  is
S ha rbu n ish a , a  n a t ive  of  Tr ich rap a lli.  B ibi Ja n  wa s th e f irst  o f
fou r girls born  to her pa rents.  Th ere is a  c ustom  in  h er  father ’s
villa g e:  if  th e  f ir st -b orn  is a  g ir l,  th ey  k ill  h er  im m ed ia tely
(in fant icide). H ence,  her  fath er took steps to k ill h er. B ibi Jan was
sa ved , thou gh,  by the  in terven tion of h er m aterna l g ran dm other,
who req uested  tha t B ib i Ja n’s fa th er  g ive  u p th e idea  a nd  h an d
th e c h ild  over  to  h er  c u stody  for  b r in g i n g  u p .  B ib i  Ja n ’s
gran dm other secu red cu stody to  ensure th e ba by ’s surviva l an d
growth . After  7 years of m a rried life  B ibi Jan’s pa ren ts sepa rated.

B ib i Ja n lives with  h er  g ra ndm other as p er  M uslim  cu lture an d
c u stom s.  S h e is n ot  a llowed  to  g o  ou t side with o u t  h er
g ra n dm oth er ’s p erm ission .

H u m a n r ig h t  edu c a t ion  h as tu rn ed  h er  in to  a  very  b old  a n d
c oura g eous c h ild .  S h e h a s lea rn ed a  lo t o f  inform a tion  a bou t
h um a n  a n d c h ildren ’s r ig h ts.  Th e in form at ion h as g iven h er a
feelin g  of  em p ow erm en t .  S h e  slowly  sta r ted  sh a r i n g  th e
in form a t ion  a b ou t  h u m a n  r ig h t s a n d  th e  v io la t ion s a g a in st
c h ild ren  a n d  wo m en  with  h er  g ra n d m oth er,  a n d  h er
g ra n dm oth er  u n der stood  th e  su b j ec t  o f  th eir  d isc u ss ion  b y
sh ar in g on  righ ts issu es in her own  way. Tha nk s to  her story of
surviva l,  B ib i Ja n  wishes to  h elp  oth er  g ir l ch ildren an d protec t
th em  from  the pract ic e of fem ale fetic ide.
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cited fo r  su ch  a n  a b om i n a b le b eh a v ior  ca n  n ev er  b e j u st if ied.
Cam paigns to end th is heinous cr im e by parents and th e com m unity
m ust continue an d the ch ildren  who h ave undergone H RE program
can contrib ute a great deal in  th is effort.

In dica tor  1 7:  T her e is  no  n ee d to ed uc ate  p hy sical ly  c hal le ng ed  ch ildr en
Around 88 percent of the students in  AD W B Schools and 90 percent

of th e ch ildren  in  the D iocesa n  S chools disa gree with  th e a b ov e
statem en t.

Every ch ild, irrespective of physical or m ental disability, wishes to
h a v e a ccess to lea rn in g,  pla y in g a n d recrea t ion .  T h is h a s b een
expressed clear ly in  the UN C RC,  which  guides the ‘state parties to
ensure th at m ental and phy sical disabled ch ild en joy full a nd decent
life, in  con dition s wh ich  en su re dign ity,  prom ote self- relian ce a nd
fa cilitate the ch ild’s a ct iv e par ticipation  in  the com m unity ’ (Art. 23
(1) .

T h e respon se to th is sta tem en t  in dica tes H R E  h a s don e th e
groundwork in  that t ransform ation .

T he D isab ility Act, 2000, stipulates guidelines to the state to ensure
that the disabled are given  opportunities. T h e Persons with  D isabilities
(Equal O pportunities, Protection  of Rights a nd Full Participat ion) Act,
1995, seeks to prom ote the in tegration  of students with  disabilities in
th e norm al sch ools (S ec 2 6[b] ).

S tu dents are concerned ab ou t disab led ch ildren  a nd seek eq ua l
opportunities for them  and an  understanding of the issues of disability
will pave the way for the in tegration  of th e disabled in to m ainstream
edu ca t ion ,  in stea d of exclu siv e cen ters for the ph ysically disab led
children .

In dic ato r 1 8: I h ave  re al ize d n ow tha t a ll hum an
b eing s ar e ha ving  e qu al  r ig ht s

P r ior  to  th e H R E  p rog ra m  m a n y  of
ch ildren  were not aware of the inh erent rights
tha t an  individual is born  with . O u t of the
2 4 0 0  ch ildren  f rom  th e H R E  progra m  in
A D W B  sch ool s w h o pa rt icipa ted in  th is
a ssessm ent  study,  9 7. 3  per cen t w ere n ot
aw are of  w ha t ‘r ights’  m ea nt  a nd w ha t it
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entails. Am ong the D iocesa n  school ch ildren  the percentage was 95.3.

T his is a  clear indicator  of the kind of im pact the H RE program  has
ha d in  th e developm ent  of  the youn g m ind.  I t has a lso ena bled a
sizeable population  with  an  understanding of hum an rights and ch ild
r igh ts,  w ith  ch ildr en  b ein g  a m b a ss a dors to  th eir  fa m ilies  a n d
com m unities. T heir understanding of the con cept of rights ha s enabled
m any students to take up issues on  behalf  of the weak. M a ny of the
case studies in  th is book indicate that the teaching, together  with  the
m eth odology adopted an d th e support  H RE  received from  v ar ious
qu arters, has m otivated a n um ber  of  students to speak boldly a nd
take action  with in  their lim ited scope of bein g ch ild and school student.

Ind icat or 19 : I get very angr y whe n I see
ch ildre n den ie d edu ca tio n whi le  I ca n go to  sc ho ol

O u t of th e 2 400  an d 1 600 stu den ts
pa rt icipat in g in  the a ssessm en t study
fr om  th e  A D W B  S ch o ols  a n d t h e
D iocesa n  schools respectively, 2 360 and
1484 , representing 98 percen t and 92.8
pe r  c en t ,  sa id th a t  w h en  th e y  s ee
children  of th eir age group working in
shops and establishm ents, or collecting

garbage a nd cannot attend school, they an gry, when they them selves

C O N C ER N  FO R  TH E W ID O W
S u ndar i is a student in 9 th S td. in an Adi-D ravidar  Welfare  Gir ls
H ig h er  S econ da ry  S c h ool. Na lam m alpu ram  Tirun elveli. S h e is
a  h u m a n  r ig h t  st u den t .  H er  n eig h b ou r  is a  widow  n a m ed
P atch ea m m a l.  The peop le  of  h er  villag e do not wish to  see th e
widow in  the  m orn ing  h ou rs bec au se th ey  view h er persona lly
a s a  b a d  om en .  S oc iety  ha s g iven  a b a d  ident ity  to  widows.
S u nda r i wa s worr ied a b out  th e c om m u n ity’s b lin d  b elief  a n d
the suffering it ca used  her  neighbour. S he decided to educa te the
c om m u nity  a b out  their  b lind  belief  a nd  the  r ig h ts of  wom en .
S h e edu c a ted  h er  fa m ily f ir st a n d  then  h er n eig h bou rs.  As a
result,  the  villag ers bega n sh owing  respect  a nd  conc ern for th e
widowed P a tch ea m m a l.  N ow P a tc hea m m al is a  lit t le  h a p pier
a nd  sp eak s with  th e  villa gers.  S u n da r i’s b oldn ess a n d c ou rag e
allowed her to  do th is won derful thing . Her boldness was from
th e k nowledg e she had  ab out  hum an rig hts an d the attitude she
g ained from  her hu m a n  r ig hts edu ca tion .
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are not r ich , but com e from  lower m iddle class fam ilies and are sent
to sch ools.

D uring th e focused group discussions som e students asked,  ‘If free
and com pu lsory education  is a fundam ental right for every ch ild, why
is it tha t so m any ch ildren  are not provided education?’. T his is indeed
a very va lid question . T he anger am ong the school going ch ildren  is a
positive outburst to address the issues of sch ool dropouts and retention .
T he understanding of the issue of education  and ch ild rights has been
possible because of the H RE program .

Im p a ct o f H R E : Tra n sfo rm e d  S tu d e n ts

C O U N S EL IN G
M a ritha i is a 1 4-yea r-old  girl, stu dying in  9th sta ndard  at  ADW
S c h ool,  E l a m a n u r,  M a du ra i.  W h en  sh e wa s stu dy i n g  in  7 th
sta n da rd ,  sh e b e g a n  p u b er ty,  a n d  h er  or th odox  p a ren ts
in stru c ted  h er  n ot  to  ta lk  with  a n y  b oy s a t  sc h ool or  in  th e
c om m un ity.  S h e followed h er p arents’ wish es.

O n e da y  a  t if fin  b ox  wa s ly ing  in  th e  c la ss room  u na t tended
du ring  lun ch tim e.  S he c am e to  kn ow tha t it  b elong ed  to on e of
h er  c l a ssm a tes w h o h a p p en ed  to  b e  a  b o y.  W ith  th e  b est
in tent ions, sh e took it a nd h anded over it to him . Her action was
repor ted to her parents by one of  her friends, and she was sc olded
for it . Th is inc iden t disturbed her a lo t.

Th e n ex t day she was sit tin g very sad ly in cla ss an d h er teach er
en qu ired a bout her  sadn ess. The hu m a n r igh t edu cat ion teac her,
wh o c a m e to  k n ow  a b ou t  th e  in c iden t  a n d  k n ew ver y  well
M a rithai’s good c haracter,  ca lled h er parents a nd exp lained  wh at
ha d rea lly  h ap pened . The teac her c alm ed h er pa rents down  a nd
m ade them  u ndersta nd  ex ac tly  wha t  their ch ild  h ad  done.

Ind icato r 20:  I ha ve t he f a ith t hat w e can  crea te a cast eless  society
Casteism  is the ban e of  Indian  society and

th e a t roc it i es o n  ‘ low e r ’ ca st es con t in u es
unabated. T he H RE m odule on  ‘D iscrim ination ’
h a s d r iv e n  h om e  th e  po in t  of  ca s te
discr im in a tion  in  In dia n  society,  w hich  h a s
translated in to a new vision  for the m aj ority of
the ch ildren  who underwent the H RE program ,
as responses to th is statem ent indicate.

O ut of the 2400 ch ildren  of AD W B schools,
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2334 of them  said they have faith  that casteless society can  be created.
T h e correspondin g figu re w as 1 49 5 ou t of  1 60 0 studen ts f rom  th e
D iocesa n  schools. T his kind of response was possible because of the
a wa ren ess an d sensitiz at ion  im parted th rou gh the hu m an  rights
educat ion  progra m .

A  m ajority  of the students in  A D W B Schools are Adi-D ravidas and
Adiva sis, who have been  subjected or v ulnerable to exploitation  and
oppression . T hey look forward to a casteless society, where all are equal
and wish  to see the principles enshr ined in  th e UD H R and UN CRC
are pra ct ised. T h e im plem en tat ion  of C on stitu tiona l guaran tees by
the State will surely ensu re a casteless society. T he H RE program  has
created a n  environm ent  am ong a large nu m ber of  young m in ds to
seek their  rights and enable the process of creating a casteless society.

Indica tor 21: Is it correct on the part  of  a young ster of  a f orward
co mm uni ty  t o c al l a n elder ly  do me st ic he lp be lo nging  to  S C /  ST  s ing ular ly

or  in a  d er oga tive ma nn er
It has becom e a norm  for m em bers of the ‘forward’ com m unity to

call  people of  the low er ech elon s by  na m e a n d,  som et im es,  in  a
derogatory m anner. All through the centuries and, even  today, in  m any
pa rts of the sta te th at is how  dom estic h elpers a re called, w hich  is
accepted b y them .  But , in  schools a nd cultu rally one is taugh t th at
on e n eeds to respect  all including elders. It th is t eachin g h as nev er
b een  ex ten ded to encom pa ss elder ly persons w h o ha il  f rom  th e
sch eduled caste and scheduled tribe com m un ities. T his is a para dox
that Indian  culture has in grained in  the m ind of all, young and old.

H owever, with  the H R edu cation  progra m , several stu dents seem
to th ink otherw ise, as th e response to th is statem ent indicates.  From
am ong the AD W B schools, 9 4.17 of the studen ts sa y ‘N O ’, w hile it
was 9 1.7 per cent of the D iocesan  sch ool students.

S chedu led castes (S C s)  a nd schedu led T rib es (S T s)  a re In dia n
com m un ities tha t a re explicit ly recogn ized b y  the con st itu t ion  of
In dia n  a s  re q u i r in g  sp eci a l su pp ort  to  ov erco m e cen tu r i es of
discr im in a t ion  b y  m a in st rea m  H in du  society.  S C s/ S t s togeth er
com prise over 24% of India’s population , w ith  SC at over 1 6% and ST
over 8% a s per  the 2 001 census.  T he schedu led caste people are a lso
known as D alits; S cheduled Tr ibe people (Bhil) are a lso refered to as
Adivasis.
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Ind icat or 2 2: It  is not nece ssary  to trea t my moth er a nd m y f at her equa lly
be cau se th e f ami ly is mainta in ed by my f at her ’s  ea rning

In  b oth  a ssessm en t  studies,  9 3 .2  per
cen t  of  th e stu den t s disa gree w ith  th e
statem ent  that  only  the fa ther sh ould be
treated with  m ore respect than  the m other.

For very long, and even  now, the fam ily
has been  tutoring ch ildren  th at th e father

is th e breadw inner an d he is everyth in g. T he projected role tha t the
m other is required to pla y is supporting h er husband and cooking at
hom e. T his has been  the im age that was ev ery young girl/ wom an has
grown up with  and is expected to do when she grows up.

H owever,  there is som e cha nge ta king pla ce w hich  m ea ns tha t
‘rights’ education  has brought about som e change in  the young m inds
and th is can  be built up to ensure a fair and just society, where everyone
can  have equ al rights and opportunit ies.

Im p a ct o f H R E : Tra n sfo rm e d  S tu d e n ts

FA M ILY  PR O B LE M  S ETTL ED
I am  D eiva m een ach i,  stu dy in g in 9th stan da rd in  ADW  S ch ool,
E la m a nu r,  M adurai. W hen I wa s studying  in  8 th  sta ndard,  m y
fam ily  situa t ion d istu rbed m e grea t ly. M y fa ther u sed to  dr in k
alcohol an d fight  with m y  m other  u nn ec essa rily.  This ha pp en ed
so freq uent ly in m y h ou se th a t I  c ould n ot  con cen trate  on  m y
stu dies. O n e day  I expla ined m y fam ily ’s c ondition to m y hu m an
r igh ts edu c at ion  tea ch er.  S h e ca m e to  m y h ou se a nd  m et m y
p a ren ts.  S h e ex p la in ed  how th eir  f ig ht in g  h ab its af fec ted th e
ch ildren.  M y p arents understood  the concern  of  the teac her. M y
fath er  p rom ised to  g ive  up  alc ohol a n d stop  fig ht ing  with  m y
m oth er,  a n d b oth of them  a g reed n ot  to  fig ht  in  fron t  of  th eir
c h ild ren .

B eca u se of  m y tea ch er ’s frequ en t ef for ts,  m y  p aren ts stopp ed
their  figh t in g.  M y  fa th er also stopp ed  dr in k in g  a lc ohol.  N ow I
am  ha ppy,  an d I  can  concentra te fully  on m y studies.  I will be  a
witn ess for hu m a n righ ts edu ca tion  for  the  rest of  m y life .

In dica tor 23: I ha ve r ealized  af t er t he H R E p rogr am
tha t ea ch o ne of  us can p ract ice our o wn r elig ion

Freedom  to pract ice one’s own religion  is a fundam ental freedom .
T he Const itution  of India guarantees it. So do other instrum ents such
as the UN CRC (Art. 14) and the UD H R, which  says, ‘Every one has
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the right  to freedom  of th ought, conscience and religion  …  to m anifest
h is religion  or b elief in  tea ching,  practice, worship a nd observ ance’
(A rt18 ).

T h e m odule on  religious f reedom  and freedom  of conscien ce h as
left an  indelible im pression  in  the young m inds as can  be gauged by
the response of 96.4 of th e AD W B school students affirm ing that they
are fully  aware of th is an d would like it being honoured by  all. T he
correspo n din g percen ta g e of  stu den ts in  D iocesa n  sch ools w h o
affirm ed th is statem ent and shared the sentim ents of their cou nterparts
from  the AD W B schools w as 96.9.

T h is is a clea r in dicator  tha t proper  a waren ess am on g studen ts
enables them  to overcom e the fear of the m ajority (due to u npleasant
ha ppen ings in  the recent past)  and also to un derstand tha t In dia is
m u lt i-cultu ral society.  T his u ndersta nding is v ery m uch needed in
today’s context. Understanding religion  in  it s true sense will redu ce
fu ndam entalism .

In dica tor  24:  I h ave  the  right to get cle an d rink ing  wat er
a nd  h ea l th y en vir on me n t in  m y  s ch oo l

Clea n  a nd potab le dr ink in g w ater is
on e of th e m ost u rgent  n eeds in  m a ny
pa rts of th e w orld.  L a rge n um b ers of
ch ildren  worldw ide do not ha ve a ccess
to dr ink in g w ater. M an y schools in  the
cou n t ry  do n o t  h a v e ei th er  dr i n k in g
water or adequate sa nitation  facilit ies.

A rt .  2 1 (c)  of  t h e In dia n  C on st itu t ion  spea k s  a b ou t  f ree a n d
com pu lsory  edu c a t ion .  A rt icles 2 8  a n d 2 9  of  C R C  spea k  a b ou t
education  and total developm en t of th e ch ild. For total developm ent
of the ch ild the environm en t of the school is very im portant; facilities
su ch  a s drink ing water a nd sanitation  are core essen tials, especially
for gir l ch ildren . Unfor tun ately, a large nu m b er of  adolescen t gir ls
drop ou t from  school du e to poor  a nd u nh ealth y en viron m ent  in
sch ools.

Alm ost all  the students from  both  schools – the percen tage b eing
99 – would like to see a healthy environm ent in  their schools. Som e
of the stu den ts of  th e H RE  progra m  h av e su bm itted pet it ion s to
D ist rict  Collectors to provide dr ink ing wa ter  a n d good sa nita t ion
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Im p a ct o f H R E : Tra n sfo rm e d  S tu d e n ts

GR E EN  C LU B

John M a rsh al and  h is two fr iends are stu dying in  9th S td.  a t S t.
Josep h  H igh er  S ec on da ry S c h ool,  M a rth a  da m ,  K .K . D istric t ,
Tam iln adu . They  were  in trodu c ed  to  H u m a n  R igh ts Edu ca t ion
in  th eir  6 th  S td .  a n d c on t in u ed  u p  to  8 th  S td .  H u m a n  r igh ts
edu c a t ion  h a d  a  g rea t  dea l o f  im p a c t  o n  th em .  Th e y  were
in f lu en c ed b y  va riou s ch ild  r ig h ts a nd  h u m an  r ig h ts lik e th e
righ t to educ ation , the  r igh t to  life , and  the  righ t to protect ion.

Joh n M a rsha l sh ared  h is exp er ienc e th at  every on e ha s th e righ t
to  su rviva l,  b u t  in  h is v illa g e th a t  r ig h t  wa s th rea ten ed  b y
en vironm en ta l degradat ion.  The villag e pond h ad  b een polluted
by the villa ger ’s u sing it for bathing, washing c loths, and clea ning
ca tt le . Th e wa ter ha d gone b ad,  a nd  the  environ m ent  a roun d it
wa s a l so  b a dly  a f f ec ted .  Joh n  M a rsh a l a n d  h is fr ien d s took
initia tive to  preserve the  pond.  F irst,  th ey  prom oted a wa ren ess
a m ong  th e villag ers for the  p rotect ion  of  the  pon d.  Th en ,  they
app roac hed the m em bers of  the  loca l governing b ody to get th eir
su pp ort to  stop villa g ers’ u n h yg ienic  pra c tic es.  They  pla c ed  a
board nea r the p ond tha t said , “K eep  th e pond clea n a nd do n ot
use as dust bin.” After a period of tim e the villagers slowly began
to  c h a n g e th eir  a t t itu des a n d  b eg a n  to  u se  th e  p on d very
h y g ie n ic a lly.  T h e stu den t s p rep a re d  a  p ro j ec t  rep or t  c a lled
“ P reserve ou r bio-diversity ” for sch ool,  a n d it  won  a  state- level
p rize . They ha ve form ed a grou p  c alled  “ Green  C lu b”  to  work
for  a  c lea n er  en viron m en t  a n d  to  en su re  every on e’s su rviva l
righ ts by  p rom ot in g clean  a ir  an d wa ter. Th ey sa id  that  h um an
r ig h ts  edu c a t ion  wa s a  g ood  e x p er ien c e  t h a t  b oth  p r ovided
k nowledge a n d c ha n ged  th eir a tt itu des an d  b eh a viors.

facilities in  the school; th is is a direct outcom e of the H RE  program .
In dic at or 25:  I am aw are  th at pre se rving
th e en vi ron me nt  is a ls o a hum an  r ig ht

Forests, la kes, rivers, and unpolluted air are essen tial for surv ival
of  h u m a n  b ei n gs,  a n im a ls a n d a ll  f orm s of  l ife o n  th e ea r th .
Safegua rding these is an  essen tial right  and the duty  of a ll citizens.
T h e h oly  scr iptu res of  m a n y  of  th e rel igion s a lso spe a k  a b ou t
safeguarding the earth  and protecting its environm ent if hum an beings
a re to su rv iv e;  s o do m o dern  sc ien t is t s a n d en v iron m en ta l ist .
U n for tu n ately, ov er th e deca des,  h um a n  b ein gs h a v e plu n dered
m oth er  ea r th  a n d po llu ted it s e n v iron m en t .  S en sit iv ity  to th e
preserving the vita l elem en ts that  a re req uired to su stain  hu m a n,
anim al and plant life has taken  a  back seat.
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 It is im perative that one rediscovers that
concern  an d the b est  w a y  to sta r t  is b y
in cu l ca t in g  th e y o u n g  m i n ds  w i th
en v i ron m en t a l a w a re n ess.  T h e spec if ic
m odules in  the H RE curriculum  has played
a m ajor role in  sowin g those seeds, as can
be gleaned from  the responses of studen ts

from  both  set of schools -  98.4 percent of  the AD W B schools students
and 96.9 percent of D iocesan  school studen ts – avowing that  they are
aware of the degradation  a nd depletion  of the environm ent. T hey also
feel that it a violation  of their rights to en joy clean  drinking water and
also as a violation  of the r ights of those who are yet to be born , as they
see that they have only ‘in herited th is plan et from  future gen erations’
and that it is their duty to preserve and protect it.

A rt icle 29 (e)  of th e U N C R C explicitly  speak s a bou t developin g
respect for the na tural environm ent.

In dica to r 2 6:  K no wle dg e of  hist or ic al

A D W B D ioc es an
Sc h o ols Sc h o ols

Is su e Pe rs on a li ty Rig h t % a ge Rig h t % a ge
a n s . a n s

R acism Abra ham  Lin coln 1 9 2 8 . 0 1 2 7 1 . 7

Child M arriage  D r. M uthulakshm i 3 2 5 1 3 . 5 4 7 2 4 . 5

Un toucha bility  Am bedk ar 7 5 0 3 1 . 2 5 8 7 0 5 4 . 4

Self respect a nd
ca ste abolition  Periyar 2 0 5 8 . 5 4 3 1 1 . 9

Wrong a nswers 9 2 8 3 8 . 6 6 6 0 0 3 7 . 5

Total res pon den ts 2 4 1 0 1 0 0 1 6 0 0 1 0 0

p er so n al i ties  an d  t he i r m ovem e nt s
Students w ere a sked to nam es of great  persona lit ies a gainst the

ca uses they  espou sed for to gauge their u nderstanding of  h istorical
lin kage to hum a n righ ts issues. T he em inent persona lities were M r.
A b r a h a m  L in c oln ,  w h o en ded  b la ck  sl a v er y  in  th e U S A ,  D r.
M uthula kshm i, w ho led the f ight  aga inst  ch ild m arriage,  D r.  B. R.
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Am bedkar, cha m pion  of Schedule Ca stes a nd ‘fath er of th e Indian
Constitut ion ’, and EVR Per iyar, who took up the cause of self-respect
for D ravidians and fought  the brahm inical dom ination  in  Ta m il N adu.

T he knowledge of students of the roles pla yed by each  of th e em inent
person alities ha s been  below  a verage,  a s the table above indica tes.
T he spirit of th e st ruggles a nd the causes they ch am pioned has not
b een  im b ib ed b y stu den ts a nd lin ked.  T he st ruggle needs to b e
associated with  the ou tcom es of th at struggle and how that  struggle
changed the h istory and living of the society.

Ind icator  27. It is  the d uty o f  f am ily me mbers  to c are f o r eld ers
T he love and affection  towards the elderly is very

high  a m ong the stu dents, 95.1 % of them  agree to
the fact that it is the duty of the fam ily m em bers
to take care of elderly people at hom e. Bu t in  m ost
ca ses, th e elder ly an d in f irm  a re left  to fend for
th em selves due to fa m ily a nd econom ic reason s.
T oda y, w e f in d la rge nu m b er  of  elderly  people
seek in g shelter  in  old age h om es or  y ou n gsters
si deli n in g e lder s f rom  fa m ily  m a t ter s.  T h e

atm osphere of fam ilies is so focused on  econom ic needs and how m uch
wou ld the elderly  also con tribu te to the m ana gem ent of  the fam ily.
W h en  th e grown up ch ildren  seek  wealth  and property from  their
parents, they are duty boun d to take care of their parents or contribute
10% of their  incom e towards m ainta in ing the elder ly. Social secu rity
needs to be in troduced as a com pu lsory  m easure to tak e care of the
elderly.

Im p a ct o f H R E : Tra n sfo rm e d  S tu d e n ts

SO C IA L R E SPO N S IB ILITIES
Raj eshwa ri, a 9th  std.  student in AD W B S c hool,  P untham alli, Chenn ai.
S h e h a s on e e lder  broth er  wh o is c on t in u in g  his edu c a t ion in  th e
college.  H er father  is a n a lcoholic,  a nd everyday he m istreats h is wife
a n d  c h ildren ,  b e a t in g  th em  m erc ilessl y.  H er  fa t h er ’s a t ro c it ies
d isturb ed  Ra j esh wa r i very  m u ch  a nd  sh e b eca m e h op eless a nd  wa s
a fra id  of  h im . After  stu dy in g  hu m a n  r ig hts sh e bec a m e b old  a n d
courageous enough to put a stop to his inhum an e activities. S he sta rted
to  speak to  her fa ther about  h is in hum an e att itudes very op enly.  H er
fa th er  is a  g ood  p erson  a n d  h e loves  h is c h ild ren ,  esp ec ia lly
R a jesh war i.  After  th e  advic e from  h is da u gh ter, h e  slowly reduc ed
h is a lc oh ol con sum p tion  a n d  th e u n wa n ted  ac t ivit ies.
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H e wa s a lso  illicitly  b rewin g arrac k in th e  villag e an d  sellin g it.  H e
reduced h is inta ke of a lcoh ol,  but  his se lling of a rrac k was g iving h im
a  lot  o f  m on ey.  I t  h a d  b e c om e h is p r im a ry  so u rc e  of  in c om e.
R a j esh wa r i,  k n ow in g  a b ou t  h er  fa th er ’s a c t ivit y,  fe lt  th a t  h er
u ndersta nding  of  h u m a n r ig hts forc ed  her interven e a nd  pu t a  stop
to h is arrac k business. S till, her father refused to stop his selling arrack.

R a j esh wa r i,  wa s very m u c h  up set  a n d dec ided  to  c om p la in  to th e
p olic e .  S h e c alled  u p  th e n ea rest  p olic e  sta t ion  a n d sp oke to  th em
th rou gh the te lep hon e with out  giving  her n am e. A polic e officer  ca m e
as sh e ex pec ted , b ut the off icer only collec ted  a b rib e of R s.2 50/-  from
h er  fa th er an d  wen t  a wa y. S till,  she  did n ot  give  up . S he c a lled th e
police  sta tion  a ga in  a fter  c ou ple of week s.  The sam e th in g ha pp en ed
a ga in ; th ey  c o llec ted th eir b ribes an d lef t with ou t en forcing  the  law.

Dec iding  to end th e dram a once a nd for all, Raj eshwa ri went in sea rch
of  an  honest p olice off icer, who would  ta ke act ion . S he fou nd a p olice
offic er  an d inform ed him  p ersona lly. The officer, M r. S u nda r, ca m e to
h er  villag e an d a rrested  h er  fa th er. He filed c ases a g ainst her  father
and  took  him  before  a court, which  gave him  a one-year sentence. S he
cr ied a  lo t due to h er  af fec tion for h er  fa ther,  bu t she n ever felt sorry
for  her action. After a  year, he was re leased from  the jail, and  he c am e
b a c k  h om e very  h a p p y.  R a jesh wa r i a lso  wa s very  h a p p y  tha t  h er
father retu rned  as a good m an, and she assu red herself that  her  father
would com m it the  sam e crim e again.  Her b elief and hopes disappea red
a fter  cou ple of weeks wh en  he on ce a g ain sta r ted to brew th e illicit
a rrac k . B ut  R a jeshwar i d id not  g et fru strated .

Ra jesh war i decided that  she will take the  pa th of love and  affect ion as
m ea ns to correct  h er  fa th er. S h e slowly stop p ed  h er  c on versing  with
her  fath er a nd eventua lly  refused to  see  him .  S he expressed  her protest
a ga in st his a ct ivities by  refu sin g to  wear  th e c lo th es an d  orn a m ents
p u rc h a sed  b y  h er  fa th er  wi th  m on ey  f rom  h is a r ra c k  sa les .  S h e
dec la red ,  “ I  will n ot  wea r  a n y  new c loth es or  r in g s a n d  ea rr in g s
b ec au se these  a re  a ll ea rn ed  th rou g h th e arra c k  m on ey.  I  will n ot
touch at all.” I t was a shock to her father. S h e wore the old clothes that
were a va ila ble  to  h er  an d  c lothes p urc ha sed  b y  h er  re lat ives,  wh ic h
were p urch ased  with lega lly  ea rn ed  m on ey. Th is sta nd  of Ra jesh wa ri
ha s forc ed her  fa ther to g ive  up  his ar rac k b usiness. Raj esh war i is n ot
a ll t h a t  h a p p y,  k n owin g  h er  fa th er,  wh o m a y  r esta r t  th e  sa m e
bu siness af ter  som e t im e,  bu t she h as decided  she will p ress the  issue
from  with in th e fam ily.
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Ind icato r 28:  It is not  nece ssary  to p ay eq ual w ages f or
me n a nd wom en involved in  th e s ame  kind of  wor k.

84. 5% of  the studen ts disagree to the disparity of  wages betw een
m en and wom en for the sam e kind of work. Apart from  th e awareness
created b y the H RE program  they are also a ware of the wages received
b y m en an d wom en in  their  v icin ities. T h ey  do see th e dispar ity
ex ist ing in  w a ges,  bu t  th e v ery  iden tif icat ion  of  dispar ity is th e
beginning of reasoning ability am ong the stu dents and also th e ability
to identify violations aga inst wom en. T hough they are not ab le to pin
point the constitutional obligations and Art icles in  UD H R in  relations
to w ages,  at  th is ju ncture the students need to kn ow and iden tify
violation s that are takin g place.

Im p a ct o f H R E : Tra n sfo rm e d  S tu d e n ts

 
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Lessons Learnt,
Constraints and Challenges

T he design  for the hum an rights education  program m e took shape
through feedb ack from  teach ers w ho ha d participated in  a  wom en’s
r ights t ra in in g progra m m e.  T h e progra m m e’s crea tors b u ilt th e
fra m ew o rk  t h rou gh  a  del ib er a t iv e pr oces s,  e n cou ra gi n g a n d
incorpora ting n ew  idea s an d th ou gh ts w hile keepin g in  m in d th e
b roa der  f ra m ework  of  hu m a n r igh ts edu ca t ion  in  schools.  S om e
im portant lessons learned from  th is process are given  b elow.

P ro je c t Se qu e nc in g

T he hum an rights educa tion  program m e was in itially envisioned
as a pilot program m e, to begin  in  n ine schools and eventually expand
to 100 schools. T he process of  begin ning sm all and expanding ev ery
y ea r  ha s allowed th e progra m m e to rem ain  respon sive to ta rget
com m unities’ sh ifting needs. T hree im portant subjects – hum an rights,
ch ildren ’s rights, and discrim ination  – have been  sequenced in  teaching
m odules to support  tea chers’ skills as m uch as possible. A s teachers
b uilt their k now ledge an d sensitiv ity  towa rd n ew  su b jects,  th ese
su b j ect s w ere in clu ded in  th e cu rr icu lu m .  T h is ev olv in g lesson
seq uence helped to keep the progra m m e fresh  a nd ef fective.

S ince the program m e’s in cept ion  in  1997 , its focus ha s expanded
and sh ifted according to stakeholders’ needs. T he prim ary focus sh ifted
from  nine schools in  1997 to 100 schools in  1998; to schools aided by
Tam il N adu’s Conference of R eligious, India (CRI) during 1999 -2002;
to sch o ols ru n  b y  A di D ra v i da  W elfa re B oa rd / S oc ia l W elf a re
D epartm ent from  2002 to 2005 and to schools aided by the Church  of
Sou th  India  (CS I), again  in  2002 -05.  T he program m e h as expan ded
effectively through these various forum s by staying loyal to its central

8
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goal of com m unicating the im porta nce of hum an rights education  in
sch ools.

Ins t i tu t ion a l  M e c ha n ism s

M an agem en t structures for  im plem entation  have changed dur ing
the various phases of the project. T he first two phases depended entirely
on  v o lu n teer ism .  C rea t in g  a  v olu n te er  b a se,  e specia lly  a m on g
academ ics, was vital for m onitoring the pilot phase. Volunteers in  the
f irst pha ses of the progra m m e req uired qu ite a few  in st itu tiona l
resources a nd their  work ha s served as a tem pla te for sim ilar w ork
throughout the life of the project.  W ith  lim ited resources at hand, it
was only through its volunteers that People’s Watch  was able to spread
hum an r ights education  to reach  it s target com m u nities.

Collective lea dersh ip is now needed to strengthen  the m onitor ing
process. People’s Watch  will spread m onitoring responsibility f rom  its
volunteer base to local inst itutions and people. T his decentra lizat ion
process has the advantage of in ternalizing H RE in  target com m unities,
spreading ownership of the program m e to each  state and com m unity
an d in volving m ore people in  preventing violations of righ ts of the
people.   Local m onitorin g in stitutions a nd structures should include
elected representa tiv es from  the b eginning.  T h ese st ructures shou ld
also be lin ked w ith  loca l bodies.  A colla borat ive process w ill help to
sen sitiz e elected represen ta t ives a n d pu t r igh ts on  th e a gen da  of
established local institutions.

It is vital to adopt a com m unity-based approach  from  the beginning.
For exam ple, schools can  establish  rights clubs and com m unities can
cr ea te  com m it t ees to f igh t  se xu a l  h a r a ssm en t  a n d gen d er
discr im in at ion .  A ddressing such  pressing issu es a s in fa nt icide an d
feticide through school clubs will rein force the lessons of hum an rights
educa t ion  a m on g stu den ts.  S ch ool-lev el com m it tees ca n  h elp b y
en c ou ra gin g  dis cu ss ion  of  r igh t s is su es  in  sch o ols a n d in  t h e
com m u nity,  th us spreadin g practical knowledge on  h ow to address
violations.  Inclusive processes such  a s these becom e self-perpetua ting
and sustainable in  the long run .

R o le of  S ta te-leve l B odies

T hough m ost activities should em ploy a bottom -up approach , state-
lev el b odies n ecessar ily exercise som e control throu gh  m a cro- level
policy  m ak in g.  M an y righ ts v iolat ions a nd oth er  problem s ca n  be

L e sso n s  L ea rn t, Co n stra in ts  a n d C h a llen g e s
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addressed through qua rterly  review m eet ings in  the presence of a ll
sta te- lev el h ea d s of  depa r tm en ts,  esp ecia lly  th e S ocia l W elfa re
D epartm ent, E duca tion  D epartm ent , D irectorate of M a ss Education ,
M i n or i t ies  C om m iss ion s ,  S c h ed u led -C a s te/ S ch ed u led  T r i b e
Com m issions, and other bodies. T hrough th is engagem ent with  State
auth orites, young a ctivists can  ga in  conf idence a nd m ore people will
feel involved in  the hum an rights m ovem ent.

Link ag es  t o Lo ca l B o dies

IH RE’s ta rget  schools fall  under the purview  of  both  panchaya ts
an d m un icipa lities,  wh ile som e schools in  the progra m m e a re also
operated by city corporations. At present, involvem ent with  these local
bodies is lim ited to the classroom : hum an rights classes are conducted
according to the understanding between  People’s Watch  and local city
corporations. IH RE can  expand th is relationship beyond the classroom
by teaching the of ficials and staff of city corporations, m un icipalities
and panchayats about hu m an rights issues. Lessons learned th rough
th e progra m m e can  b e sprea d throu gh th e creat ion  of  netw ork s
betw een  pa nchaya ts and m unicipalit ies.

N G O  In vo lvem e n t

W ith  the addition  of specific groups (i.e. AD W /G T R, CSI, and CRI
schools), the hum an rights educa tion  program m e now  covers a lm ost
all of Ta m il N adu . T he progra m m e rea ches over 100 ,0 00 ch ildren ,
spa n n in g ov er  9 0 0  sch ools.  T he progra m m e sh ou ld in v olv e th e
num erous N G O s working throughout the State’s districts, taluks and
villages, but their participation  rem ains m inim al. T he involvem ent of
CBO s is also req uired for th e hum an  rights m ovem ent to becom e a
h um an  righ ts cu ltu re.  T heir in volvem en t will help in  bu ildin g a
network of hum an rights advocates from  the village level to the state
level.

Ultim ately, school in tervention  is on ly one of severa l m ethods for
sp rea d in g h u m a n  r i gh ts  edu ca t ion  th ro u gh  th e com m u n it y.
Com m un ity m em b ers should be involved in  com m ittees at v arious
levels to enhance the dissem ination  of hum an rights in form ation .

S ta ke h old er -s p ec i f ic C ap a ci ty - bu i ld in g

M ere en viron m ent -building activity  has prov en  to be insuf ficient
in  tack ling th e cha llenges of a  progra m m e of th is m agnitu de.  T he
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People’s Watch/IH RE  team  realized that ev ery group, be they actors,
tea ch ers,  v olu nteers or project sta ff , h as a specific role to play  in
im plem en ting hu m a n righ ts educat ion .  T h is prom pted the project
team s to evolve dif ferentiated t rain ing pa ckages for  var iou s groups.
Still,  the m ajor focus of ca pacity-building has been  on  hum an rights
and on  teaching the curriculum  set forth  in  the th ree m odules. To a
lesser extent, it has focused on  legal education  and perspective-building.

E xp an s io n

T h e inv olvem en t of volun teers h ad a broad effect  on  the righ ts
education  program m e. M an y of the v olunteers associa ted w ith  the
program m e hav e in itia ted h um a n r igh ts educa tion  progra m m es in
their hom e institutions (colleges and universities) as an  optional subject.
Som e volunteers have in t rodu ced a  week-long t rain ing for N ational
Service Schem e students at the college-level. Two volunteers, working
with  IH RE, have in troduced Social Analysis as part of hum an  rights
edu cation  to understand the program m e better.

C O N STR A IN TS  FA C ED

S om e of  th e m a j or  con stra in ts faced du r in g v a r iou s sta ges of
im plem entation  a re:

A c ce pt in g t he  C on ce pt

IH RE proved in  the 1997-8 school year that it is possible to conduct
a hum an rights education  program m e in  schools. Yet bureaucrats and
politicia n s felt  u n cer ta in  tha t  th e in it ia t iv e w ould b e a ccepted in
com m u nities outside th e schools. T h ey refused to provide space for
in t rodu cing the program m e in  schools, convinced tha t su ch  a  sm a ll
exper im ent cou ld not adequately support a new policy. D isappointed
b ut  n ot  deterred,  People’s W atch  expan ded the program m e to 10 0
experim en ta l sch ools.  Ev en  now as th e program m e rea ch es alm ost
1,000 schools through CRI, CSI, and AD W /G T R schools, the education
departm ent that opera tes over 60 per cent of the schools in  th e State
has not  accepted the feasibility of  th is program m e. Lim ited resources
(tim e, energy and m oney) still create a m ajor constraint. It rem ains a
cha llen ge to con v in ce the b ureau cra cy a nd political lea dership to
su pport the program m e.

L im ite d  P o li t ic a l C om m it m en t

For any program m e to succeed it is im perative to have com m itm ent

L e sso n s  L ea rn t, Co n stra in ts  a n d C h a llen g e s



S ch o o ling  fo r Ju stice  a nd  R ig h ts

130

from  top-level political leadership and with in  the burea ucracy a t the
sta te a n d dist r ict  lev els.  In  a  dem ocra t ic st ru ctu re th e top- lev el
leadership consist s of  elected represen ta tives, pa rt icu la rly m em bers
of legislative assem blies (M LA s), m em bers of P arlia m ent (M Ps) and
m inisters. Even  th ough the politica l lea dersh ip echoes th e spirit of
hum an rights from  public platform s, actual support for a hum an rights
cu ltu re is lack ing. T hey  fa il to u nderstand th at buildin g a wareness
am ong the young will enable a new vision  and new society of justice
and liberty.

W id e  C o ve r ag e

S ch ools opera ted b y  the D epartm en t  of  E duca t ion  a n d  n on -
governm ent groups are spread across the State. T herefore, it is difficult
to m on itor  v isit s an d provide n ecessa ry  support to im plem ent  the
program m e. T hou gh coordina tors individually  m onitor eleven  zones
in  the State, m ost of them  are stationed at IH RE headquarters and are
sim ultaneously in volv ed in  other  People’s W atch  progra m m es. As a
result, it is difficult to find tim e to spend at the zonal office working
with  teachers.  Visit s to schools ha ve on ly  been  possible once every
quarter, if at all.

AD W /G T R  schools a re located in  rem ote or  forested area s wh ere
transportation  is diff icult. T his ha s contraints on  m onitoring efforts.

C a pa c i t y- b u i ldin g

T he program m e needs to train  or enhance the capacity of its staff
in  areas of plann ing and m on itor ing,  a key com ponen t w hich  is at
pre sen t  a  w ea k  lin k  in  a ch i ev in g th e pr ogra m m e ob j e ct iv es.
D epen den cy  on  r esou rce pe rson s ou ts ide th e pr oj ect  h a s to b e
m inim ized. A ll zona l coordina tors shou ld h ave expert ise in  at lea st
on e sub ject.

T he hum an rights education  program m e could link the staff to the
Child Welfare Center and Child H elpline, giving them  insights on  how
to respond to hum an rights violations. T he staff should also be trained
on h ow to form  h um an r ights clubs a nd com m ittees in  schools and
com m u nities.

R es ou rc e  Tea m

T he volunteers in  the second phase of the project acted as a resource
team , train ing teachers and m onitoring the program m e at the district
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level. T h is cou ld have served a s a tem pla te for the developm ent of
dist rict  lev el resou rce team s of  v olun teers an d teachers w ho cou ld
m onitor the progra m m es a nd provide regular feedba ck for tea chers
rega rding rights and developm ent issues. D istrict-level or z onal-level
resou rce team s have to be created.

C o re Iss ues  N o t A ddr ess ed

T h e teachin g m odu les st ill  leav e m any  im portan t h um a n r igh ts
issues un addressed. T hese include issues of ch ild abuse, traff icking of
ch ildren , ch ild welfare centers, and juvenile justice. T he m odules also
fail to tou ch  u pon wa ys of redressing r ights violat ions w ith in  th e
existing institutions of district and state adm inistration . Building trust
and confidence in  th e existing system s of justice would ena ble th ese
inst itution s to fu nction  m ore effectiv ely.

C H A LL EN GE S

T he H um an Rights Educa tion  Program m e which  begu n 10 y ears
ago on  an  experim ental basis is now introduced in  schools across the
length  and breadth  of the country as part of the N ational Program m e
on H um an Rights Edu cation  in  S chools. But  the challenges faced in
th is process sh ould also b e registered. O nly when  there is clarity  on
th e ty pe of social structu re a nd en virons in  wh ich  H u m a n Righ ts
Educat ion  has been  in t roduced, it  wou ld b e a ppropria te to speak of
failu re or success of the program m e.

S ys t em ic C ha l le n ge s

T he social structure in  India has never been  one where rights have
been  celebrated or  even  respected. O ur social structure is in ter twined
by the varnashram a and rigid class structures. T he rigid class structure
designated a duty to each  of the castes but bestowed rights upon none.
T his structure taught that doing one’s duty (assigned to various castes)
a s dh arm a  a nd therefore, held the view  tha t social disciplin e wa s
m a nifested th rou gh dha rm a . T his prin ciple which  was j ust ified by
religiou s policies wa s n ever q uest ion ed by people. T he practice w as
subjected to qu estioning occasionally and leaders who spoke of social
change, abolish ing caste system  and caste dom ination  began  to em erge.
Associations and m ovem ents began  to take shape. Leaders of free India
who realized the unequal situation  that prevailed because of the casteist
oppression  ga v e u s th e C on st itu t ion  w ith  v a lu es l ik e eq u a lity,
dem ocracy a nd secularism . T his brought a bout a great revolution  in
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the Indian  social structure. T he Indian  Constitution , the laws that were
enacted con sequently and the com m issions that w ere crea ted for  the
protection  of hum an rights are gifts of the dem ocra tic state.

C aste dom in a nce th at  is st i ll  v ibra nt ,  despite m ovem en ts tha t
advocate abolition  of caste and prom otion  of equality, m ay find som e
justification , but what cannot be justified is the fact that the oppressed
sect ion s do n ot  rea liz e th a t  they  a re b ein g oppressed a n d th eir
conditioned m entality to take oppression  as a justified way of life. Age-
old beliefs and faiths that validate th is unequal state of affairs are yet
to be b roken .

Although the G overnm ent and its m achinery have been  established
in  the nam e of dem ocracy, dem ocracy is yet to becom e a way of life.
Even  after 60 years of independence, the practice of ‘reservation ’ which
was in troduced with  the in tention  of establish ing social justice is still
being questioned and m ade fun  of. Even  the courts are of the opin ion
that  reserv ation  sh ould be rethou ght.

People who talk of rights are seen  as problem -m akers. T he argum ent
is that no m atter how m uch clarity is given  to the fact that the term
‘righ ts’ is in clusiv e of ‘dut ies’,  people w ho spea k of  r igh ts do not
attrib ute m uch im portance to duties. As long as the unequal state is
justified and inequality is ingrained in  the psyche of people, a discourse
on  hum an rights will be out of place. In  such  a social situation  it is a
grea t challenge to tak e hum a n righ ts, wh ich  uphold equality, to the
people through  hum a n rights education .

N ote : Brahm inic H induism  categorizes the people in to four “varnas”
according to the body pa rt of the divin ity  Purusha f rom  which  each
grou p w a s crea ted,  an d th ese categor ies def ine th e grou p’s socia l
standing. O riginaly, th is division  was based on  the professions and not
birth .

Sy ste m o f  E duc ation

It is im portant to ask oneself about the kind of educational system
in  which  hum an rights education  is being in troduced and if the system
has the capacity to accept H um an Rights Education  in  its totality.

T he education  system  as followed in  In dia is not an  autonom ous
one but one which  is an  offshoot of the Indian  social structure and has
a b sorb ed a ll  it s n ega t iv e ch a ra cter ist ics. N on e of  th e oppressiv e
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characteristics are questioned by th is educational system . T his system
is a lso a  dua l system ,  sim ila r to th e socia l system ,  divided for  the
affluent and the needy. It has been  ingrained in to the m inds of people
tha t th is dua lity is valid an d natural.  T here is no dem ocracy in  the
schools run  by the dem ocratic state.

Schools are not accessible to som e ch ildren ; som e are run  with  just
a single teacher. Schools like m ost of the Adi D ravida Welfare Schools
a nd G ov ernm ent  Tr iba l R esiden tia l S ch ools w here h um an  rights
education  ha s been  in troduced do n ot even  have basic facilities. H ow
can qua lity education  be expected from  schools where even  the m ost
basic of facilities a re den ied to students? M any students are still not
able to read their lessons. W hat use will the books on  hum an rights be
to them ? IH RE provided them  hum an rights lessons in  cassettes. But
to pla y  them ,  w ou ldn ’t  th ey  n eed ta pe recorders?  Posters w ere
prepa red.  B u t  w h ere a re th e w a lls?  T ea ch ers w h o h a d b ecom e
accustom ed to an  exam -orien ted teach ing m ethod and m aking th eir
students m em orize their lessons were not in terested in  hum an rights
ed u ca t ion  w h ic h  w a s li fe-o r ien ted .  T h e b a sic 5 -da y  t r a in i n g
program m e, the 2-day rev iew program m e and th e sum m er train ing
sessions did not create the expected changes in  th e teach ers. IH R E is
sparing no effort to m otivate them  in  the right m anner.

In  m a ny schools all classes do n ot hav e a  tea cher each . In  som e
schools th ere is on ly  on e teacher  for eight cla sses.  W h en will these
teach ers get the tim e for hum a n rights education? Even  if there is a
teacher for every  cla ss,  the stu dent -teacher ra tio is such  th at classes
cannot be taken  efficiently. O nly one teacher who is trained in  hum an
rights education  should h andle the classes in  all the three years. But
tea chers are suddenly tra nsferred to other  schools and teach ers who
are not t ra in ed in  teaching  h um an  r igh ts a re left  to con tin ue the
m odules.

T he distance between  the teachers, who have becom e m iddle class
citizens with  their salaries, and the econom ically poor students is h igh .
M ost of the teach ers who behave in  an  authoritarian  m anner cannot
do without a cane in  their hands. H ow can  it be expected that persons
who em erge from  a society that does not have a dem ocratic outlook to
transform  overnight in to teachers wh o teach  hum an rights?

T he experience that the Institute had while in troducing hum an rights
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education  in  Pondicherry schools has to b e m entioned here. Changes
to the m odule were dem aned four tim es and when it was felt that the
changes that were m ade were destroying the content of hum an rights,
IH RE opted to suspend the program m e there. T he Educational O fficer
of Pondicherry said, “T he m odule in troduced in  G overnm ent Schools
should be a m odule of the G overnm entand not that of a m ovem ent.”
Such  problem s are encountered while attem pting to in troduce hum an
rights education  in to a form al system .

N o m atter how m uch dedication  is put in to train ing the teachers,
who have im bibed the values prevailing in  the society, they are reluctant
to accept the values of hum an rights. T he fact is that the values in  th is
unequal society are so deeply ingrained in  them .

D iver s i t y

In  th e prepa ra t ion  of  m odu les too th ere is a grea t ch a llen ge.
M odules that suit schools that do not have m uch  quality an d schools
th at a re ‘quality sch ools’ ha ve to b e prepared. S ince there are rural
an d urba n  sch ools an d now tha t hu m an  r ights edu ca tion  is b eing
tak en  forward b y the Institute to var ious S tates,  the lesson s have to
be prepared b ea rin g in  m ind the diversity  in  socia l,  econ om ic a nd
cultu ra l b ackgrou nds.  H um a n righ ts m a y be com m on  for all bu t
one has to rem em ber  that the form s of hum an rights violat ions are
nev er sim ilar.

B ur e au c r ac y

W hile im parting hum an righ ts education  in  G overnm ent sch ools,
even  with  the perm ission  of the G overnm ent, problem s are crea ted
b y im plem en t in g a u th orities.  For  exam ple, the Ch ief  M inister  of
Pondicherry  a greed v ery enthu siast ically to the im plem entat ion  of
h um a n r ights educa tion  in  th e schools in  th e U nion  T erritory  of
Pondicherry; h is felicitation  m essage along with  h is photograph was
included in  the m odule m eant for the students; the Secretary for School
Educat ion  dra ped a  cerem onial sh aw l aroun d th e shoulders of  the
D irector of  the Institute of H um a n Rights Educa tion  and said, “You
m ay consider  H RE im plem ented in  the schools of Pondicherry, from
now on ;” but a Join t Secretary of School Education  cam e up with  new
problem s every tim e and has caused the program m e to be suspended.
T he G ov ernm en t th at  gra nted perm ission  ha s not asked wh y th e
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program m e has not b een  im plem ented yet. T he a uthorities too have
not shown any in terest in  th is regard. T he Institute has not been  able
to proceed with  the program m e there ev en  though it s precious t im e
a n d m on ey  h a v e b een  spen t  in  con du ct in g th e  5 -da y  t ra in in g
program m es for teachers.

W h en  a t tem pts w ere b eing m a de to in t rodu ce h u m a n  righ ts
education  in  the Adi D ravida Welfare schools of the G ov ernm en t of
Tam il N adu, the then  Com m issioner welcom ed th is program m e. But
th e sa id C om m ission er  w a s t ra n sfer red ev e n  w h ile  th e in i t ia l
pr epa r a tor y  m e et in gs w ere in  p rog ress .  B e fore  th e  O rd er  f or
im plem entat ion  of  th is progra m m e could be passed D irectors an d
Com m ission ers ch an ged five t im es. Ev ery tim e a  n ew  D irector or
Com m issioner cam e in , the progra m m e ha d to b e explain ed anew.
T he am oun t  of  t im e th a t is tak en  to im plem en t the progra m m e
increases because of th is. Also, it has never been  easy to get perm ission
to condu ct t rain ing for tea chers, for the review m eeting and for the
headm asters’  m eeting.  T he delay ed act ions of  G overnm ent officia ls
have caused a weakening in  the process of im plem entation  of hum an
rights education . W hen a stage where is reached where all th ink that
the authorities have gained a level of clarity on  hum an rights education
and there would n ot b e problem s in  the im plem enta tion  thereafter,
the con cerned au thorities are transferred.

It w as also seen  that wh en G overnm ent ’s perm ission  was sought
an d wh en the program m e wa s ta ken  to schools,  som e h eadm asters
did not cooperate. It is n ot possible to im plem ent th is program m e in
schools withou t th e com plete cooperat ion  of the headm asters of the
schools. T hey are under the im pression  th at the program m e is being
conducted by som eone with  a few teachers, overlooking them . In  som e
schools m odules were distributed because of th is. S ince the cooperation
of the headm asters is crucial for the success of the program m e, separate
t ra in in g session s w ere con du cted for  th e hea dm a sters a n d th eir
support was sought. T his is not the case of G overnm ent schools alone.
In  pr iva te sch ools too,  th e adm in ist rators a n d h ea dm a sters pose
prob lem s.

E du ca tion al  Value s

Education  has been  com m ercialized and the em phasis is no longer
on  prom oting hum an values. In  such  an  educational scenario, already
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in troduced classes like m oral education  and value education  are being
im plem ented as m ere rituals. W hen com petition , individualistic growth
and profit alone are seen  as objectives what could be the value of hum an
righ ts education ? In  m ost schools educat ion  is exa m -orien ted. In  a
soc ia l st ru ctu r e w h ere exa m s a n d m a rk s ob ta in ed  a re  giv en
prom in en ce,  all- rou n d growth  a nd lea dersh ip sk ills h av e tak en  a
backseat. W hen hum aneness, social concern  and equality have becom e
in appropr iate va lues for today ’s educa tional society, w hat value can
the va lue of hum an rights be given?

S u st a ina b i li t y

People’s Watch  h as designed th is project  to be people-oriented. It
ha s a lso sought to m a ke IH R E a  m odel-cum -dem on stration  project
that is ready for  both  replication  and expansion . H owever, giv en  the
poor  hu m a n r igh ts record in  T am il N a du a n d th e prev a len ce of
ch ildren ’s rights v iolations (especially  against young girls a nd dalits),
the IH RE needs to focus on  the sustainability of hum an rights education
in  schools.  It is essential to view th e project from  th e perspective of
Tam il N adu’s oppressed groups, who require long-term  solutions.

C om mitm en t of  S ta ke ho ld er s

G iven  the above issues, one of IH RE’s challenges was to en sure a
bu ilt -in  m echan ism  for  su sta ina bility,  in dependent of support  from
People’s W atch . To im prove sustain ability, it was im portan t to b uild
confidence am ong the stakeholders – CRI, AD W /G T R, and CSI – that
h u m a n  r igh ts edu ca t ion  w a s u sefu l a n d ha d v isib le im pa cts on
ev ery on e inv olv ed, pa r t icu la r ly  th e studen ts an d th eir  fa m ilies.
Institutional com m itm ent to the issue would ensure the sustainability
of the program m e. T he program m e should not end when the in itial
phases end. It m ust becom e a regu lar part of curricula in  schools.

C o ntinued  Su ppo rt f rom  IH R E

O nce the key players/stakeholders have realized that hum an rights
educat ion  is too v alu ab le to b e term in ated, there will  be effort s to
continue th e program m e. T he hu m an  rights educa tion  program m e
should be clea rly in grained in  the m inds of educationists a nd policy
m akers so th at its progress contin ues. T h e role of IH RE should turn
tow a rds prov iding techn ica l support  a n d ca pacity -bu ildin g. IH R E
sh ould en sure th at textbooks a re rev iewed a nd that  the concepts of
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h u m a n  r igh t s ed u ca t ion  a re in co rpor a ted  for  th e  pro gra m ’s
continuation  in  all schools in  the State.

Se nse of  O wn ersh ip

T hough the project was in itiated by People’s Watch , the em phasis
is on  h elpin g the G ov ern m en t ,  elected b odies,  civ il  society  a n d
com m unities to assum e ownership of the program m e and review the
righ ts situation  in  sch ools an d com m unities. T hou gh there is n ow a
greater sense of ownership, responsibility, and com m itm ent  from  the
Social Welfare D epartm ent, CSI, and CRI institutions, th is trend m ust
cont inue ev en  after People’s Watch  with draws f rom  the progra m m e.
In  order to build a sense of ownership, the program m e needs regular
review  at  th e com m un ity  lev el.  T h e progra m m e sh ou ld a lso b e
calib rated to tie hum a n rights education  in  with  the actual situ ation
on the ground.

In te gra tio n of  Le sso ns in to O n going Wo rk

T he goal of reviewing the m odules is to ensure that feedback from
various stakeholders is incorporated in  the m odu les as well as in  the
capa city -bu ildin g program m es.  T h is process h a s h elped to create
inn ov at ive th in king a m on g tea ch ers a nd h a s helped to sh ape th e
m odules. T he D epartm ent  of S tate Education  Research  and Tra in ing
(D S ERT )  and D istrict In stitution  of  Edu cation  a nd T rain ing (D IE T )
need to b e inv olv ed in  the prepara tion  of  teachin g m odules. T heir
feedback could help to evolve the IH RE concept, and their involvem ent
m ight in fluence them  to in troduce hum an rights education  textbooks.

Ins t it u tio na l iz ing  Pr o ce s se s

T hough the program m e with  AD W /G T R schools has been  successful
it has n ot been  in stitu tiona lized by th e G ov ernm ent. M ere circulars
alone cannot institutionalize the process. T he project needs to converge
with  the D epartm ent of Education  and Panchayat Raj Institutions.

R ight s Edu cat io n A cce pt ed as N o rm

IH RE needs to ensure continuous awareness and social m obilization
ca m pa i gn s a m on g te a ch e rs,  stu den t s a n d pa ren t s.  E lect ed
representatives and civil society groups publicly adm it that ch ild labour
is an  avoidable evil, that education  is the right of every ch ild, and that
caste h ierarch ies should be abolish ed to a llow everyone to be treated
equally. Ultim ately, the com m unity itself will work towards establish ing

L e sso n s  L ea rn t, Co n stra in ts  a n d C h a llen g e s
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these goals as socia l norm s, ev en  in  the ab sence of the in it ia tors,
prov ided the program m e reach es every stu dent in  every school.

Su pp ort  S tru ctu re s t o be In sti tut io nal ized

N ecessary  structures, such  as ch ildren ’s r ights clubs with in  schools
and com m unity rights m onitoring groups affiliated with local village and
m unicipal levels, need to be institutionalized to overcom e societal apathy.

C o mm unity to  C laim R ig ht to Ed uca tion

In  order to ensure that every ch ild in  a given  com m unity receives
edu cat ion , the school n eeds to provide qu a lity edu ca t ion  a nd th e
com m unity needs to be aware and be em powered to claim  its rights.
As a step in  th is direction  every school in  the project area should display
on their notice board the details of w elfare provisions, su ch  as those
rega rd in g sch ola rs h ips,  u n ifor m s a n d b ook s.  C B O s n eed  to b e
em powered to dem a nd their righ ts from  schools. If every ch ild is in
school, hum an rights education  can  reach  all of them . IH RE has focused
ent irely on  schools,  leaving ou tside the program m e’s reach  the large
num ber of ch ildren  who do not attend school and are m ost vulnerable
to hum an rights violations.

 
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Going Beyond Tamil Nadu
At the end of the UN  D ecade for H um an Rights Education  in  2004,

the UN  had organised a consultation  in  G eneva, for which  M r H enri
T iphagn e, E xecut ive D irector of People’s W atch , wa s inv ited and he
con tr ib u ted to th e dev elopm en t of  th e UN  World P rogra m m e for
H um a n Rights Educat ion .

T he World Conference on  H um an Rights considered hum an rights
education , train ing and public in form ation  essential for the prom otion
a n d a c h iev em en t  of  sta b le a n d h a rm on io u s r ela t ion s  a m o n g
com m unities an d for  fostering m utua l understan ding,  tolerance and
peace (Vienna D eclaration  and Program m e of Action , Part II.D , para.
78). T he report on  the D ecade’s M id-term  evaluation  (2000, UN  D oc.
A/55/360), the study on  the follow-up to the D ecade (20 03, UN  D oc.
E/CN .4/200 3/101)  and th e report on  achiev em ents and sh ortcom ings
of the D ecade (2004, UN  D oc. E/CN .4/2004/93), com piled by the O ffice
of the H igh  Com m issioner - in  coopera tion  with  U N ESCO  - on  the
basis of the in puts receiv ed from  relevant actors, expressed the n eed
to con t in u e a n  in tern a tiona l globa l f ram ework for  hu m an  rights
educat ion  beyond the D ecade.

In  2004,  the G eneral Assem bly proclaim ed, at its fifty-n inth  session ,
a  W orld Progra m m e for  H u m an  Rights Edu ca t ion  to begin  on  1
Janua ry 2005 and to b e structu red in  consecutiv e phases, in  order to
fur ther  focu s n at ion a l h um a n r igh ts edu ca t ion  effort s on  specific
sectors/issu es per iodically identified by  th e C om m ission  on  H um an
Righ ts.

T he stated objectives of the World P rogram m e for H um an R ights
Edu cation  a re:

a ) to provide a  com m on collectiv e f ra m ew ork  of  action  for  all
relevant  actors;

9
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b)  to prom ote a com m on  u nderstanding, based on  in ternat ion al
instrum ents, of  basic pr inciples and m eth odologies for hu m an
rights educa tion ;

c) to enha nce partnersh ip an d cooperation  at a ll levels;

d)  to support  existin g hum an rights edu cat ion  program m es a nd
provide a n  incen tiv e to contin ue/ expand them  an d to develop
new ones; and

e)  T o en su re a  focu s on  h u m an  r igh ts edu ca t ion  w ith in  th e
internation al agenda.

In  the First Phase (2005-2009) a  Plan  of Action  for H um an Rights
Education  in  the Prim a ry and Secon dary S chool System  was drawn
u p .  I t  com plem en ts  th e  con cept  of  edu ca t i on  f or  s u sta in a b le
developm ent a s adopted in  the 2 002 World S um m it on  Su sta inab le
D ev elopm en t .  T h e W orld S u m m it  sees edu ca t ion  a s a  tool for
addressing im portant questions such  as rural developm ent, health  care,
com m un ity in volvem ent , H IV/ AID S,  the env ironm en t,  a nd w ider
eth ical issues such  as hum an values and hum an rights.  It is further
stated th at th e success in  th e struggle for  su stain ab le developm ent
requires an  approach  to education  that  strengthen s “our enga gem ent
in  support of other values – especially justice an d fairness – and the
awareness that we share a com m on destiny with  others.” T he World
Program m e for H um an Rights Educa tion  crea tes synergies with  the
UN  D eca de of  E ducation  for Susta ina ble D ev elopm ent  (2 00 5-2 01 4)
and com b inin g efforts to address issues of com m on concern .

N a tio na l P rog ram me f o r H uma n R igh ts  Ed uca tio n in Sch ools in Ind ia

T he World Program m e for H um an Rights Education  m andated by
the United N ations wings the state and
civ il society  orga niza tions to in troduce
H um an Rights Education  in  the school
system . In  pursu ance of the object ives
of  the World Program m e for H um an
R ig h ts E du c a t io n ,  t h e I H R E  h a s
in itia ted a  N a t ion a l P rogra m m e for

H um an Rights Education  in  Schools in  India from  2005. T he N ational
Program m e for H um an Rights Education  in  Schools strives to in troduce
hum an rights education  in  the schools of at least 12 States, apart from
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Tam il N adu, during 2005-20 08. T hese
st a tes  a re  K er a la ,  Po n dic h err y,
Ka rn atak a,  A ndhra Pradesh ,  O rissa,
G u ja ra t,  C hh at tisga rh , West  B en ga l,
Tripura, Rajasthan , Bihar and D elh i.

T he stated objectives of the N ational
P ro gra m m e f or  H u m a n  R ig h ts
Educa tion  in  schools are:

1 . to build a universal culture of hum an rights;

2 . to advoca te for  the inclu sion  of H u m a n Righ ts E du ca tion  in
cu rriculu m  for schools stu dents;

3 . to prom ote H um an Rights Education  in  Schools;

4 . to sensitise var ious strategic groups in volved in  H u m an Rights
E du ca tion  su ch  as parents,  t ea chers, h ea dm asters,  educat ion
depa rtm ent  officials, etc., and

5 . to develop tea ch er tra in ing m an uals a nd stu dent m odules for
H um a n Rights Educat ion .

T his program m e is v ery unique beca use:

 It  is specia l for  the ch ildren  for  it  is n ot  pa rt  of  their regular
curriculum .

 It aim s at the all-round developm ent of ch ildren  in  term s of social,
spiritual, m oral, and cultural developm ent and is value-based as
a ga in st  par t ia l  dev elopm en t  of  in div idu a ls in  the ex ist in g
educa tion  sy stem .

 T h is program m e is not only about teaching hu m an values as
part of its curriculum  but also of hum an rights itself as a value.

 W hile the United N ations D ecade for H um an R ights Education
(1995-2004) cam e to an  end without m uch success in  India, the
Un ited N at ions ha s com e u p w ith  the World P rogra m m e for
H um an Rights Educat ion  w ith  a  special focus in  Prim ary and
Seconda ry schools from  2 005 to 20 09. India, being a signatory
of  b oth ,  h a s co m m it ted th a t  h u m a n  r igh t s ed u ca t ion  is
in troduced in  all schools. T his in itiative which  aim s at building
up a culture of hum an rights will serve as a m odel for the state
governm ents and the central governm ent and also show to them

G o in g  Be yo nd  Ta mil Na d u
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that it is really a feasible program m e.

 T his program m e will reach
m or e th a n  2 5 0 , 0 0 0
ch ildr en  w h o a re
econom ically poor, socially
ba ck wa rd a nd oppressed.
I t is they  w ho need th is
ty p e of  edu ca t i on  f or
em powerm ent .

 T he special education  program m e on  ch ild r ights w ill not only
create aw aren ess am ong ch ildren  an d reflect  rea lity  b ut  a lso
provide them  positiv e stor ies, w hich  will give b irth  to hope in
their life.

 T his type of  educa tion  reaches 2 50 , 00 0 fa m ilies throu gh th e
250,000 ch ildren  engaged in  the program m e, m aking it a unique
program m e th at gives the ch ildren  a s well as their  fam ilies an
opportunity  to becom e aware of som ething that wa s denied to
them  so far in  their life.

IH R E’s  R o le

T he N ational Program m e for H um an Rights Education  in  Schools is
taken  forw ard by the In stitute of
H u m a n  R igh ts E du ca t ion  of
People’s Watch  w ith  the su pport,
solida r ity,  coopera t ion  a n d
pa rtn ersh ip  of  v a r iou s
orga n i z a t ion s /  in st itu t io n s in
different sta tes as m ain  holder or

partner of the program m e in  their respective States.  T hey are as follows:

State Pa r tn er in g Ch ief  Fu n ct ion a ry
or ga n iza t ion

1 . G ujarat Centre for S ocial M s.  N upur
Just ice

2 . O rissa P EC U C M r. R an jan  M ohanti

3 . Karnata ka S ICH R E M M r. Ashok M ath ew
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4 . Kera la S ICH R E M M r. Ashok M ath ew

5 . West B engal Loreto D ay Sr. Cyril
Schools,  S ea ldah

6 . Andhra Pradesh Peace & Justice Fr. T hom as
C om m ission Pallithanam

7 . P on dich erry S u spen ded

8 . Ch attisga rh H idayatulla h  N ational Prof. S hanthaku m ar
Law University

9 . Tripura G overnm ent Law Prof. K.  K. Roy
College, Agartala

1 0 . Rajasthan Sophia  G irls Sr.  Serena
College, Ajm er

1 1 . D elh i S u spen ded

1 2 . Bih ar Asian  D evelopm ent D r. Shaib al G upta
Research  Institu te, Pa tna

1 3 . M a dhy a Pradesh N ational La w Institute
University,  Bhopal

1 4 . M a hara shtra SABR AN G , M u m bai M s. Teesta  Setalvad

T h e Program m e was form ally
lau nched on  N ov em b er  2 6,  2 00 5
in  M a durai by  M s. Elena Ippoliti,
re pres en ta t iv e  of  th e U n it ed
N at ion s H igh  C om m ission er  for
H um an Rights.

T h e follow ing ta ble sh ow s the
num b er of schools covered, num ber of teachers trained and nu m ber
of students who are stu dyin g hu m an righ ts educa tion  in  schools in
each  Sta te.

Nation al P rogram m e for  Hu m an  Righ ts Edu cat ion  in  Sch ools

State Sc h o ols Stu d en ts Tea c h er s

1 G ujarat 9 1 8 4 5 0 1 1 0

2 O rissa 1 2 0 8 3 0 0 1 1 4

3 West B engal 5 0 8 2 9 0 6 1

G o in g  Be yo nd  Ta mil Na d u
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4 Tripura 6 2 3 5 0 0 6 8

5 Ch attisga rh 3 6 3 0 0 0 3 6

6 Rajasthan 3 5 3 2 0 0 4 0

7 Andhra Pradesh 7 0 4 5 0 0 6 5

8 Kera la 5 5 8 5 0 0 5 6

9 Karnata ka 1 2 7 1 2 3 0 0 1 4 0

1 0 Bih ar 5 5 7 0 0 0 7 0

1 1 Tam il N adu 1 8 6 0 1 , 7 4, 0 5 7 2 6 3 5

1 2 M ah arash tra(T o be started) 5 0 6 0 0 0 6 0

1 3 M adhya Pradesh(To be started) 5 0 7 0 0 0 6 5

To ta l 2 5 4 0 2 , 5 4, 0 9 7 3 5 2 0

In  every S tate, v arious stages
were followed pr ior to tea ch in g
h u m a n  r igh ts.  A ft er  t h e
identification  of the collaborating
pa rtners a nd state coordin ators,
various actions such  as S tate Level
C on su lta t ion s,  con st itu t i on  of

State Advisory Com m ittees, S tate Im plem enting Com m ittees and State
Resource Team s, identification  of schools, train ing of the State Resource
Team s, M eetings of H eadm asters, T rain ing of Teachers, S tate Launch
of  H R E ,  t ra n sla t i on  a n d pr i n t in g of  m odu l es a n d so  on  w ere
undertaken . S im ultaneously, efforts were m ade to get the approval of
the govern m en t for  in t roducing H RE  in  schools. Adv ocacy a t th e
national and state levels is an  ongoing activity so that H RE becom es an
in tegral part  of  th e regu la r school curriculum .  W h ile H R E is being
tau ght ,  regula r school v isit s,  tea ch ers’  rev iew  m eetin gs,  su m m er
train ing for teachers, celebrations of im portant days, in teractions with
h ea dm a sters, t ea ch ers an d pupils a re ca rried ou t  to facilita te an d
strengthen  the  process.

Experiences in  in teractions with
gov ern m en ts in  d if feren t  sta tes
vary. For exam ple, in  Karnataka and
O rissa the governm ents have been
en t h u si a st i c pa r tn e rs f rom  th e
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beginning, while in  G uj arat  and Raj asth an , ruled by  the Bha ratiya
Ja nata  Par ty, IH RE  was wa ry of direct ly seek ing the support of the
G overnm ents. In  these two states, the program m e is im plem ented by
a civil society organization  and a reputed wom en’s college respectively,
bringing in  in terested private schools. Even  in  these states governm ent
support is gradu ally being won.

D e sign in g t he  C on te nt

H um an Rights Education  is offered in  Classes VI, VII and VIII. T he
Institute has brought out three m odules on  H RE for the use of students
and teachers in  classes VI to VIII. O f the three m odules, the first is an
introduction  to H um an Rights, the second is exclusively on  Child Rights
and the th ird deals with  D iscrim ination . T hese m odules were in itially
written  in  Tam il and are now translated in to English  and other Indian
langu ages  – T elugu, Ka nnada, M alayalam , O riya, Ben gali, G uj arati
and H indi – to enable the expansion  of th is program m e to these other
states and its eventual spread to the rest of the country. T he writing of
each  language m odule is entrusted to a group of educational, hum an
rights and la nguage experts of the state. Care is taken  to see th at in
each  state the original m odule is not  m echa nically tra nslated, but  is
dyn am ically adapted a nd rewrit ten  to reflect  the loca l reality  and is
relevant to local hum an rights issues.

T h e u lt im ate q u est  of  IH R E  th rou gh  th is P rogram m e is th e
integration  of hum an rights education  with  the Sarva Shiksha Abhiyan
Schem e SSA, a program m e of the G overnm ent of India to encourage
universa l elem enta ry education .

H u ma n R ig hts  E duc ation  to  t he C o mmu ni ty

W ith  so m any deeply engrained social inequalities, dism aying form s
of discrim ina tion  and a h igh  level of a cceptance of dom estic violence
without m uch dem ur and violence a gainst ch ildren , the only way to
bring an  end to hum an rights violations and the other social evils is by
prom oting a  h um an  r ights cu lture in  society  a m ong the com m on
people. Unless values of hum an rights and dignity, equality and non-
discrim ination  are im bibed by them , the vicious circle of discrim ination
a nd violen ce will  persist.  T h is obj ect ive will be pu rsu ed through
cultura l form s, train ing and sm all  booklets on  various hum an  rights
topics and issues. H um an rights education  to the com m un ity will be
closely  lin k ed to oth er  program m es of  People’s W a tch ,  especia lly

G o in g  Be yo nd  Ta mil Na d u



S ch o o ling  fo r Ju stice  a nd  R ig h ts

146

Cit izen s for H u m an Rights M ovem ent (CH RM ), wh ich  already has
1200  hum an r ights cells throughout Tam il N adu. (A H um an Rights
Cell is a group of 15-20 people com ing together in  the com m unities.)

C o n c lu s io n

From  the beginning of the IH RE pilot program m e, the organization
wa s very clear  that  the governm en t should eventu ally operate the
program m e and in troduce hum an rights education  in  all schools. O ver
the last ten  years, the program m e has grown from  9 to 1,000 schools.
H um an rights education  is on  the verge of becom ing part of the regular
school curriculum .  T he outcom e of the in itiative is quite visible from
the case studies presented in  th is docum ent.

Viewed from  the objectives set by the UD H R, the program m e has
su cceeded in  addressin g th e req uirem ents of all sta keholders –  the
U n i ted N a t i on s,  th e  G ov ern m en t  of  I n dia ,  th e m a rgin a liz ed
com m u n it ies,  a nd,  m ost  im porta n t ly,  th e tea chers a nd stu den ts
involved in  the program m e.

T he efforts taken  by the Institute of H um an Rights Education  over
the years are bearing fruits not only in  Tam il N adu but also in  other
parts of the country as well. T he hope is that these efforts will result in
building up a culture of hum an rights am ong the future generations.
T his is a hum ble beginning towards creating a violation-free society in
In dia.

 
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